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INTRODUCTION 

The School District of the City of Saginaw has been actively involved in 
the development and implementation of programming for gifted and talented stu- 
dents for quite some time. The district has long recognized the need for some 
type of special programming to meet the needs of this unique population. In 
the Fall of 1981 after a great deal of study the district opened both an ele- 
mentary and secondary gifted and talented program. The Program for Creative 
and Academically Talented (PCAT) for grades K-6 was opened at Handley Elemen- 
tary School. This full-day comprehensive program served students county-wide. 
Simultaneously with the PCAT opening, the Center for the Arts and Sciences 
(CAS) for grades 7-12 was opened at the Ruben Daniels Lifelong Learning Cen- 
ter. This new center provided a half-day advanced academic and fine arts pro- 
gram again for students throughout Saginaw county. 

This report represents the next developmental step in refining the gifted 
and talented offerings. What are the strengths and weaknesses of the gifted 
and talented program according to gifted and talented professional staff 
(teachers, counselors, and administrators), secondary student participants, 
and parents of both elementary and secondary participants? In what areas are 
these programming efforts performing as well as desired and where do inade- 
quacies exist? What areas of operation warrant attention to remedy weak- 
nesses? Questions such as these deserve answers, and an effort was made dur- 
ing April, 1987, to gather information through a needs assessment survey tv. 
find these answers. (See Appendix A for a copy of the various instruments and 
cover letter.) 
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WHAT IS A NEEDS ASSESSMENT? 

A needs assessment is a logical problem solvit tool. It is usually the 
first step and a vital component of comprehensive program planning. A needs 
assessment is not a program change by itself, but it is a method for helping 
to determine if change is necessary or desired* It provides information which 
assists .in setting priorities for future development and provides a basis for 
allocating scarce resources. 

A needs assessment is a structured process for identifying and document- 
ing the difference between "what is" and "what should be". The needs assess- 
ment process determines: (1) the differences which exist between a desired 
state of affairs with respect to important goals and functions and the present 
or actual state of conditions and (2) a list of prioritized needs from these 
identified differences. 

In addition to prioritizing needs in terms of the ongoing functions and 
goals of a program, a needs assessment should provide a sense of direction 
regarding new or emerging needs and issues . 

A needs assessment is a systematic process which asks three relatively 
simple questions: 

I> Where are we? 

2. Where do we want to go? 

3. How do we get from here to there? 

In essence, the results of a good needs assessment form the basis for 
sound goal setting and planning. 



GROUPS INCLUDED IN SAGINAW'S GIFTED AND TALENTED NEEDS ASSESSMENT? 

Information was gathered from gifted and talented professional staff 
(administrators, teachers, and counselors), secondary students, and parents. 
During the first two weeks of April, 1987, parents were mailed a question- 
naire, and professional staff and students completed the questionnaires, to 
provide the necessary data. A total of 481 of 1,004 possible respondents 
(47.9%) provided responses (see Appendix B for a breakdown of returns by 
respondent groups). The return race for both elementary and secondary parents 
was lower than hoped. However, those parents interested in voicing their 
opinion about the program did have an opportunity to respond. 

HOW WERE THE DATA COLLECTED? /WHAT IS A PRIORITY NEED INDEX? 

The questionnaire contained a total of 164 statements about gifted and 
talented services and program components, and the respondents were asked to 
indicate the following for each statement: 

1. In your opinion, to what extent should the stated 
condition uxist? and, 

2. From your knowledge, to what extent does the stated 
condition exist? 

The degree to which a difference exists between what should be , and what 
is^ constitutes a need. The following example illustrates the response choices 
used for the survey, how the need index was determined and how the priority 
need index (PNI) was established. 
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EXAMPLE : The gifted and talented program does a Should 
good job of teaching basic safety skills. Exist 



Actually 
Exists 



A) In your opinion, to what extent should 
the stated condition exist? 

B) From your knowledge, to what extent does 





the stated condition actually 


exist? 


A) 


Should 

Exist ? 1 2 




3 4 5 




Do Not To a 
not at slight 
know all extent 


To a To a fairly To a very 
moderate large large 
extent extent exten t 


B) 


Actually ? 1 2 
Exists 




3 4 5 


The 


following is a more detailed explanation of the above responses • 


SHOULD EXIST 


ACTUALLY EXISTS 


? 


Do not: know the extent to which 
the seated condition should 
exist. 


? 


Do not know the extent to which 
the stated condition exists. 


1 


Stated condition should not 
exist at all. 


1 


Stated condition does not exist 
at all. 


2 


Stated condition should exist to 
a slight extent. 


2 


Stated condition exists to a 
slight extent. 


3 


Stated condition should exist to 
a moderate extent. 


3 


Stated condition exists to a 
moderate extent. 


4 


Stated condition should exist to 
a fairly large extent. 


4 


Stated condition exists to a 
fairly large extent. 


5 


Stated condition should exist to 
a very large extent. 


5 


Stated condition exists to a 
very large extent. 



For the, example used, the need index was 2 (the difference between 
"should exist" value of 5 and the "actual exist" value of 3). To obtain a 
clearer understanding of the relative priority ranking of the expressed needs, 
it was helpful to also know where on the response scale the difference 
occurred. For example, a need index of 2 would result from the difference 
between a "desired" of 3 and an "actual" of 1, while at the same time, the 
difference between a "desired" rating of 5 and an "actual" rating of 3 also 
yields a need index of 2. Therefore, to help establish priorities among 
needs , the following procedure was employed. The needs were weighted by 
multiplying them by their respective ratings on the "should exist" dimension. 
This resulted in a Priority Need Index (PNI). This index takes into account 
the magnitude of the desire of the respondents to have a given condition 
present in the school district. The PNI could be thought of then as an auto- 
matic prioritizing need indicator. 



EXAMPLE : The gifted and talented program does a Should 

good job of teaching basic safety Exist Actually 

skills. (Desired) Exists 



Should - Actual 3 Need Index 

5-3=2 
Need Index x "Should" = Priority Need Index 
2 5 = 10 

One might well ask what are the limits to the size(s) of priority need 
indices? The theoretical limits range from a +20 to -6. The upper theoreti- 
cal limit is obtained in the following situation. 

Should - Actual * Need Index x Should =» PNI 
5 ~ 1 =* 4 x 5 =» 20 
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The lov^r theoretical limit can be obtained in the following two ways. 

Should - Actual ■ Need Index x Should = PNI 

3-5 = -2 x 3 = -6 

OR 

2 - 5 -3 x 2 - -6 

In other major studies conducted over the years the actual PNI's obtained 
have never approached the limits of the scale. The scale is obviously biased 
toward pointing up areas of concern in that it contains rany more points indi- 
cating "need 11 (positive values) than it has indicating "lack of need" (nega- 
tive values). 

Table 1 below illustrates both the theoretical and actual limits under 
discussion* 
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TABLE 1. THEORETICAL PRIORITY HEED INDEX (PNI) LIMITS CONTRASTED WITH ACTUAL 
QUESTION PNI LIMITS FOR ELEMENT \RY PROFESSIONAL STAFF AND TtAtC'tf&Jz 
SECONDARY PROFESSIONAL STAFF- PARENTS, AND STUDENTS; AND TOTAL. ' 



Theoretical 
PNI Limits 



Greatest Need 
Possible ... 



Least Need 
Possible 



20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
0 
1 
2 
3 
4 
5 
6 



Actual Gifted and Talented Question PNI Limits 



Elementary 

Prof Staff Parents 
(EPS) (EP) 



19.60 



8.15 



0.05 



0.32 



Prof Staff 
(SPS) 



Secondary 

Parents 
(SP) 



Students 
(SS) 



12.18 



10.16 



6.22 



0.31 



1.09 



TOTAL 



8.67 



- 1.08 



0.29 
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One can see not only that most PNI's do not go far up the scale (the cen- 
ters are approximately 2.80, 2.67, 3.73, 4.24, 3.04, and 3.58 for the actual 
data of EPS, EP, SPS, SP, SS, and T respectively) but also that problems have 
to be identified in a relative sense. We believe looking at the PNI values 
that equal or exceed the value that marks off the top 25% (in the case of EPS, 
EP % SPS, SP, SS, and T groups these values were 4.40, 3.60, 5.04, 5.84, 3.83, 
and 4.59) is a useful guide in separating out the highest ranking concerns. 

WHAT WAS THE FOCUS OF THE QUESTION? 

The content of the gifted and talented instrument was related to 13 major 
functions in gifted and talented education. Each respondent population com- 
pletsd an instrument made up of relevant questions drawn from a pool of 164 
items. Elementary professional staff were asked to respond to 145 questions, 
secondary professional staff to 143, elementary parents to 113, secondary 
parents to 111, 9nd secondary students to 87 questions. A detailed matrix 
listing the number of questions by function area appears in Table 2 below. 
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TABLE 2. NUMBER OF QUESTIONS PER FUNCTION BY RESPONDENT POPULATION TO 
THE 1986-1987 GIFTED AND TALENTED PROGRAM NEEDS ASSESSMENT. 



FUNCTION 


SS 


Populations 
EPS SPS 


to Survey* 
EP SP 


Number 
of Items 


I. 


VJC. 11C. L. dJL nUULLllXOLLdLXULI 




v 

A 


Y 
A 


Y 
A 


Y 


10 


•II. 


Identification of Gifted/ 
Talented Students 


V 
A 


Y 


Y 

A. 


Y 

A. 


Y 

A 


o 
O 


III. 


Culturally Deprived Students 


X 


X 


X 


X 


X 


6 


IV. 


Educational Programs — 
Secondary 


v 

. A 




X 




X 


19 


V. 


Educational Programs — 
Elementarv 




X 




X 




21 


VI. 


Student 


X 


Y 

A 


Y 

A 


Y 
A 


Y 
A 


17 


VII. 


Classroom Management 


v 
A 


X 


X 


X 


X 


7 


VIII. 


Teacher Values & Approaches 


v 
A 


X 


X 






20 


IX. 


Staff Development. 




Y 
A 


Y 
A 






12 


X. 


Parental Involvement & 
Commitment 




X 


X 


X 


X 


11 


XI. 


Auxiliary Support & Staff 


X 


X 


X 


X 


X 


10 


XII. 


Leadership by Principal 




X 


X 


X 


X 


13 


XIII. 


Communications/Public 
Relations 




X 


X 


X 


X 


10 


TOTAL 


87 


145 


143 


113 


111 


164 



^Population Key: SS =■ Secondary Students 

EPS « Elementary Professional Staff 
SPS 3 Secondary Professional Staff 
EP = Elementary Parents 
SP = Secondary Parents 
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The following section presents each of the 13 function areas, followed by 
a brief description of the type of questions included for that area of con- 
cern. 



FUNCTIONS DEFINED 



I. GENERAL ADMINISTRATION . The degree to which the gifted and talented 
program provides for: continuous planning; monetary budget allocations 
sufficient to achieve priority objectives; educational program improve- 
ments and planning using research findings; instructional program evalu- 
ation which compares goals and objectives with actual results; the use 
of a variety of records to identify potential student problems: a safe 
building environment for students and staff; the use of assessment 
results by teachers to review instruction, student progress and one's 
own teaching methods; and goal setting which reflect students' needs. 

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS . The process of identifying 
gifted and talented students: is ongoing; starts as early in the stu- 
dents' lives as possible; includes measures of student motivation, 
interests, and maturity, as well as nominations from a variety of 
sources (parents, teachers, administrators, and test score data); places 
emphasis on students who are culturally disadvantaged; features inser- 
vices on how to properly Identify students; screens out those who should 
not participate while identifying those who would most benefit from the 
program. 



III. CULTURALLY DEPRIVED STUDENTS . The extent to which female and riinority 
students are counseled and encouraged to pursue educational and career 
interests in fields which are not traditionally considered their domain, 
and the extent to which they are treated in accord with their abilities 
rather than a stereoyped image. 

IV. EDUCATIONAL PROGRAMS — SECONDARY . The secondary educational program 
provides for: a shared value system emphasizing achievement; public 
satisfication with program achievement; clearly defined learning goals 
and objectives; collaborative curriculum planning and analysis of stu- 
dent achievement levels; courses which are updated frequently and pro- 
vide hands-on experiences; time with age peers; schedules and courses 
which allow students to see what others in different disciplines are 
doing; course work which illustrates the inter-relatedness of the vari- 
ous disciplines; attention to continuity across grade levels and pro- 
grams; coordination between home school and Center teachers; courses and 
learning activities at the Center which are at a more advanced level and 
pace as compared to home school courses; home school honors' courses 
provide advanced courses to gifted students; drug education at the 
appropriate level; basic and higher level thinking skills; opportuni- 
ties for more in-depth independent review; and the development of stu- 
dents' research skills. 
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V, EDUCATIONAL PROGRAMS — ELEMENTARY . The elementary program provides for: 
a shared value system emphasizing achievement; clearly defined learning 
goals and objectives; objectives based on student achievement levels; 
students knowing the objective(s) of each lesson; challenging and 
attainable learning standards for students; promotion based on achieve- 
ent and not time spent in the class; students who are well prepared when 
they progress to the next educational level; well taught reading, writ- 
ing, arithmetic, and health education (along with a section on sex edu- 
cation); opportunities for students to write and have hands-on experi- 
ences; a sequentially planned curriculum, consisting of updated courses 
and congruent with ^he regular curriculum; instruction is coordinated 
grade-to-grade; regularly assigned and checked homework; opportunities 
to participate in co-curricular activities; drug education at the appro- 
priate level; and learning activities at a more appropriate pace for 
academically talented students than the regular classroom provides. 

VI. PERSONAL DEVELOPMENT OF THE STUDENT. Services and activities that are 
generally non-academic in nature and designed to develop student 
attitudes and abilities, specifically: practicing leadership skills; 
working with other students with the same or different interests and 
abilities; exposure to and exploring many fields and career opportuni- 
ties; developing a sense of responsibility and self-reliance; establish- 
ing and pursuing challenging goals which recognize and realize their own 
aptitudes, abilities, interests and needs; developing logical and con- 
vergent thinking skills; teaching problem-solving techniques; assisting 
in developing career plans (this also includes students participating in 
the visual and performing art classes); expecting and/or encouraging 
students to complete their work and meet quality standards and to be 
concerned for other people and their personal property; developing inde- 
pendent study skills, self-discipline, and problem-solving skills using 
complex and abstract thinking. 

VII. CLASSROOM MANAGEMENT . The classrooms are well managed allowing for: 
good discipline; the notification of parents concerning discipline 
problems (with ongoing administrative support); motivating students by 
positive rewards; student knowledge of classroom rules; a safe, orderly, 
productive, attractive, secure working environment; an emphasis on 
achievement, not the maintenance of an environment /atmosphere. 

VIII. TEACHER VALUES AND APPROACHES . Program teachers' values and approaches 
include: a brisk instructional pace; plainly stated and frequently 
used lesson objectives; seat work which is explained and demonstrated; 
classes which emphasize student participation; teaching at the correct 
level of difficulty, with skills prioritized to insure that instruc- 
tional goals and objectives are accomplished; effective communication 
with feedback to and from students; feedback given to students as a 
result of observing them; spending most of the classroom time on learn- 
ing; being ready and well-prepared with learning tasks which match the 
lesson content; being knowledgeable of curriculum policies and prior- 
ities; being responsive to the student's point of view; being competent 
in student counseling services; and functioning to facilitate not direct 
students' course work. 
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IX. STAFF DEVELOPMENT . Activities and services are designed to enhance 
professional development of the staff. Specifically, they include: 
emphasis given to building teacher skills; effectively coordinated pro- 
grams providing valuable information and teaching tools; inservice ses- 
sions with adequate time and resources to address instructional issues; 
priorities, objectives and learning goals developed by teachers; admin- 
istrative involvement types of professional development programs; admin- 
istrative support for career enhancement of the staff; adequate time 
given for discussion and deliberation at staff meetings; recognition of 
teaching excellence; and access to consultants and current advances in 
the disciplines. 

X. PARENTAL INVOLVEMENT AND COMMITMENT . The degree to which parents are 
involved* and kept up-to-date on the progress of their students and the 
program, including: clearly and consistently communicated procedures 
for parental involvement; parents having involvement options; staff 
members providing parents with all necessary information on how to 
become involved \ frequent two-way communication between staff members 
and parents; parents fully supporting the program; parents being aware 
of the program goals, keeping track of student progress, and realizing 
the vocational value of all the courses; parents knowing their responsi- 
bilities; parents being encouraged to become involved; parents who con- 
tinue their support from the elementary to the secondary levels; and the 
staff considering parental involvement integral to the program* 



XI. AUXILIARY SUPPORT AND STAFF . Services designed to assist with curricu- 
lum, and students' career and personal planning, and decision making, 
including: effective ongoing guidance and counseling for all students; 
help in understanding vocational trends; student exploration of career 
possibilities; career planning stressing the connection between course 
work and career goals; library personnel who keep the building staff up- 
to-date regarding materials and who ask teachers for suggestions when 
selecting materials; a library containing the appropriate materials 
(audio-visual equipment, books, and magazines which adequately serve the 
needs of students and staff). 



XII. LEADERSHIP BY PRINCIPAL . Administrative actions taken and beliefs held 
by the principal which support the teaching/learning process, including: 
a belief that, all students can learn; a clear understanding of the pro- 
gram's goals; instructional leadership; frequent classroom observations; 
initiatives for systematic improvement; creation of a more effective 
school; frequent monitoring of new practices; active partnership in 
long- and short-range planning with all people concerned with education; 
instructional expertise and good management skills; encouraging compre- 
hensive programs such as, but not limited to, multiple methods of iden- 
tification, staff development, program evaluation, and support services. 
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XIII. COMMONICATIONS/PPBIC RELATIONS • The availability and exchange of gifted 
and talented information both internally and externally, including: 
conducting business in a manner that inspires public confidence by 
being accurate, timely, intelligible, and relevant; providing informa- 
tion on student successes, achievement results, and program performance; 
trying to gain community support; sharing achievement results with stu- 
dents; reporting student progress clearly to students and parents; and 
having principals who are a communication link among all persons con- 
cerned with the program. 
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PRESENTATION OF DATA 

One of the major purposes of a needs assessment study is to identify 
areas where the concensus supports the existance of a problem or weakness. 
This report highlights those areas where there was agreement that a problem 
existed* 

The overall findings of the respondent groups will be presented in the 
sections which follow. The combined responses of professional elementary ■ and 
secondary staff and parents plus secondary students will be presented, fol- 
lowed by a summary of the major findings from each of these groups separately, 

A« District-Wide Total Responses 

When all responses by professional staff, parents, and students were 
combined 1 , the following function areas emerged as the ones needing the most 
attention. 



Priority 

Rank Function of Greatest Need Need Index 

1 Identification of Gifted/Talented Students 5.33 

2 Auxiliary Support and Staff 5.22 

3 Parental Involvement and Commitment 4.93 

4 Staff Development 4.57 

5 Leadership by Principal 4.09 

A complete listing of the desired, actual, need index, and priority need 
values by function appear in Appendix 



^ach respondent group was given equal weighting when responses for a 
function or a question were combined across groups. 
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In addition to the high need function areas there were some individual 
survey questions which resulted in a high priority need index. The questions 
listed below represent those survey items for which the priority need index 
equalled or exceeded 4.59 along with the function that each question was 
related to. 



INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI'S FOR 
DISTRICT-WIDE TOTAL RESPONDENT GROUP 



PNI 


Survey Item 


r unc l jl on Are a 


8.67 


16. 


All the teachers in the district participate 
in inservices on how to identify gifted/ 
talented students. 


Identification of 

CZ* ft a A /Ta 1 <an^o<^ 
V7 .ILcQ/ ldlclLLcU 

Students 


8.62 


34. 


Provisions are outlined for coordination 
between teachers in the Center and in the 
home school classrooms. 


Educational Programs- 

Oct-Uiiadiry 


8.34 


132. 


Effective guidance and counseling are readily 
available to each student in the gifted and 
talented program. 


Auxiliary Support & 
Staff 


7.79 


133. 


The gifted and talented program's guidance 
program helps students acquire an understand- 
ing of vocational trends. 


Auxiliary Support & 
Staff 


6.80 


141. 


The library collection adequately serves the 
needs of staff and students. 


Auxiliary Support & 
Staff 


6.77 


120. 


There is scheduled time for discussion and 
deliberation of gifted/talented issues at 
staff meetings. 


Staff Development 


6.77 


135. 


The guidance program helps students to 
realize the connection between their course 
work and their career goals. 


Auxiliary Support & 
Staff 


6.49 


128. 


Parents who supported their children's 
involvement in the Center at the junior high 
level also support it as strongly at the 
senior high level. 


Parental Involvement 
& Commitment 
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Survey Item 



Function Area 



17. The currently used method of identifying 
gifted and talented students adequately 
identifies .those students who would most 
benefit from participation in the gifted and 
talented program. 

18. The currently used method of identifying 
gifted and talented students adequately 
screens out those students who should not 
participate in the gifted and talented pro- 
gram. 

2. The program's budget allows for allocation 
of resources to achieve high priority 
objectives. 

145. The principals make frequent classroom 
observations to monitor instruction* 

130. Most parents are aware of the gifted and 
talented program goals. 

126. Parents realize the vocational value of all 
of the gifted and talented program's courses. 

113. Content in staff development sessions 

addresses instructional issues and priori- 
ties. 

115. The teachers and students have access to 

consultants and to the most recent advances 
within each area. 

125. Parents are aware of their responsibilities 
for helping students develop their gifted- 
ness or talents. 

149. The gifted and talented principals are viewed 
by teachers as having relevant instructional 
expertise as well as management skills. 

37. The Honors' programs in the high schools do 
a sufficient job of providing advanced course 
work to gifted students. 



Identification of 

Gifted/Talented 

otudents 



Identification of 

Gifted/Talented 

Students 



General Administra- 
tion 



Leadership by Prin- 
cipal 

Parental Involvement 
& Commitment 

Parental Involvement 
& Commitment 

Staff Development 



Staff Development 



Parental Involvement 
St Commitment 



Leadership by Prin- 
cipal 



Educational Programs- 
Secondary 



" p.i 



PNI 


Survey Item 


Function Area 


5.34 


111. 


The gifted and talented program has an effec- 

t"ivP inQPrvi TP frflinin? nrncrram f^r -fmn rrwr "f n cr 

L. XV C XUOCL VXUC L. J. CI XII Xttg ^LUgLCUU LkJ L XUIULUVXUg 

teaching skills. 


Staff DeveloDment 


5.32 


31. 


Tht» schedules and/ or pnnr^p^ 1 nu f nr Qt*n— 
dents who are working in different disciplines 
to work together to see what their respective 
areas have in common. 


Educational Programs- 
Secondary 


5.26 


12. 


The identification of gifted and talented 
students is an ongoing process, not an annual 
event. 


Identification of 

Gifted/Talented 

Students 


5.25 


28. 


The public is satisfied with achievement at 
the Center for the Arts and Sciences. 


Educational Programs- 
Secondary 


5.12 


123. 


me ^Lugidui o b Lai i nicniDcL o provxae parents 
with information and techniques for helping, 
students develop their giftedness or talents. 


Parental Involvement 
6c Commitment 


5.11 


14. 


me xucii Lxi. xcct Lxuii prutcbo. xncxuQes measures 
of student motivation, interests, and matur- 
ity. 


Identification of 

Gifted/Talented 

Students 


5.09 


156. 


The program administration provides the 
general public with accurate reports on its 

nprf ormflnrp • 


Communications/ 
Public Relations 


5.08 


121. 


Procedures for parental involvement in the 
program are clearly communicated to parents 

dull UoCU LUUOXO LCU L.XY • 


Parental Involvement 
& Commitment 


5.06 


35. 


Collaborative curriculum planning and deci- 
sion making are typical. 


Educational Programs- 
Secondary 


5.00 


148. 


The principals carefully monitor new prac- 
tices. 


Leadership by Prin- 
cipal 


4.98 


134. 


Helping the student to explore career possi- 
bilities is an important part of the total 
gifted and talented program. 


Auxiliary Support & 
Staff 


4.92 


151. 


The principals use principles of supervision 
and feedback to communicate with teachers 
regarding .;heir instructional methods in 
gif ted/talonted programs. 


Leadership by Prin- 
cipal 



ERIC . 



PNI 


Survey Item 


Function Area 


4.89 


160. 


The principals provide the community with 
information about the effectiveness of the 
program. 


Communications/ 
Public Keiations 




114. 


Staff development and training are supported 
with time and other necessary resources. 


Staff Development 


4.82 


38. 


Information on drug education at the Center 
is offered at the appropriate level. 


Educational Programs- 
Secondary 


4.72 


119. 


Staff development learning goals and objec- 
tives are developed by teachers. 


Staff Development 


4.72 




The principals use suggestions from their 
staff, teachers, and from the community-at- 
large to assist in planning and decision 
making. 


Leadership by Prin- 
cipal 


4.72 


107. 


Teachers are competent in student counseling 
services. 


Teacher Values & 
Approaches 


4.68 


124. 


There is frequent two-way communication 
between parents and the gifted and talented 
program's staff. 


Parental Involvement 
& Commitment 


4.67 


131. 


Encouraging parental involvement is an inte- 
gral part of the program's plans* 


Parental Involvement 
& Commitment 


4.63 


118. 


Teaching excellence in the program is recog- 
nized. 


Staff Development 


4.59 


3. 


Research findings are used in planning and 
improving educational programs. 


General Administra- 
tion 
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The reader should note that the high need questions listed above were 
related to nine different function areas* Five of these (Identification of 
Gifted/Talented Students, Auxiliary Support and Staff, Parental Involvement 
and Commitment, Staff Development, and Leadership by Principal) were func- 
tions which appeared earlier on the Function of Greatest Need list, 

A complete listing of the desired, actual, need index, and priority need 
index values for each question and function for the total district-wide group 
appear in Appendix D, 

The chart below is provided as a means of drawing together t.he high pri- 
ority concerns of the total district-wide group. The chart below summarizes 
the data from combined respondent groups presented ^hus far in the report, 
i.e., high need functions and high need questions. 



SUMMARY OF DISTRICT-WIDE TOTAL RESPONSES TO THE GIFTED 
AND TALENTED NEEDS ASSESSMENT 



Functions of Questions of 

Function Highest Need Highest Need 

1. Identification of Gifted/Talented X X 

Students 

2. Auxiliary Support and Staff X X 

3. Parental Involvement and Commitment X X 

4. Staff Develoment X X 

5. Leadership by Principal X X 

6. Educational Programs — Secondary X 

7. General Administration X 

8. Communications/Public Relations X 

9. Teacher Values and Approaches X 



10» Personal Development of the Student 

11. Classroom Management 

12. Culturally Deprived Students 

13. Educational Programs — Elementary 
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It seems apparent that attention should be focused on high need functions 
or questions. These functions are those listed above the broken line in the 
chart above (functions numbered 1-9). Functions numbered 10-13 (Personal 
Development of the Student, Classroom Management, Culturally Deprived Stu- 
dents, and Educational Programs — Elementary) might be viewed as strengths of 
the gifted and talented program from the perspective of the combined district- 
wide total. 

Bleaentary Professional Staff Responses 

When all responses by the elementary professional staff were combined the 
following function areas appeared as the ones needing the most attention 
ranked from the highest to lowest. 



Priority 

Rank Function of Greatest Need Need Index 

1 Auxiliary Support and Staff 9.32 

2 Identification of Gifted/Talented Students 8.25 

3 Staff Development 4.30 

4 General Administration 3.60 

5 Parental Involvement and Commitment 3.36 



A complete listing of the desired, actual, need index, and priority need 
index values by function for elementary professional staff appear in Appendix E. 

In addition to the highest need function areas there were some individual 
survey questions which resulted with high priority need index values. The 
questions listed below represent those survey items for which the priority 
need index equalled or exceeded 4.40 along with function connected to each 
question. 
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INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PHI'S FOR 
• ELEMENTARY PROFESSIONAL STAFF (EPS) 



DMT 


Survey Item 


Functiou Area 


19.60 


132. 


Effective guidance and counseling are readily 
available to each student in the gifted and 
talented program. 


Auxiliary Support 
& Staff 


16.35 


133. 


The gifted and talented program's guidance 
program helps students acquire an understand- 
ing of vocational trends. 


Auxiliary Support 
& Staff 


13.87 


16. 


All «:he teachers in the district participate 
in inservices on how to identify gifted/ 
talented students. 


Identification of 

Gifted/Talented 

Students 


12.32 


135. 


The guidance program helps students to 
realize the connection between their course 
work and their career goals. 


Auxiliary Support 
& Staff 


10.18 


15. 


Emphasis is given to identifying gifted/ 
talented students in culturally disadvantaged 
groups. 


Identification of 

Gifted/Talented 

Students 


9.45 


18. 


The currently used method of identifying 
gifted/talented students adequately screens 
out those students who should not participate 
in the gifted and talented program. 


Idencif ication of 

Gifted/Talented 

Students 


9.45 


2. 


The program's budget allows for allocation of 
resources to achieve high priority objectives. 


General Administra- 
tion 


9.05 


17. 


The currently used method of identifying 
gifted and talented students adequately iden- 
tifies those stuc?-<nts who would most benefit 
from participation in the gifted and talented 
program. 


Identification of 

Gifted/Talented 

Students 


8.22 


141. 


The library collection adequately serves the 
needs of staff and students. 


Auxiliary Support 
& Staff 


7.76 


128. 


Parents who supported their children's involve- 
ment in the Center at the junior high level 
also support it as strongly at the senior 
high level. 


Parental Involvement 
& Commitment 


7.51 


145. 


The principals make frequent classroom obser- 
vations to monitor instruction. 


Leadership by Prin- 
cipal 
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PNI 


Survey Item 


Function Area 


6.99 


139. 


Audio visual materials are available for 
classroom use. 


Auxiliary Support 
& Staff 


6.81 




The teachers and students have access to con- 
sultants and to the most recent advances 
within each area. 


Staff Development 


6.75 


134, 


Helping the student to explore career possi- 
bilities is an important part of the total 
gifted and talented program. 


Auxiliary Support 
& Staff 


6.65 


12. 


The identification of gifted and talented 
students is an ongoing process, not an "*nual 
event. 


Identification of 

Gifted/Talented 

Students 


6.41 


107. 


Teachers are competent in student counseling 
services. 


Teacher Values & 
Approaches 


6.40 


13. 


Identification occurs as early in the stu- 
dents' lives as is possible. 


Identification of 

Gifted/Talented 

Students 


6.17 


14. 


The identification process includes measures 
of student motivation, interests, and matur- 
ity. 


Identification of 

Gifted/Talented 

Students 


6.15 


138. 


Materials found in the library are appropri- 
ate to nhe students served. 


Auxiliary Support 
& Staff 


6.15 


loo. 


The librarians at the Center and Handley ask 
for teacher suggestions when selecting new 
materials for the library. 


Auxiliary Support 
& Staff 


6.04 


137* 


The library personnel keep the building staff 
up-to-date regarding available materials. 


Auxiliary Support 
& Staff 


5.76 


20. 


Students are counseled toward all careers in 
which they have an interest, regardless of 
how disproportionate in minority representa- 
tives a career might be. 


Culturally Deprived 
Students 


5.40 


84. 


The Center and Handley have good discipline. 


Classroom Management 


5.13 


114. 


Staff development and training are supported 
with time and other necessary resources. 


Staff Development 
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PNI 


Survey Item 


Function Area 


4.95 


70. 


Helping the student to explore career possi- 
bilities is an important part of the school 
program. 


Personal Development 
of the Student 


4.92 


140. 


Adequate time in the library is provided to 
students to select materials. 


Auxiliary Support 
& Staff 


4.83 


149. 


The gifted and talente -1 principals are viewed 
by teachers as having levant instructional 
expertise as well as ma agement skills. 


Leadership by Prin- 
cipal 


4.83 


160. 


The principals provide the community with 
information about the effectiveness of the 
program. 


Communications/ 
Public Relations 


4.83 


HI. 


The gifted and talented program has an effec- 
tive inservice training program for improving 
teaching skills. 


Staff Development 


4.83 


156. 


The program administration provides the 
general public with accurate reports on its 
performance. 


Communications/ 
Public Relations 


4.77 


45. 


Learning goals and objectives are clearly 
defined. 


Educational Programs- 
Elementary 


4.67 


148. 


The principals carefully monitor new prac- 
tices. 


Leadership by Prin- 
cipal 


4.60 


21. 


Female and minority students are provided 
with positive role models in many varying 
careers. 


Culturally Deprived 
Students 


4.53 


118. 


Teaching excellence in the program is recog- 
nized. 


Staff Development 


4.51 


116. 


Administrators are involved in some type of 
professional development program. 


Staff Development 


4.42 


68. 


Students are encouraged and assisted in 
developing career plans. 


Personal Development 
of the Student 
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The reader should note that the high need questions listed above were 
related to 12 different function areas* Five of these (Auxiliary Support and 
Staff, Identification of Gifted and talented, Staff Development, General 
Administration, and Parental Involvement and Commitment) were functions which 
appeared earlier on the Function of Greatest Need list, 

A complete listing of the desired, actual, need index, and priority need 
index values for each question and function for the elementary professional 
staff group appear in Appendix F. 

The chart below is provided as a means of drawing together the high pri- 
ority concerns of the elementary professional staff group. The chart below 
summarizes the data from elementary staff presented thus far in the report, 
i.e., high need functions and high need questions. 



SUMMARY OF ELEMENTARY PROFESSIONAL STAFF RESPONSES TO THE 
GIFTED AND TALENTED NEEDS ASSESSMENT 



Functions of Questions of 

Function Highest Need Highest Need 



1. 


Auxiliary Support and Staff 


X 


X 


2. 


Identification of Gifted/Talented 


X 


X 




Students 






3. 


Staff Development 


X 


X 


4. 


General Administration 


X 


X 


3. 


Parental Involvement and Commitment 


X 


X 


6. 


Leadership by Principal 




X 


7. 


Culturally Deprived Students 




X 


8. 


Communications /Public Relations 




X 


9. 


Teacher Values and Approaches 




X 


10. 


Classroom Management 




X 


11. 


Personal Development of the Student 




X 


12. 


Educational Programs — Elementary 




X 



It seems apparent that attention should be focused on high need functions 
or questions. These functions are those listed above the broken line in the 
chart above (functions numbered 1-12). 
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C. Elementary Parent Responses 

When all responses by the elementary parents were combined the following 
function areas appeared as the ones needing the most attention ranked from the 
highest to lowest. 



Priority 

Rank Function of Greatest Need Need Index 

1 Auxiliary Support and Staff 4.24 

2 Identification of Gifted/Talented Students 4.20 
3.5 General Administration 3.63. 
3.5 Parental Involvement and Commitment 3.63 
5 Personal Development of the Student 2.88 



A complete listing of the desired, actual, need index, and priority need 
index values by function for elementary parents appear in Appendix G. 

In addition to the high need function areas there were some individual 
survey questions which resulted with high priority need index values. The 
questions listed below represent those survey items for which the priority 
need index equalled or exceeded 3.60 along with the function connected to each 
question. 
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INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI'S 
FOR ELEMENTARY PARENTS (EP) 



Survey Item 



Function Area 



16. All the teachers in the district participate 
in inservices on how to identify gifted/ 
talented students. 

132. Effective guidance and counseling are readily 
available to each student in the gifted and 
talented program. 

2. The program's budget allows for allocation of 
resources to achieve high priority objectives. 

133. The gifted and talented program's guidance 
program helps students acquire an understand- 
ing of vocational trends. 

141 • The library collection adequately serves the 
needs of staff and students. 

75. Students are encouraged to be concerned for 
other people and their personal property. 

18. The currently used method of identifying 

gifted/talented students adequately screens 
out those students who should not participate 
in the gifted and talented program. 

130. Most parents are aware of the gifted and 
talented program goals. 

17. The currently used method of identifying 
gifted and talented students adequately iden- 
tifies those students who would most benefit 
from participation in the gifted and talented 
program. 

12. The identification of gifted and talented 

students is an ongoing process, not an annual 
event. 

128. Parents who supported their children's 

involvement in the Center at the junior high 
level also support it as strongly at the 
senior high level. 



Identification of 

Gifted/Talented 

Students 

Auxiliary Support 
& Staff 



General Administra- 
tion 

Auxiliary Support 
& Staff 



Auxiliary Support 
& Staff 

Personal Development 
of the Student 

Identification of 

Gifted/Talented 

Students 



Parental Involvement 
& Commitment 

Identification of 

Gifted/Talented 

Students 



Identification of 

Gifted/Talented 

Students 

Parental Involvement 
& Commitment 
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PNI 


Survey Item 


Function Area 


4.40 


62. 


Information on drug education at Handley is 
offered at the appropriate level. 


Educational Programs- 
Elementary 


4.40 


5. 


Program improvement efforts are periodically 
revie"3d; progress is noted and the improve- 
ment focus is renewed and redirected. 


General Administra- 
tion 


4.37 


8. 


The school buildings provide a safe environ- 
ment for staff and students. 


General Administra- 
tion 


4.37 


1 ^5 


ine guidance program neips students to 
realize the connection between their course 
work and their career goals. 


Auxiliary Support 
& Staff 


4.20 


10. 


The major goals of the gifted and talented 
program are set with respect to the student's 
needs • 


General Administra- 
tion 


4.08 


123. 


The program's staff members provide parents 
with information and techniques for helping 
students develop their giftedness or talents. 


Parental Involvement 
& Commitment 


4.06 


126. 


Parents realize the vocational value of all 
of the gifted and talented program's courses. 


Parental Involvement 
& Commitment 


4.06 


156. 


The program administration provides the 
general public with accurate reports on its 
performance. 


Communications/ 
Public Relations 


4.05 


13. 


Identification occurs as early in the stu- 
dents' lives as is possible. 


Identification of 

Gifted/Talented 

Students 


4.03 


138. 


Materials found in the library are appropri- 
ate to the students served. 


Auxiliary Support 
& Staff 


3.95 


61. 


Teachers at Handley do a good job of teaching 
health education (which includes a component 
on sex education). 


Educational Programs- 
Elementary 


3.92 


81. 


The gifted and talented program fosters the 
development of independent (self-directed) 
study skills and academic self-discipline in 
the students. 


Personal Development 
of the Student 



ERIC 
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PNI 


Survey Item 


Function Area 


3.78 


124. 


There is frequent two-way communication 
between parents and the gifted and talented 
program's staff. 


Parental Involvement 
& Commitment 


0 • /l 


84. 


The Center and Handley have good discipline. 


Classroom Management 


3.70 


14. 


The identification process includes measures 
of student motivation, interests, and matur- 
ity. 


Identification of 

Gifted/Talented 

Students 


3.66 


45. 


Learning goals and objectives are clearly 
defined. 


Educational Programs- 
Elementary 


3.64 


1. 


Planning is a continuous process in the 
gifted and talented program. 


General Administra- 
tion 


3.60 


80. 


The gifted and talented program encourages 
the development of problem solvinr through 
complex and abstract thinking in the stu- 
dents. 


Personal Development 
of the Student 



The reader should note that the high need questions listed above were 
related to eight different function areas, five of these (Auxiliary Support 
and Staff, Identification of Gifted and Talented Students, General Adminis- 
tration, Parental Involvement and Commitment, and Personal Development of the 
Student) were functions which appeared earlier on the Function of Greatest 
Need list. 

A complete listing of the desired, actual, need index, and priority need 
index values for each question and function for the elementary parent group 
appear in Appendix H. 

The chart below is provided as a means of drawing together the high pri- 
ority concerns of the elementary parent group. The chart below summarizes the 
data from elementary parents presented thus far in the report, i.e., high need 
functions and high need questions. 



28 33 



SUMMARY OF ELEMENTARY PARENT RESPONSES TO THE 
GIFTED AND TALENTED NEEDS ASSESSMENT 



Functions of Questions of 

Function Highest Need Highest Need 

1. Auxiliary Support and Staff X X 

2. Identification of Gifted/Talented X X 

Students 

3. General Administration X X 

4. Parental Involvement & Commitment X X 

5. Personal Development of the Student X X 

6. Communications /Public Relations X 

7. Educational Programs — Elementary X 

8. Classroom Management X 



9. Culturally Deprived Students 
10. Leadership by Principal 

It seems apparent that attention should be focused on high need functions 
or questions. These functions are those listed above the broken line in the 
chart above (functions numbered 1-8). Functions numbered 9 and 10 (Culturally 
Deprived Students and Leadership by Principal) might be viewed as strengths of 
the gifted and talented program from the perspective of elementary parents. 

D. Secondary Professional Staff Responses 

When all responses by the secondary professional staff were combined the 
following function areas appeared as the ones needing the most attention 
ranked from the highest to lowest. 



Priority 

Rank Function of Greatest Need Need Index 

1.5 Identification of Gifted/Talented Students 7.09 

1.5 Parental Involvement and Commitment 7.09 

3 Staff Development 4.84 

4 Educational Programs — Secondary 4.46 

5 Communications/Public Relations 4.23 
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A complete listing of the desired, actual, need index, and priority need 
index values by function for the secondary professional staff appear in 
Appendix I. 

In addition to the high need function areas there were some individual 
survey questions which resulted with high priority need index values. The 
questions listed below represent those survey items for which the priority 
need index equalled or exceeded 5.04 along with the function connected to each 
question. 



INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI'S 
FOR SECONDARY PROFESSIONAL STAFF (SPS) 



PNI 



Survey Item 



Function Area 



12.18 



10.53 



9.58 



9.31 

9,02 
8.75 



7.92 



16. All the teachers in the district participate 
in inservices on how to identify gifted/ 
talented students. 

34. Provisions are outlined for coordination 
between teachers in the Center and in the 
home school classrooms, 

17. The currently used method of identifying 
gifted and talented students adequately iden- 
tifies those students who would most benefit 
from participation in the gifted and talented 
program. 

120. There is scheduled time for discussion and 
deliberation of gifted/talented issues at 
staff meetings. 

126. Parents realize the vocational value of all 
of the gifted and talented program's courses. 

128. Parents who supported their children's 

involvement in the Center at the junior high 
level also support it as strongly at the 
senior high level. 

130. Most parents are aware of the gifted and 
talented program goals. 



Identification of 

Gifted/Talented 

Students 

Educational Programs- 
Secondary 



Identification of 
Gifted /Talented 
Students 



Staff Development 



Parental Involvement 
& Commitment 

Parental Involvement 
& Commitment 



Parental Involvement 
& Commitment 
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PNI 


Survey Item 


Function Area 


7.92 


135. 


The guidance program helps students to 
realize the connection between their course 
work and their career goals. 


Parental Involvement 
& Commitment 


7.86 


14. 


The identification process includes measures 
of student motivation, interests, and matur- 
ity. 


Identification ox 

Gifted/Talented 

Students 


7.82 


125. 


Parents are aware of their responsibilities 
for helping students develop their giftedness 
or talents. 


Parental Involvement 
& Commitment 


7.68 


121. 


Procedures for parental involvement in the 
program are clearly communicated to parents 
and used consistently. 


Parental Involvement 
& Commitment 


7.46 


28. 


The public is satisfied with achievement at 
the Center for the Arts and Sciences. 


Educational Programs- 
Secondary 


7.41 


18. 


The currently used method of identifying 
gifted/talented students adequately screens 
out those students who should not participate 
in the gifted and talented program. 


Identification of 

Gifted/Talented 

Students 


7.01 


131. 


Encouraging parental involvement is an inte- 
gral part of the program's plans. 


Parental Involvement 
& Commitment 


6.95 


3. 


Research findings are used in planning and 
improving educational programs. 


General Administra- 
tion 


6.93 


123. 


The program's staff members provide parents 
with information and techniques for helping 
students develop their giftedness or talents. 


Parental Involvement 
& Commitment 


6.82 


113. 


Content in staff development sessions 
addresses instructional issues and priorities. 


Staff Development 


6.67 


133. 


The gifted and talented program's guidance 
program helps students acquire an understand- 
ing of vocational trends. 


Auxiliary Support 
& Staff 


6.65 


127. 


Parents of gifted and talented students 
support the program. 


Parental Involvement 
& Commitment 


6.25 


31. 


The schedules and/or courses allow for stu- 
dents who are working in different disci- 
plines to work together to see what their 
respective areas have in common. 


Educational Programs- 
Secondary 
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PNI 


Survey Item 


Function Area 


6.25 


1 2. 


The identification of gifted and talented 
students is an ongoing process, not an annual 
event. 


Identification of 

Gifted/Talented 

Students 


6.02 


15. 


Emphasis is given to identifying gifted/ 
talented students in culturally disadvantaged 
groups. 


Identification of 

Gifted/Talented 

Students 


6.01 


25. 


A value system emphajizing achievement is 
shared by the gifted and talented staff, 
students, and parents/community. 


Educational Programs- 
Secondary 


5.99 


124. 


There is frequent two-way communication 
between parents and the gifted and talented 
program's staff. 


Parental Involvement 
& Commitment 


5.98 


35. 


Collaborative curriculum planning and deci- 
sion making are typical. 


Educational Programs- 
Secondary 


5.94 


21. 


Female and minority students are provided 
with positive role models in many varying 
careers. 


Culturally Deprived 
Students 


5.92 


141. 


The library collection adequately serves the 
needs of staff and students. 


Auxiliary Support 
& Staff 


^ on 


20. 


Students are counseled toward all careers in 
which they have an interest, regardless o5 
how disproportionate in minority representa- 
tives a career might be. 


Culturally Deprved 
Students 


D . 04 


111. 


The gifted and talented program has an effec- 
tive inservice training program for improving 
teaching skills. 


Staff Development 




81. 


The gifted and talented program fosters the 
development of independent (self-directed) 
study skills and academic self-discipline in 
the students. 


Personal Development 
of the Student 


5.52 


37. 


The Honors' programs in the high schools do 
a sufficient job of providing advanced course 
work to gifted students. 


Educational Programs- 
Secondary 


5.51 


33. 


Special attention is focused on building good 
continuity across grade levels and programs. 


Educational Programs- 
Secondary 
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PNI 


Survey Item 


Function Area 


5.51 


. 30. 


The course work illustrates the inter-related- 
ness of the various disciplines. 


Educational Programs- 
Secondary 


5.35 


1 


The program administration provides the 
general public with accurate reports on its 
performance. 


Communications/ 
Public Relations 


5.21 


134. 


Helping the student to explore career possi- 
bilities is an important part of the total 
gifted and talented program. 


Auxiliary Support 
& Staff 


5.04 


119. 


Staff development learning goals and objec- 
tives are developed by teachers. 


Staff Development - 



The reader should note that the high need questions listed above were 
related to ten different function areas. Five of these (Identification of 
Gifced and Talented Students, Parental Involvement and Commitment, Staff 
Development, Educational Programs — Secondary, and Communications/Public Rela- 
tions) were functions which appeared earlier on the Function of Greatest Need 
list. 

A complete listing of the desired, actual, need index, and priority need 
index values for each question and function for the secondary professional 
staff group appear in Appendix J. 

The chart below is provided as a means of drawing together the high pri- 
ority concerns of the secondary professional staff group. The chart below 
summarizes the data from secondary professional staff presented thus far in 
the report, i.e., high need functions and high need questions. 
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SUMMARY OF SECONDARY PROFESSIONAL STAFF RESPONSES TO THE 
GIFTED AND TALENTED NEEDS ASSESSMENT 



Functions of Questions of 

Function Highest Need Highest Need 

1. Identification of Gifted/Talented X X 

Students 

2. Parental Involvement and Commitment X X 

3. Staff Development X X 

4. Educational Programs — Secondary X X 

5. C mmunicat ions /Public Relations X X 

6. Auxiliary Support and Staff X 

7. General Administration X 

8. Culturally Deprived Students X 

9. Personal Development of the Student X 
10. Teacher Values and Approaches X 



11. Classroom Management 

12. Leadership by Principal 

It seems apparent that attention should be focused on high need functions 
or questions. These functions are those listed above the broken line in the 
chart above (functions numbered 1-10). Functions numbered 11 and 12 (Class- 
room Management and Leadership by Principal) might be viewed as strengths of 
the gifted and talented program from the perspective of secondary professional 
staff. 

E. Secondary Parent Responses 

When all responses by the secondary parents were combined the following 
function areas appeared as the ones needing the most attention ranked from the 
highest to lowest. 



Priority 

Rank Function of Greatest Need Need Index 

1 Leadership by Principal 8.37 

2 Parental Involvement and Commitment 5.65 

3 Auxiliary Support and Staff 5.36 

4 Communications /Public Relations 5.12 

5 Identification of Gifted/Talented Students 3.97 
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A complete listing of the desired, actual, nfeed index, and priority need 
index values by function for secondary parents appear in Appendix K. 

In addition to the high need function areas there were some individual 
survey questions which resulted with high priority need index values. The 
questions listed below represent those survey items for which the priority 
need index equalled or exceeded 5.84 along with the function connected To each 
question. 



INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH 
PHI'S FOR SECONDARY PARENTS (SP) 



PNI 


Survey Item 


Function Area 


10.16 


141. 


The library collection adequately serves the 
needs of staff and students. 


Auxiliary Support 
& Staff 


10.16 


154. 


The principals use suggestions from their 
staff, teachers, and from the community-at- 
large to assist in planning and decision 
making. 


Leadership by Prin- 
cipal 


9.94 


149. 


The gifted and talented principals are viewed 
by teachers as having relevant instructional 
expertise as well as management skills. 


Leadership by Prin- 
cipal 


9.90 


151. 


The principals use principles of supervision 
and feedback to communicate with teachers 
regarding their instructional methods in 
gifted/ talented programs. 


Leadership by Prin- 
cipal 


9.88 


145. 


The principals make frequent classroom obser- 
vations to monitor instruction. 


Leadership by Prin- 
cipal 


9.73 


146. 


The principals initiate organized and syste- 
matic improvement procedutr ■ 


Leadership by Prin- 
cipal 


9.58 


152. 


lihe principals are active partners in long- 
and short-range planning. 


Leadership by Prin- 
cipal 


9.49 


148. 


The principals carefully monitor new prac- 
tices. 


Leadership by Prin- 
cipal 
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PNI 


Survey Item 


Function Area 


9.25 


34. 


Provisions are outlined for coordination 
between teachers in the Center and in the 
home school classrooms. 


Educational Programs- 
Secondary 




147. 


The principals promote methods that are known 
to create effective schools. 


Leadership by Prin- 
cipal 


8.61 


150. 


The principals actively encourage comprehen- 
sive programs including multiple-methods of 
identification, staff development, program 
evaluation and revision, and support system 
such as counseling. 


Leadership by Prin- 
cipal 


7.74 


153. 


The principals provide an encouraging climate 
for innovation and exploration by teachers 
and students. 


Leadership by Prin- 
cipal 


6.85 


132. 


Effective guidance and counseling are readily 
available to each student in the gifted and 
talented program. 


Auxiliary Support 
& Staff 


6.81 


164. 


The principals serve as a communication link 
between the Board, the parents, and the com- 
munity concerning the program. 


Communications/ 
Public Relations 


6.78 


133. 


The gifted and talented program's guidance 
program helps students acquire an understand- 
ing of vocational trends. 


Auxiliary Support 
& Staff 


6.63 


130. 


Most parents are aware of the gifted and 
talented program goals. 


Parental Involvement 
& Commitment 


6.53 


124. 


There is frequent two-way communication 
between parents and the gifted and talented 
program's staff. 


Parental Involvement 
& Commitment 


6.39 


125. 


Parents are aware of their responsibilities 
for helping students develop their giftedness 
or talents. 


Parental Involvement 
& Commitment 


6.28 


131. 


Encouraging parental involvement is an inte- 
gral part of the program's plans. 


Parental Involvement 
& Commitment 


6.23 


160. 


The principals provide the community with 
information about the effectiveness of the 
program. 


Communications/ 
Public Relations 
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PNI 


Survey Item 


Function Area 


6.22 


i-j £ t. 


Helping the student to explore career poss i— 
bilities is an important part of the total 
gifted and talented program. 


Auxiliary Support 
& St?ff 


6.22 




The prog ram" s staff members provide parents 
with information and techniques for helping 
students develop their giftedress or talents. 


Parental Involvement 
& Commitment 


6.02 


121. 


Procedures for parental involvement in the 
program are clearly communicated to parents 
and used consistently. 


Parental Involvement 
& Commitment 


5.96 


135. 


The guidance program helps students to 
realize the connection between their course 
work and their career goals. 


Auxiliary Support 
& Staff 


5.92 


129. 


Teachers encourage parents to keep track of 
student progress. 


Parental Involvement 
& Commitment 


5.91 


156. 


The program administration provides the 
general public with accurate reports on its 
performance. 


Communications/ 
Public Relations 


5.84 


35. 


Collaborative curriculum planning and deci- 
sion making ^re typical. 


Educational Programs- 
Secondary 



The reader should note that the high need questions listed above were 
related to five different function areas, Four of these (Leadership By 
Principal, Parental Involvement and Commitment, Auxiliary Support and Staff, 
and Communications/Public Relations) were functions which appeared earlier on 
the Function of Greatest Need list. 

A complete listing of the desired, actual, need index, and priority need 
index values for each question and function for the secondary parent group 
appear in Appendix L. 

The chart below is provided as a means of drawing together the high pri- 
ority concerns of the secondary parent group. The chart below summarizes the 
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data from secondary parents presented thus far in the report, i.e., high need 
functions and high need questions. 



SDHHARY OF SECONDARY PARENT RESPONSES TO THE 
GIFTED AND TALENTED NEEDS ASSESSMENT 



Function 



Functions of 
Highest Need 



Questions of 
Highest Need 



1. 
2. 
3. 
4. 
5. 
6. 



Leadership by Principal 
Parental Involvement and Commitment 
Auxiliary Support and Staff 
Communications /Public Relations 
Identification of Gifted/Talented 
Educational Programs — Secondary 



X 
X 
X 
X 
X 



X 



X 
X 
X 
X 



7. General Administration 

8. Personal Development of the Student 

9. Classroom Management 

10. Culturally Deprived Students 

It seems apparent that attention should be focused on high need functions 
or questions. These functions are those listed above the broken line in the 
chart above (functions numbered 1-6). Functions numbered 7-10 (General Admin- 
istration, Personal Development of the Student, Classroom Management, and Cul- 
turally Deprived Students, respectively) might be viewed as strengths of the 
gifted and talented program from the perspective of secondary parents. 

F # Secondary Student Responses 

When all responses by the secondary students were combined, the following 
function areas appeared as the ones needing the most attention ranked from the 
highest to lowest. 
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Rank 



Function of Greatest Need 



Priority 
Need Index 



1 Identification of Gifted/Talented Students 3.52 

2 Educational Programs — Secondary 3.31 

3 Auxiliary Support and Staff 3.25 

4 Classroom Management 3.23 

5 Teacher Values and Approaches 2.88 



A complete listing of the desired, actual, need index, and priority need 
index values by function for secondary students appear in Appendix M. 

In addition to the high need function areas there were some individual 
survey questions which resulted with high priority need index values. The 
questions listed below represent those survey items for which the priority 
need index equalled or exceeded 3.83 along with the function connected to each 
question. 



INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH 
PNI'S FOR SECONDARY STUDENTS (SS) 



PNI 


Survey Item 


Function 


Area 


6.22 


34. 


Provisions are outlined for coordination 
between teachers in the Center and in the 
home school classrooms. 


Educational 
Secondary 


Programs- 


5.80 


37. 


The Honors' programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 


Educational 
Secondary 


Programs- 


4.87 


31. 


The schedules and/or courses allow for stu- 
dents who are working in different disci- 
plines to work together to see what their 
respective areas have in common. 


Educational 
Secondary 


Programs- 


4.70 


28. 


The public is satisfied with achievement at 
the Center for the Arts and Sciences. 


Educational 
Secondary 


Programs- 


4.67 


106. 


Teachers are responsive to the student's 
point of view. 


Teacher Values & 
Approaches 



PNI 


Survey Item 


Function Area 


4.51 


18. 


The currently used method of identifying 
gifted/talented students adequately screens 
out those students who should not partici- 
pate in the gifted and talented program. 


Identification of 

Gifted/Talented 

Students 


4.46 


75. 


Students are encouraged to be concerned for 
other people and their personal property. 


Personal Development 
of the Student 


4.37 


16. 


All the teachers in the district participate 
in inservices on how to identify gifted/ 
talented students. 


Identification of 

Gifted/Talented 

Students 


4.37 


38. 


Information on drug education at the Center 
is offered at the appropriate level. 


Educational Programs- 
Secondary 


4.27 


96. 


Teachers know which skills are of highest 
priority and the prerequisites needed by 
students to learn the skills. 


Teacher Values & 
Approaches 


4.24 


140. 


Adequate time in the library is provided to 
students to select materials. 


Auxiliary Support 
& Staff 


4.20 


26. 


Learning goals and objectives are clearly 
defined. 


Educational Programs- 
Secondary 


4. lo 


102. 


Classroom routines are smooth and efficient. 


Teacher Values & 
Approaches 




17. 


The currently used method of identifying 
gifted and talented students adequately 
identifies those students who would most 
benefit from participation in the gifted and 
talented program. 


Identification of 

Gifted/Talented 

Students 


4.12 


85. 


Teachers motivate students by using rewards 
rather than punishments. 


Classroom Management 


3.98 


12. 


The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 


Identification of 

Gifted/Talented 

Students 


3.96 


91. 


Teachers communicate effectively. 


Teacher Values & 
Approaches 


3.96 


132. 


Effective guidance and counseling are readily 
available to each student in the gifted and 
talented program. 


Auxiliary Support 
& Staff 
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PNI 



Survey Item 



Function Area 



3.90 



133, 



The gifted and talented program's guidance 
program helps students acquire an under- 
standing of vocational trends. 



Auxiliary Support 
& Staff 



3.86 



84. 



The Center and Handley have good discipline. 



Classroom Management 



3.83 



25, 



A value system emphasizing achievement is 
shared by the gifted and talented staff, 
students, and parents/community. 



Educational Programs- 
Secondary 



The reader should note that the high need questions listed above were 
related to six different function areas. Five of these (Identification of 
Gifted and Talented Students, Educational Programs — Secondary, Auxiliary 
Support and Staff, Classroom Management, and Teacher Values and Approaches) 
were functions which appeared earlier on the Function of Greatest Need list. 

A complete listing of the desired, actual, need index, and priority need 
index values for each question and function for the secondary student group 
appear in Appendix N. 

The chart below is provided as a means of drawing together the high pri- 
ority concerns of the secondary student group. The chart below summarizes the 
data from secondary students presented thus far in the report, i.e., high need 
functions and high need questions. 
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SUMMARY OF SECONDARY STUDENT RESPONSES TO THE 
GIFTED AND TALENTED- NEEDS ASSESSMENT 



Functions of Questions of 

Function Highest Need Highest Need 



1. 


Identification of Gifted/Talented 


X 


X 




Students 






2. 


Educational Programs — Secondary 


X 


X 


3. 


Auxiliary Support and Staff 


X 


X 


4. 


Classroom Management 


X 


X 


5. 


Teacher Values and Approaches 


X 


X 


6. 


Personal Development of the Student 




X 


7. 


Culturally Deprived Students 







It seems apparent that attention should be focused on high need functions 
or questions. These functions are those listed above the broken line in the 
chart above (functions numbered 1-6). Function number 7 (Culturally Deprived 
Students) might be viewed as strengths of the gifted a*d talented program from 
the perspective of secondary students. 
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SUMMARY OF MAJOR FINDINGS 

The purpose of this study was to identify areas of need within the gifted 
and talented programs • When the responses of secondary students and ele- 
mentary and secondary parents and staff were coxabined, the following five 
functions emerged as the highest need areas • 

1. Identification of Gifted/Talented Students 

2. Auxiliary Support and Staff 

3. Parental Involvement and Commitment 

4. Staff Development 

5. Leadership by Principal 

The above system total priorities were determined on the basis of com- 
bining the results of five respondent groups together. This process included 
dealing with 164 different questions covering 13 function areas. The mathe- 
matical system used to quantify priorities, though nbt perfect, did provide a 
meaningful way to summarize the data in a systematic fashion. Summarization 
seldom if ever captures the total complexity c'c the subject under study, such 
is the case with the presen: needs assessment summary. Note that 47.9% of all 
sampled respondents chose to complete the needs assessment instruments (see 
Appendix B for details). 

In looking at a summary of both high need functions and questions, one 
can see that five functions consistently emerge (see Appendix 0). A short 
discussion of these five needs in gifted and talented education follows. 

The first area dealt with ways to bring a more comprehensive method to 
the identification of gifted and talented students. From a review of high 
priority need index questions, elements to include in a more comprehensive 
identification process would be the following: 

e Participation of all district teachers in an inservice 
on how to identify gifted/talented students. 
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• Updated selection criteria to allow for the identifi- 
cation of all those students who would most benefit 
from participation* 

• An ongoing identification process for gifted and talented 
students should be instituted. 

• Measures of student motivation, interest, and maturity 
should be included in the selection process. 

The second need area of auxiliary support/staff dealt mainly with coun- 
seling/guidance services. and library resources. A review of high need ques- 
tions revealed that guidance and counseling for the gifted and talented should 
be expanded to include the following: 

• Each elementary and secondary student should have 
available effective guidance and counseling services. 

• These services should help students acquire: 

— An understanding of vocational trends, 

— A realization of the connection between their 

course work and career goals, and 
— An exploration of various career possibilities. 

The library collection needs to be expanded to meet needs of both stu- 
dents and staff. This need seems to especially pronounced at the ementary 
level. To meet the library needs at the elementary level, the following 
elements need to be instituted: 

• Provide audio visual materials for classroom use. 

• Stock library materials more appropriate for gifted 
and talented students. 

• Have library personnel inform building staff on the 
availability of library materials. 

The area of parental involvement and commitment was the third area of 
greatest concern. To improve parental involvement and commitment, the follow- 
ing aspects need to be provided: 
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• More frequent two-way communication between parents 
and the gifted and talented program staff. 

• Creation of a greater awareness of gifted and talented 
program goals, 

• Information and techniques for parents designed to 
help their child develop their giftedness or talents. 

© Awareness that gifted and talented program builds 
upon earlier programming efforts. 



The fourth area of greatest need was staff development. Staff develop- 
ment efforts should provide for the following to meet the top needs indicated: 



• Inservice training program for improving teaching 
skills (elementary and secondary). 

• Access to consultants and to the most recent advances 
within each area (elementary). 

• Scheduled time for discussion and deliberation of 
gifted/talented issues at staff meetings (secondary). 

• Content in staff development sessions that specifi- 
cally addresses instructional issues and priorities 
(secondary) • 

0 Staff development learning goals and objectives devel- 
oped by teachers (secondary). 

• Recognition of teaching excellence within the gifted/ 
talented program (elementary) . 



The final area of greatest need was leadership by principal. To improve 
principal leadership, the following elements should be implemented more fully: 



* More frequent classroom observations by principal to 
monitor instruction. 

o Careful monitoring of new practices. 
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Now that priority needs have been identified, the task is to use these 
needs to develop an action program. This cannot be done, however, without 
more detailed information about which specified aspects of each problem to 
attend to and how the various groups rated each aspect of a problem. An aid 
has been constructed to assist the reader (user) with this task. Appendix P 
contains a listing of all high need functions and questions for each group and 
the total. Appendix P should be a great value in translating priorities into 
action plans for both the elementary and secondary gifted and talented 
programs. 
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APPENDIX A 

School Districtofthe City of Saginaw 

550 Millard Street 
Saginaw, Michigan 48607 

517-776-0200 Foster B, Gibbs, Ph.D,, Superintendent 



April 6, 1987 



Dear Parent: 

As a parent of a student presently participating in 
the district's K-12 gifted and talented program, we are 
requesting your assistance in responding to the enclosed 
survey. The results of this svirvey will be used to assist 
decision makers in future planning of the district's 
gifted and talented program. 

Please complete the instrument and return it to us in 
the enclosed self -addressed stamped envelope by April 16, 
1987. Your responses will remain confidential and only 
response totals will be reported. 

It is important that you do participate in this 
effort for the continued improvement of our gifted and 
talented program* 

Thank you for your continued support and cooperation. 




Center for the Arts & Sciences 

Valerie Becker, Principal 
Hand ley Elementary School 

Enclosure 
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RltiA.Brta»,Prcildent June* W. Woolfotk, Ylw-Praldeit RIefaird J. Strtejer, Secretary June* R. Kintrjr, Treuuer 
RibeaOuUelf.lVwIee Willie E. Tbeapeoe, Trutee HueJ R. WUtot, Trutee 



APPENDIX A 



ELEMENTARY PARENTS (EP) 
A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM 



)1987 

aginaw Public Schools 



las t rune at Code 



This questionnaire has been developed in order to get reactions 
f rom teachers, administrators, stud en ts and p-> rents about: 1) 
the way the gifted and talented program is currently operating, 
and 2) the way it should operate in the future. Thus, the goal 
of this survey is to obtain district-wide data about the general 
operation of the gifted and talented program for future planning 
purp.oses . 

The statements included in the survey relate to the gifted and 
talented program's se? vices as provided by the school district. 
In some cases, you may not have complete information about a 
statement, or you may feel that some statements are less impor- 
tant to you than others. However, please respond to the state- 
ments in either of two ways — a) as a member of^-jCpur school unit 
(building, department, etc.) or b) as a member of the broader 
public with feelings, perceptions and beliefs relating to this 
program. In other words, your reactions in certain areas may not 
result from direct involvement or knowledge but these reactions 
are still valid and should be noted. 

For example, you will find statements like this: "lifted and 
talented program teachers knew how their instructional objec- 
tives fit with the regular curriculum. 11 You may not knew have 
knowledge about all the program's teachers, but you may have 
knowledge of some of them. Therefore, you can respond to this 
statement on the basis of the knowledge you have. If you have no 
information at all about an it em, simply mark your response 11 Do 
not know." 

Your input is vitally important if this survey is to have any 
meaningful bearing on the plans and operations of the gifted and 
talented program. Questionnaires ha^e been sent to administra- 
tors, program teachers, the students in the program and their 
parents. Please take the time to provide the adininistrati n and 
the school board with a sincere assessment of the needs of the 
program from your viewpoint. 
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INSTRUCTIONS 



APPENDIX A 



Each item on this questionnaire makes a statement about the gifted and 
talented program. Please read each statement carefully* You are being asked 
to respond, as follows: 

(A) In your opinion, co what extent should the stated condition exist? 

(B) From your knowledge, to what extent does the stated condition actually 
exist? - , J L 



A) Should 
Exist 



1 



B* Actually 
Exists 



Do Not To a To a 

not at slight moderate 
know all extent extent 



1 



To a fairly To a very 



large 
extent 



large 
extent 



Should 
Exist 



Actually 
Exists 



EXAMPLE : The gifted and talented program £ 3 

does a good job of teaching basic " ~ 

safety skills. 

Be sure to write a response to both "should exist" and "actually exists" for 
each statement. Use "?" only if you feel you do not have any information 
allowing you to make a judgment. Thank you for your cooperation. 

The following is a more detailed explanation of the above responses. 



SHOULD EXIST 

? Do not know the extent to which 
the stated condition should exist. 

1 Stated condition should not exist 
at all. 

2 Stated condition should exist to a 
slight extent. 

3 Stated condition should exist to a 
moderate extent. 

4 Stated condition should exist to a 
fairly large extent. 

5 Stated condition should exist to a 
very large extent. 



ACTUALLY EXISTS 

? Do not know the extent to which 
the stated condition exists. 

1 Stated condition does not exist 
at all. 

2 Stated condition exists to a 
slight extent. 

3 Stated condition exists to a 
moderate extent. 

4 Stated condition exists to a 
fairly large extent. 

5 Stated condition exists to a very 
large extent. 
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APPENDIX A 



? 1 i 3 4 5 

Do Not lb a lb a To a fairly lb a Mary 

not at slight moderate large large 

knew all extent extent extent extent 



I. GENERAL AIMNISTSmCN 

1. Planning is a contimous process In the gifted and talented program 

2. The program's budget allows for allocation of resources to achiere ' 
high priority objectives, 

3. Research findings are used In planning and improving educational 
programs. 

4. Instructional program evaluation is accomplished W comparing actual 
results with the goals and objectives of the program. 

5. Progran improv^nent efforts are periodically reviewed; progress is 
noted and the inprovt»nent focus is renewed and redirected. 

6. Tfest results, grade reports, attendance records and other nethods 
are used to spot potential problems. 

7. Students are well served by a gifted and talented program situated 
In one location. 

8. The school buildings provide a safe enviroraent for staff ard stu- 
dents. 

9. Assessment results are used by teachers for instructional diagnosis 
and to evaluate their own teaching methods airi check student 
progress. 

10. The major goals of the gifted and talented program are set with 
lebp^ct to the students' needs. 

H. HEWnFTCATION OP CTPTED/TAIflma) SIQDEEgS 

11. Students are nominated through a variety of sources Including, 
parent, teacher, administrator, and test score referrals. 

12. The identification of gifted and talented students is an ongoirg 
process, not an annual event. 

13. Identification occurs as early In the students' lives as is 
possible. 



Should Actually 
Exist Exists 
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APPENDIX A 



? 


1 


2 


Eb 


Not 


lb a 


not 


at 


slight 


know 


all 


extent 



lb a To a fairly lb a very 
moderate large large 

extent extent extent 



Should Actually 
Exist Exists 

14. The identification process includes measures of student moti- 
vation, interests, and maturity. — — 

15. Bnphasis is given to identifying gifted/talented students in 

culturally disadvantaged groups. * 

16. ALL the teachers ia the district participate in inservices on 

hew to identify gifted/talented students. 

17. The currently used method of identifying gifted and talented 
students adequately identifies those students who would most 
benefit from participation in the gifted and talented progran. 

18. The currently used method of identifying gifted/talented stu- 
dents adequately screens out those students who should not 
participate in the gifted and talented program. 



Id* aUGBAUX DERIVED SHEENES 

19. Female students are offered chances to consider careers in math 
and science fields. 

20. Students are camseled toward all careers in which they have an 
interest, rega r dless of how disproportionate in minority repre- 
sentatives a career might be. 

21. Female and minority students are provided with positive, role 
models in many varying careers. 

22. Tfeachers treat minority and female students with regard to their 
aptitudes and abili t ies, not with regard to stereotyped images. 

23. teth and science teachers encourage attendance and participa- 
tion by fe m ale students in their classes* 

24. Examples and methods of teaching used in the classroom relate 
to minority and/or female perspectives as well as to majority 
perspectives. 
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XV 9 ETOCmOttL - EI£HEHEAHY 

25. A value system emphasizing academic achievement is shared by the 
gifted and talented staff, students and parent s/cormurrLty. 

26. Learning goals and objectives are clearly defined.. 

27. Standards for learning are both challenging and attainable. 

28. Students are diallenged at the elementary level by attending Handley. 

23. Promotion at Handley is based on achievement rather than time spent 
in the classroom. 

30. Handley does a good job preparing students for their vBxt level of 
education. 

31. Elementary homework is regularly assigned and checked. 

32. Children have opportunities to write. 

33<> A special effort is made at Handley to challenge more able elemen- 
tary students. 

34. Elementary courses of instruction are modified frequently enough to 
keep than current. 

35. Handley does a good job of teaching reading, writing, and arithmetic. 

36. Handley teachers explain to students the objectives of their lessons, 
so that students realize what knowledge and skills they will be 
expected to learn. 

37. Handley's curriculum is congruent with the regular elementary cur- 
riculum. 

38. The Handley staff coordinates instruction grade-to-grade and plans 
the curriculum sequentially. 

39. Given the resources available, the public is satisfied with academic 
achievement at Handley. 

40. feny of the courses provide 1 'hands on" experience. 
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Should Actually 
Exist Exists 



41. Cb-curricular activities are available for students wto wish to 
participate In than. 

42. « Teachers at Ha n dl ey do a good job of teaching health education (which 

includes a compone nt oq sex education). 

43. Information on drug education at Handley is offered at the appro- 
priate level, 

44. Student achievement levels determine future academic planning. 

45. Learning activities at Handley take place at a more appropriate pace 
than in the regular classroom for acadenLcally talented students. 

V. H&SCN&L EEVEL0EM2NT OP IBS SIUCQJT 

46. Students have opportunities to practice leadership skills. 

47. The progran teaches students problem solving techniques. 

48. Students have opportunities to work wLth other students of similar 
and dissimilar abilities and interests. 

49. Students are encouraged and assisted in developing career plans. 

50. The visual and performing art classes at the Center have career 
establishing components as do academic courses. 

51. Helping the student to explore career possibilities is an important 
part of the school program. 

52. Students are expected to canplete their work and met recognized 
standards of quality. 

53. Students have the opportunity to develop a sense of responsibility 
and self-reliance. 

54. Students are encouraged to be independent thinkers. 

55. The gifted and talented progran tries to develop an appreciation 
of learning in each student. 

56. Students are encouraged to be concerned for other people and their 
personal property. 

54 B9 



APPENDIX A 





1 


2 


3 


4 


5 


Do 


Not 


To a 


Tb a 


lb a fairly 


To a very 


not 


at 


slight 


moderate 


large 


large 


know 


all 


extent 


extent 


extent 


extent 



Should Actually 
Exist Exists 

The progran provides students with exposure to a variety of fields 

of study. 

The gifted and talrnted progran encourages students to recognize 

and realize their aptitudes, abilities, interests, and needs* 

The progran encourages students to establish and pursue challeng- 

ixg goals. 

The progran fosters the development of logical and convergent 

thinking in the students. 

The gifted and talented program encourages the development of 

problem solving through complex and abstract thinking in the 
students. 

The gifted and talented progran fosters the development of inde- * 

pendent (self-directed) study skills and academic self-discipline 
in the students. 



VI. GASSfSOCM MANAGMOT 

63. Barents are notified of discipline problems.' 

64. Administrators support teachers in student discipline natters. 

65. The Center and Handley have good discipline. 

66. Teachers motivate students by using rewards rather than punish- 
ments. 

67. Students are aware of classroom rules. 

68. A secure, attractive environment is provided where the emphasis 
is on achievenent. 

69. An orderly, praiictive working atmosphere is generally naintained 
and time spent oa classroom management is minimal. 
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VIU PA2ENIAL EWXVMNT D OCMfEMNT 




70. 


Procedures for parental involvement in the program are clearly 

camuoicated to parents and used consistently. . 




71. 


Barents have options for beccring involved in activities chat 

support the gifted and talented instructional program. ~ 




72. 


The programs staff members provide parents with information and 

techniques for helping students develop their gif tedness or ~ 

talents. 




73. 


There is frequent two-way camunication between parents and the 
gifted and talented programs staff. 




74. 


Barents are aware of their responsibilities for helping students 
develop their giftedness or talents. 




75. 


Barents realize the vocational value of all of the gifted and 
talented programs courses. 




76. 


I&rents of gifted and talented students support the progran. 




77. 


Parents who supported their children's involvement in the Center 

at the junior high level also support it as strongly at the senior * 

high level. 




78. 


teachers encourage parents to keep trade of student progress. 




79. 


Host parents are aware of the gifted and talented progran goals. 




80. 


Ehcourggiqg parental involvement is an integral part of the pro- 
gr/anfs plans. 




Vm. AUXILIAKI SCPPOST STAFF 




81. 


Effective guidance and counseling are readily available to each 
student in the gifted and talented program. 




82. 


The gifted and talented programs guidance program helps students 
acquire an understanding of vocational trends. 
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83. Helping the student to explore career possibilities is an important 
part of the total gifted and talented program* 

84. The guidance progran helps students to realize the connection 
betoken their course work and their career goals* 

85. The librarians at the Center and Handley ask for teacher sugges- 
tions when selecting new materials for the library. 

86. The library personnel keep the building staff up-to-date regardirg 
available materials. 

87. Materials fourd in the library are appropriate to the students 
served. 

88. Audio visual materials are available for classroom use. 

89. Adequate time in the library is provided to students to select 
materials. 

90* The library collection adequately serves the needs of staff and 
students. 



IX. IKA1TO3!TP BY PRINCIPAL 

91. The principals at the Center and at Handley believe that all 
students can lesrn. 

92. The principals have a clear understanding of t^e programs goals 
and are able to clearly articulate them. 

93. The principals are the instructional leaders. 

94. The principals make frequent classroom observations to nonitor 
instruction. 

95. The principals initiate organized and systematic improvement 
praiedures. 

96. The principals promote methods that are known to create effec- 
tive schools. 

97. The principals carefully monitor net* practices. 
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98. The gifted and talented principals are viewed by teachers as hav- 
ing relevant instructional expertise as well as managonent skills. 

99. The principals actively encourag* comprelensive program ircludLig 
miltiple-metliods of Identification, staff development, program 
evaluation and revision, and support systen such as counseling. 

100. The principals use principles of supervision and feedback to com- 
municate with teachers regarding their instructional nnttods in 
gifted/talented programs. 

101. The principals are active partners In long- and short-rai^e plan- 
ning. 

102. The principals provide an encouraging climate for Innovation and 
exploration by teachers and students. 

103. The principals use suggestions from their staff, teachers, and 
frcm the coraamity-at-lar^ to assist In planning and decision 
making. 



X. CCmimmCNS/PUBLIC RELATK2B 

104. The gifted and talent program conducts business In a manner that 

Inspires public confidence. 

105. The program administration provides the general public with accu- 
rate reports on its performance. 

106. Important information relevant to the program and/or its students 
Is provided In a timely and intelligible fashion to parents, 
staff and students. « 

107. Efcrents ane told about student successes. 

108. The principals vork to gain conmxnity support for the gifted and 
talented program. 



109 

110. Achievement results are shared with parents. 



The principals provide the oonmunity with information about the 
effectiveness of the program. 
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Should tetually 
Exist Exists 

111. Achievement results are shared with students. 



112. The student progress reporting procedure gives parents a clear 
understanding of their child's progress. 

ID. The principals serve as a camuni cation Uric between the Board, 
the parents, and the conmunity concerning the program. 
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This questionnaire has been developed in order to get reactions 
from teachers, administrators, students and parents about: 1) 
the way the gifted and talented program is currently operating, 
and 2) the way it should operate in the future. Thus, the goal 
of this survey is to obtain district-wide data about the general 
operation of the gifted and talented program for future planning 
purposes. 6 

The statements included in the survey relate to the gifted and 
talented program's services as provided by the school district. 
In some cases, you may not have complete information about a 
statement, or you may feel that some statements are less impor- 
tant to you than others. However, please respond to the state- 

?t n 5i^ n ei 1 her ° f CW ° wavs — a > « a member of your school unit 
(building, department, etc.) or b) as a member of the broader 
public with feelings, perceptions and beliefs relating to this 
program. In other words, your reactions in certain areas may not 
result from direct involvement or knowledge but these reactions 
are still valid and should be noted. 

For example, you will find statements like this: "Gifted and 
talented program teachers know how their instructional objec- 
tives fit with the regular curriculum." You may not know have 
knowledge about all the program's teachers, but you may have 
knowledge of some of them. Therefore, you can respond to this 
statement on the basis of the knowledge you have. If you have no 
information at all about an item, simply mark your response "Do 
not know." r 

Your input is vitally important if this survey is to have any 
meaningful bearing on the plans and operations of the gifted and 
talented program. Questionnaires have been sent to administra- 
tors, program teachers, the students in the program and their 
parents. Please take the time to provide the administration and 
the school board with a sincere assessment of the needs of the 
program from your viewpoint. 
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INSTRUCTIONS 

Each item on this questionnaire makes a statement about the gifted and 
talented program. Please read each statement carefully. You are being asked 
to respond, as follows: 

(A) In your opinion, to what extent should the stated condition >xist? 

(B) From your knowledge, to what extent does the stated condition actually 
exist? L 



A) Should 
Exist 
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3) Actually ? 1 2 3 4 5 
Exists 



Should Actually 
Exist Exists 

EXAMPLE : The gifted and talented program 3 

does a good job of teaching basic * 
safety skills. 

Be sure to write a response to both "should exist" and "actually exists" for 
each statement. Use "?" only if you feel you do not have any information 
allowing you to make a judgment. Thank you for your cooperation. 

The following is a more detailed explanation of the above responses. 
SHOULD EXIST 

? Do not know the extent to which 
the stated condition should exist. 

1 Stated condition should not exist 
at all. 

2 Stated condition should exist to a 
slight extent. 

3 Stated condition should exist to a 
moderate extent. 

4 Stated condition should exist to a 
fairly large extent. 

5 Stated condition should exist to a 
very large extent. 



ACTUALLY EXISTS 

? Do not know the extent to which 
the stated condition exists, 

1 Stated condition does not exist 
at all. 

2 Stated condition exists to a 
slight extent. 

3 Stated condition exists to a 
moderate extent. 

4 Stated condition exists to a 
fairly large extent. 

5 Stated condition exists to a very 
large extent. 
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Should Actually 
Exist Exists 

L» GENERAL AIMOffSIMTICN 

1. Planning Is a continuous process In the gifted and talented progran. 

2. The program's budget allows for allocation of resources to achieve 

high priority objectives. - 

3. Research findings are used In planning and improving educational 

programs, 1 * 

4. Instructional progran evaluation Is acccmplished by canparii^ actual 

results with the goals and objectives of the program. * 

5. Progran iinpruvement efforts are periodically reviewed; progress is 

noted and the improvement focus Is renewed and redirected* "~ 

6. Test results, grade reports, attendance records and other methods 

are used to spot potential problems. 

7. Students are well served by a gifted and talented progran situated 

in one location. — — 

8. The school buildings provide a safe envirorannc for staff and stu- 
dents. 

9. Assessment results are used by teachers for instniccLonal diagnosis 

and to evaluate cheir own teaching methods and check student " 

progress. 

10. The major goals of the gifted and talented progran are set with 

respect to the students' needs. 



n. mNmxxnm of gified/ealekied siieehis 

U. Students are ncjdnated througi a variety of sources including, 
parent, teacher, administrator, and test score referrals. 

12. The identification of gifted and talented students is an ongoing 
process, not an annual event. 

13. Identification occurs as early in the students' lives as is 
possible. 
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14. The identification process Includes measures of student moti- 
vation, Interests, and maturity. 

15. Hnphasis Is given to identifying gifted/ 'talented students In 
culturally disadvantaged groups. 

16. All the teachers in the district participate In inservices on 
ho* to Identify gifted/talented students. 

17. The currently used netted of Identifying gifted and talented 
students adequately Identifies those students who would meet 
benefit fran participation In the gifted and talented prognsu 

18. The currently used method of Identifying gifted/talented stu- 
dents adequately screens out those students who shoulJ rot 
participate In the gifted and talented program. 



nr. auna/uiz deprived sigeotcs 

19. Female students are offered chances to consider careers in oath 
and science fields. 

20. Students are counseled tow?rti all careers In which they have an 
Interest, regardless cf hcv disproportionate In minority reore- 
sentatives a career might be. 

21. Ffemale and minority students are provided with positive role 
nr v te ls In many vary.ag careers. 

22. Teachers treat minority and female studeits with regard ' "their 
aptitudes and abilities, not with regard to stereotyped im&s. 

23. Math and science teachers encourage attendance and participa- 
tion by female students in their classes. 

24. Examples and nethjds of teaching used in the classroaa relate 
to minority and/or female perspectives as wall as to majority 
perspectives. 
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IV. EEOCmjJSAL - SPmropy 

25. A value system anphasizing achievement is shared by the gifted 
and talented staff, students and parents/coanmity. 

26. learning goals cud objectives are clearly defined. 

27. Secondary students benefit frcm spending a half day with their 
sane age peers. 

28. The public is satisfied with achieveraer ; at the Center for the 
Arts and Sciences. 

29. The courses of Instruction are modified frequently to keep tten 
current. 

30. The course work illustrates thu inter-relatedness of the various 
disciplines. 

31. The schedules and/or courses allow for students who are working 
in different disciplines to work together to see what their 
respective areas have in cannon. 

32. Many of the courses provide "hards on" experience. 

33. Special attention is focused on building good continuity across 
grade levels and programs. 

34. Provisions are outlined for coordination between teachers in the 
Center and in the home school classrooms. 

35. Collaborative curriculum planning and decision nakii^ are typical. 

36. Students attend the Center to take courses in subjects at a more 
advanced level than is offered at their home school. 

37. The Honors' program? in the high schools do a sufficient job of 
providing advanced course work to gifted students. 

38. Information on drug education at the Center is offered at tte 
appropriate level. 

39. Student achievement levels assist in future curricular planning. 

64 

«9 



Should Actually 
Exist Exists 



APPENDIX A 



• I 2 3 4 5. 

Do Not To a lb a To a fairly To a very 

°ot at slight moderate larg* large 

knew all extent extent extent extent 



40* Curricular plans on a given topic allow students to select a sub- 
topic for In-depth, Independent study, 

41. Tfeachers at the Center integrate basic and higher level thinking 
skills into the curriculum. 

42. The course work helps to develop students' skills In research 
methods. 

43. learning activities at the Center take place at a more appropriate 
pace than In the horns school classroom. 

V. BSR9GKAL EEVEUXHENT OF TEE STUDENT 

44. Students have opportunities to practice leadership skills. 

45. The program teaches students problem solving techniques. 

46. Students have opportunities to work with oth=. students of similar 
and dissimilar abilities and Interests. 

47. Students are encouraged and assisted In developing career plans. 

48. The visual and performing art classes at the Center have career 
establishing components as do academic courses. 

49. Helping tie student to explore career possibilities is an important 
part of che school program* 

50. Students are expected to complete their work and meet recognized 
standards of quality. 

51. Students have the opportunity to develop a sense of responsibility 
and self-reliance. 

52. Students are encouraged to be independent thirfcers. 

53. The gifted and talented program tries to develop an appreciation 
of learning in each student. 

54. Students are encouraged to be concerned for other people and their 
personal property. 
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55. The program provides students with exposure to a variety of fields 
of study. 

56. The gifted and talented program encourages students to recognize 
and realize their aptitudes, abilities, intents, and needs. 

57. The prograa encourages students to establish and pursue challeng- 
ing goals. 

58. The program fosters the development of logical and convergent 
thinking In the students. 

59. The gLfed and talented program encourage*? the development of 
problem solving through complex and abstract thinking in the 
students. 

60. The gifted and talented program fosters the development of inde- 
pendent (self-directed) study skills and academic self-discipline 
in the students. 



VI* CLASSBOCK MWttGMNT 

6i. Barents are ratified of discipline problems. 

62* Admi n istrators support teachers in student discipline natters. 

63. The Center and Handley have good discipline. 

64. Teachers motivate students by using rewards rather than punish- 
ments. 

65. Students are a*are of classroom rules. 

66. A secure, attractive environment is provided where the emphasis 
is on achievement. 

67. An orderly, productive woi/ ding atmosphere is generally maintained 
and tins spent on classroom management is rainiiral. 
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VII* PARENTAL EJHCLVEffiSr £D OCMMmCOT 

68. Procedures for parental involvement in the progran are clearly 
cconuiicated to parents and used consistently. 

69. ferents have options for becoming involved in activities that 
support th» gifted and talented instructional program. 

70. The program's s» ff members provide parents with information and 
techniques for helping students develop their gLftedmss or 
talents. 

71. There is frequent two-way canmnication between parents and the 
gifted and talented program's staff. 

72. Barents are aware of their responsibilities for telping students 
develop their giftedness or talents. 

73. ferents realize the vocational value of all of the gifted and 
talented program's courses. 

74. Barents of gifted and talented students support the progran. 

75. Parents who supported their children's involveront in the Center 
at the junior high level also support it as strongly at the senior 
high level. 

76. teachers enccurage parents to keep track of student progress. 

77. Most parents are aware of the gifted and talented progran goals. 

78. Encouraging parental involvement is an integral part of the pro- 
gram's plans. 



Vm. flfiCTT.TARY SUPPORT AIO STAFF 

79. Effective guidance and counseling are readily available to each 
student in tte gifted and talented program. 

80. The gifted and talented program's guidance progran helps students 
acquire an understanding of vocational trends. 
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81c Helping the student to explore career possibilities is an important 
part of the total gif t ed and talented progran. 

82. j» guidance progran helps students to realize the connection 
between their course work and their career goals. 

83. The librarians at the Center and Handley ask for teacher sugges- 
tions when selecting new materials for the library. 

84. The library personnel keep the building staff up-to-date regarding 
available materials. 

85. Materials found in the library are appropriate to the stuients 
served. 

86. Aidio visual materials are available for classroom use. 

87. Adequate tine in the library is provided to students to select 
materials. 

88. The library collection adequately serves the needs of staff and 
students. 



IX. IEAEEBSIIP m HONCIPAL 

59. The principals at the Center and at Handley believe that all 
students can learn. 

90. The principals have a clear understanding of the programs goals 
and are able to clearly articulate than. 

91. The principals are the instructional leaders. 

92. The principals make frequent classroom observations to nmitor 
instruction. 

93. The principals initiate organised and systematic improvement 
procedures. 

94. The principals promote methods that are known to create effec- 
tive schools. 

95. The principals carefully monitor new practices. 
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Should Act ually 
Exist Exists 

96. The gifted and talented principals are viewed by teacters as hav- 
ing relevant instructional expertise as well as nanagouent skills, ~" 

97. The pri n cipals actively encourage comprehensive prograns including 

milrtple-rnethods of identi f ication, staff development, program 
evalua t i o n, and revision, and support system such as counseling, 

98* The principals use principles of supervision and feedback to coir- 

nunicate with teachers regarding their instructional nsthods in 
gifted/talented programs. 

99, The principals are ar partners in long- and short-range plan- 
ning, 

100, The principals provide an encouraging climate for innovation and 

exploration by teachers and students. 

101 • The principals use suggestions frcra their staff, teachers, and 

frail the canamity-at-larg* to assist in planning and decision 
making. 



X. OCtMMX^IlCNSAmiC RELATIONS 

102, The gifted and talented program conducts business in a nnnner that 

inspires public confidence, 

103. The program administration provides the geraral public with accu- 
rate reports on its performance. 

1M. Important information relevant to the progran and/or its students 
Is provided in a timely and intelligible fashion to parents, 
staff and students. 

105. ferents are told about student successes. 

106. The principals vork to gain coranunity support for the gifted and 
talented program. 

107. The pri n cipals provide the caanmity with information about the 
effectiveness of the program. 

108. Achievement results are shared with parents. 
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Should Actually 
Exist Exists 

109. Achievement results are shared with students. 

110. The student progress reporting procedure gives parents a clear 

understanding of their child's progress. 

111. The principals serve as a canainication lirk between the Board, 

the parents, and the cammity concerning the program, 
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SECOND \RY STUDENTS (SS) 
A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM 

© 1987 

Saginaw Public Schools Instrument Code 



This questionnaire has been developed in ordo.r to get reactions 
from teachers, administrators, students and parents about: I) 
the way the gifted and talented program is currently operating, 
and 2) the way it should operate in the future. Thus, the goal 
of this survey is to obtain district-wide data about the general 
operation of the gifted and talented program for future planning 
purposes • 

The statements included in the survey relate to the gifted and 
talented program's services as provided by the school district. 
In some cases, you may not have complete information about a 
statement, or you may feel that some statements are less impor- 
tant to you than others. However, please respond to the state- 
ments in either of two ways— a) as a member of your school unit 
(building, department, etc.) or b) as a member of the broader 
public with feelings, perceptions and beliefs relating to this 
program. In other words, your reactions in certain areas may not 
result from direct involvement or knowledge but these reactions 
are still valid and should be noted. 

For example, you will find statements like this: "Gifted and 
talented program teache.rs know how their instructional objec- 
tives fit with the regular curriculum." You may not know have 
knowledge about all the program's teachers, but you may have 
knowledge of some of them. Therefore, you can respond to this 
statement on the basis of the knowledge you have. If you have no 
information at all about an item, simply mark your response "Do 
not know." J 

Your input is vitally important if this survey is to have any 
meaningful bearing on the plans and operations of the gifted and 
talented program. Questionnaires have been sent to administra- 
tors, program teachers, the students in the program and their 
parents. Please take the time to provide the administration and 
the school board with a sincere assessment of the needs of the 
program from your viewpoint. 
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INSTRUCTIONS 

Each item on this questionnaire makes a statement about the gifted and 
talented program. Please read each statement carefully. You are being asked 
to respond, as follows: 

(A) In your opinion, to what extent should the stated condition exist? 

(B) From your knowledge, to what extent does the stated condition actually 
exist? L 



A) Should 
Exist 



1 



B) Actually 
Exists- 



Do Net To a To a 

not at slight moderate 

know all extent extent 

? 1 2 3 



To a fairly To a very 

large large 

extent extent 

4 5 



Should Actually 
Exisc Exists 

EXAMPLE : The gifted and talented program , .5 3 

does a good job of teaching basic 
safety skills. 

Be sure to write a response to both "should exist" and "actually exists" for 
each statement. Use "?" only if you feel you do not have any information 
allowing you to make a judgment. Thank you for your cooperation. 

The following is a more detailed explanation of the above responses. 



SHOULD EXIST 

? Do not know the extent to which 
the stated condition should exist. 

1 Stated condition should not exist 
at all. 

2 Stated condition should exist to a 
slight extent. 

3 Stated condition should exist to a 
moderate extent. 

4 Stated condition should exist to a 
fairly large extent. 

5 SMted condition should exist to a 
very large extent. 



ACTUALLY EXISTS 

? Do not know the extent to which 
the stated condition exists, 

1 Stated condition does not exist 
at all. 

2 Stated condition exists to a 
slight extent. 

3 Stated condition exists to a 
moderate extent. 

4 Stated condition exists to a 
fairly large extent. 

5 Stated condition exists to a very 
large extent. 
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Should Actually 
Exist Exists 



1. Students are nan i n a t ed through a variety of sources includiiE, 
parent, teacher, administrator, and test score referrals, 

2. The identification of gifted and talented students is an cngoirg 
process, not an annual event. 

3. Identification occurs as early in the students' lives as is 
possible. 

4. The identification process includes measures of student acti- 
vation, interests, and maturity. 

5. Bnphasis is given to identifying gifted/talented students in 
culturally disadvantaged groups. 

6. All the teachers in the district participate in inservices on 
hew to identify gifted/talented students. 

7. The currently used nathod of identify^ gifted and talented 
students adequately identifies those students who would rcoet 
benefit from participation in the gifted and talented program. 

8. The currently used method of identifying gifted/talented stu- 
dents adequately screens out those students who should not 
participate in the gifted and talented program. 



H. CdOTRAHZ DEPRIVED SHEGGS 



9. Fanale students are offered chances to consider careers in math 
and science fields. 

10. Students are counseled toward all careers in which they have an 
interest, regardless of how disproportionate in minority repre- 
sentatives a career might be. 

11. Female and minority students are provided with positive role 
models in many varying careers. 

12. Teachers treat minority and f scale students with regard to their 
aptitudes and abilities, not with regard to stereotyped inagas. 
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Should Actually 
Exist Exists 

13. Math and science teachers encourage attendance and participa- 
tion by female students in their classes, ' 

14. Examples and methods of teaching used In the classroom relate 

to minority and/or female perspectives as well as to majority - 

perspectives. 



nr. ECOCAUCNAL PHXXftfi - sbchndasz 

15. A value system emphasizing achievement is shared by the gifted 
and talented staff, students and parents/coraomity. 

16. learning goals and objectives are clear y defined. 

17. Secondary students benefit frcm spendiig a half day with their 
same age peers. 

18. The public is satisfied with achievement at the Center for the 
Arts and Sciences. 

19. The courses of instruction are ncdified frequently to keep then 
current. 

20. The course work illustrates the inter-relatedness of the various 
disciplines. 

21. The schedules and/or courses allow for students who are working 
in different disciplines to work together to see what their 
respective areas have in common. 

22. teny of the courses provide "hands on 11 exp^ience. 

23. Special attention is focused on building good continuity across 
grade levels and programs. 

24. Provisions are outlined for coordination between teachers in the 
Center and in the hone school classrooms. 

25. Collaborative curriculum planning and decision making are typical. 

26. Students attend the Center to take courses in subjects at a core 
advanced level than is offued at their heme school. 
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27. The Honors' program In Che high sctools do a sufficient job of 
providing advanced course work to gifted students. 

28. Information on drug education at the Center is offered at the 
appropriate level. 

29. Student achievement levels assist In future curricular plannii^. 

30. Curricular plans an a given topic ailcv students to select a sub- 
topic for iirdepth, Independent stiriy. 

31. Teachers at the Center Integrate basic and higher level thinking 
skills into the curriculra. 

32. The course work helps to develop students' skills In research 
methods. 

33. learning activities at the Canter take place at a note appropriate 
pace than in the home school classroom. 



IV. E2SSGNAL DEVELOPMENT CP TEE STUDENT 

34. Students have opportunities to practice leadership skills. 

35. The program teaches students problem solvit techniques. 

36. Students have opportunities to work with other students of similar 
and dissimilar abilities and -Interests. 

37. Students are encouraged and assisted in develop!^ career plans. 

38. The visual and performing art classes at the Center have career 
establishing components as do acad emic courses. 

39. Helping the student to explore career possibilities is an important 
part of the school program. 

40. Students are expected to complete their work and maet recognized 
standards of q uali ty. 

41. Students have the opportunity to develop a sense of responsibility 
and self-reliance. 



Should Actually 
Exist Exists 
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41 Students are encouraged to be independent thinkers. 

43. Hie gifted and tale nt ed progran tries to develop an appreciation of 
learning in each student* ■ 

44. Sdxienrs are encouraged to be concerned for otter people and their 
personal property. 

45. The program provides students with exposure to a variety of fields 
of study. 

46. The gifted and talented progran encourages students to recognize 
and realize their aptitudes, abilities, interests, and needs. 

47. The progran encourages students to establish and pursue challeng*- 
irg goals. 

48. The progran fosters the development of logical and convergent 
thinking in the students. 

49. The gifted and talented program encourages the development of 
problem solving through complex and abstract chinkivg in the 
students. 

50. The gifted and talented program fosters the development of Inde- 
pendent (self-directed) study skills and academic self-discipline 
in the students. 



7. CUSSBOCH MAtt*£&£NT 

51. ferents are notified of discipline problems. 

52. Administrators support teachers in student discipline natters. 

53. The Center and Handley have good discipline. 

54. Teachers motivate students by using rewards rather than puiish- 
merits. 

55. Students are aware of classroom rules. 

56. A secure, attractive environment is provided where the eiphasis 
is on achievement. 
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57. An orderly, productive working atmosphere Is generally maintained 
and time spent on classroom management is minimal. 



VI. TEAOEEt VAUES AH) AHEBQACBES 

58. Progran teachers focus student attention ou lesson objectives by 
stating them plainly and referring to thea frequently. 

59. Tfeachers set and maintain a brisk instructional pace. 

60. Teachers canamicate effectively.. 

61. Teachers explain and demonstrate rather than just assign seat work. 

62. Teachers emphasise active student participation in their classes. 

63. Tfeachers teach at the correct level of difficulty to proso^e stu- 
dent learning. 

64. Tfeachers work on accomplishing the instructional j^^ls and 
objectives with students. 

65. Tfeachers know which skills arc of highest priority and the pre- 
requisites needed by students to *arn the skills. 

66. Learning tasks are matched to lesson content so student success 
rate is high. 

67. Regular, focused reviews of key concepts art! skills ch..jc on and 
strengthen student retention. 

68. Feedback from instructional observations eaphasizes improving 
instruction and boosting student achievement. 

69. Feedback to students is tied to learning objectives. 

70. Tb deck understanding, teachers ask clear, open-ended questions 
and make sure all scudents have a good chance to respond. 

71. Classroom routines ere smooth and efficient. 
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72. Tfcachecs haw assignments or activities ready when students arrive* 

73. Very little time is spant on non-learning activities. 

74. Teacher* Vncw currlculun policies and priorities. 

75. Teachers are responsive to the student's point of view. 

76. Teachers are competent in student counsel!^ services. 

77. teachers function more like facilitators than directors in their 
approaches to the students' course work. 

VII. AnXTT.TARY SCEKKT AM) STAFF 

78. Effective gddance and counseling are readily available to each 
student In the gifted and talented program. 

79. The gifted and talented program's guidance program helps students 
acquire an understanding of vocational trends. 

80. wiping the student to explore career possibilities is an Important 
part of the total gifted and talented program. 

31. The giidance program helps students to realize the connection 
between their course work and tteir career goals. 

82. The librarians at the Canter and Handley ask for teacher sugges- 
tions when selecting new materials for tte library. 

83. The library personnel keep the building staff up-to-date regarding 
available materials. 

84. Materials found in the library are appropriate to the students 
served. 

85. Aidio visual materials are available for classroom use. 

86. Adequate tine In the libraiy is provided to students to select 
materials. 

87. .The library collection adequately serves the needs of staff ard 
students. 
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This questionnaire has b^.en developed in order to get reactions 
from teachers, administrators, students and parents about: 1) 
the way the gifted and talented program is currently operating, 
and 2) the way it should operate in the future. Thus, the goal 
of this survey is to obtain disc rict-wide data about the general 
operation of the gifted and talented program for future planning 
purposes • 

The statements included in the surve* velate to the gifted and 
talented program's services as provided by the school district. 
In some cases, you may not have complete inforration about a 
statement, or you may feel that some statements are less impor- 
tant to you than others. However, please respond to the state- 
ments in either of -two ways — a) as a member of your school unit 
(building, department, etc.) or b) as a member of the broader 
public with feeling*,, perceptions and beliefs relating to this 
program. In other words, your reactions in certain areas may not 
result from direct involvement or knowledge but these reactions 
are still valid and shoula be noted. 

For example, you will find statements like this: "Gifted and 
talented program teachers know how cheir instructional objec- 
tives /-it with the regular curriculum. 1 ' You may not know have 
knowledge about all the program's teachers, but you may have 
knowledge of some of them. Therefore, you can respond to this 
statement on the basis of the knowledge you have. If you have no 
information at all about an item, simply mark your response "Do 
not know." 



Your input is vitally important if this survey is to have any 
meaningful bearing on the plans and operations of the gifted aim 
talented program. Ques tionnaires have been sent to administra- 
tors, program teachers, the students in the program and their 
parents. Please, take the time to provide the administration and 
the school board with a sincere assessment of the needs of the 
program from your viewpoint • 
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INSTRUCTIONS 

Each item on this questionnaire makes a statement about the gifted and 
talented program. Please read each statement carefully. You are being asked 
to respond, as follows: 

(A) In your opinion, to what extent should the stated condition exist? 

(B) From your knowledge, to what extent does the stated condition actuall y 
exist? ~~ ~ u 

A) Should 

Exist ? 1 2 3 4 5 

Do Not To a To a To a fairly To a very 

not at slight moderate large large 

'enow all ' extent extent extent 



B) Actually ? 1 2 3 A 

Exists 



extent 
5 



Should 
Exist 



Actually 
Exists 



EXAMPLE ; The gifted and talented program Jj5 3 

does a good job of teaching basic 
safety skills. 

Be sure to write a response to both "should exist" and "actually exists" for 
each statement. Use "?" pnly if you feel you do not have any information 
allowing you to make a judgment. Thank you for your cooperation. 

The following is a more detailed explanation of the ajove responses. 



SHOULD EXIST 

? Do not know the extent to which 
the stated condition should exist. 

1 Stated condition should not exist 
at all. 

2 Stated condition should exist to a 
slight extent.* 

3 Stated condition should exist to a 
moderate extent. 

A Stated condition should exist to a 
fairly large extent. 

5 Stated coadition should exist to a 
very large extent. 



ACTUALLY EXISTS 

? Do not know the extent to which 
the stated condition exists. 

1 Stated condition does not exist 
at all. 

2 Stated condition exists to a 
slight extent. 

3 Stated condition exists to a 
moderate extent. 

A Stated condition exists to a 
fairly large extent. 

5 Stated condition exists to a very 
large extent. 
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Should Actually 
Exist Exists 

I. G2J3EAL ADKnn52B&EHN 

lm Planning is a continuous process In the gifted and talented progran. 

2. The program's budget allows for allocation of resources to achieve ■ 

high priority objectives. ™* 

3. Research findings are used in planning and improving educational 

programs. — — 

4. Instructional program evaluation is accomplished by conparirg actual 

results with the goals and objectives of tte program. ~" 

5. Program improvement efforts are periodically rsvie^ed; progress is 

noted and the inprovensnt focus is renewed and redirected. 

6. Tfest results, grade reports, p^taadanai records and other methods 

are used to spot potenti; -.oblecps. 

7. Students are well served by a gifted cA talen/;ed progran situated 

in one location. 

8. The school buildings provide a safe CTvironiEnt for staff a«i stu- 

dents. — 

9« Assessment results are used by teachers for instructional diagnosis 

and to evaluate their own teaching methods srd check student 
progress. 

10. The major goals of the gifted and talented progran are set with 

respect to tfc students' needs. * 



n. inxrmcxnctt « goted/talented sidcemb 

11. Students are ivaninated through a variety of sources including, 
parent, teacher, administrator, and test score referrals. 

12. The identification of gifted and talent er* students is an oi^oii^ 
process, not an annual event. 

13. Identification occurs ar early in the students' lives as is 
possible. 
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14* The Identification process includes measures of student moti- 
vation, interests, and maturity. 

15. Bnptesis is given to identifying gifted/talented students in 
culturally disadvantaged groups. 

16. ALL che teachers in the district participate in inservices on 
how to Identify gifted/^lented students. 

17. The currently used method of identifying gifted and talented 
students adequately identifies those students who would meet 
benefit fran participation in the gifted and talented prograiu 

18. The currently used method of identifying gifted/talented stu- 
dents adequately screens out those students who should rot 
participate in tte gifted ani talented program. 



Should Actually 
Exist Exists 



nr. cacnsMiz deprived siudenes 

19. FfcTvQle students are offered chances to consider careers in math 
and science fields. 

20. Students are ccunseleri toward all careers in which they have an 
interest, regardless of how disproportionate in minority repre- 
sentatives a career might be. 

21. Female and minority students are prcrtded with positive role 
m od el s in many varying careers. 

22. Teachers treat minority and female students with regard to their 
aptitudes and abilities, not with regard to stereotyped Images. 

23* teth and scien ce teachers encourage attendance and participa- 
tion by female students in thsir classes. 

24. Exanples and methods of teaching used in the classroom relate 
to minority and/or female perspectives as well as to majority 
perspectives. 
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Should Actually 
Exist Exists 

IV. ECOC&THHAL H3X3AK> - 

25. A value sysfcen emphasizing achievement is shared by the gifted 
and tal en ted staff, students and parents/cocnmnity. 

26. learning goal: and objectives are clearly defined. 

27. Secondary students benefit from spending a half day with their 

sane age peers* . 

28. The public is satisfied with achievement at the Center for the 
Arts and Sciences. 

29. The courses of instruction are rodified frequently Cc keep then 

current. ~- — 

30. The course work illustrates the inter-relatedness of the "various 
disciplines. " 

31. The schedules and/or courses allow for students who are working 

in different disciplines to work together to see what their ~ ~ 

respective areas have in COEDOOIU 

32. Ifeny of the courses provide "hands en" experience. 

33. Special attention is focused on building good continuity across 

grade levels and programs. ' ~ — 

34. Provisions are outlined for coordination between teachers in the 

Center and in the home school classroom. * * 

35. Collaborative cur riculum planning and decision araking are typical. 

36. Students attend the Center to take courses in subjects at a mote 

advanced level than is offered at their home school. * 

37. The Honors' program in the hl$i schools do a sufficient job of 
providing advance course work to gifted students. ' 

38. Information on drug education at the Center is offered at the 

appropriate level. * — — 

39. Student achievenent levels assist in future curricular planning. 
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40. Curricular plans on a given -topic allow students to select a sub- 
topic for in-depth, Independent study, 

41. Tfeachers at the Center integrate basic and higher level thiriring 
skills into the curticuluru 

42. The course work tr^s to develop students' skills In research 
methods. 

43. learning activities at the Center take place at a note appropriate 
pace than In the base school classroom* 



ffiBSON&L DKVELO0EWb/TC OP TEE STUDENT 

44. Students have opportunities to practice leadership skills. 

45. The program teaches students problem solving techniq-jes. 

46. Students have opportunities to work with other students of gJmn gr 
and dissimilar abilities and Interests. 

47. Students are encouraged and assist-d in developing career plans. 

48. The visual and performing art classes at the Center have career 
establishing components o3 do academic courses, 

49. Helping the student to explore career possibilities is an important: 
part of the school pro g r a m. 

50. Students are expected to complete their work and meet recognized 
standards of quality. 

31. Studants have the opportunity to develop a sense of responsibility 
and self-reliance. 

52. Students are encouraged to be independent thinkers. 

53. The gifted and talented progran tries to develop an appreciation 
of learning in each student. 

54. Students are encouraged to be concerned for other people ard their 
personal property. 
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55. The program provides students with exposure to a variety of fielcte 
of study. 

56. The gifted and tal ent ed program encourages students to recognize 
and realiz e their aptitudes, abilities, interests, and reeds. 

57. The program enccurages stents Co establish and pursue challer$- 
ing goals. 

58. The program fosters the development of logical and convergent 
thinking in the students. 

59. The gifted and talented prograa encourages cha development of 
problea solving thrcxigh complex and abstract thinkiig In the 
students. 

60. The gifted and talented progran fosters the development of Inde- 
pendent (self-tHxected) study skills and a^-mfc self-discipline 
in che students. 



61. Parents are notified of discipline problems. 

62. Mnlnistrators support ceachers in student discipline natters. 

63. The Center and Handley have good discipline. 

64. Teachers motivate students by using rewards rather Chan punish- 
ments. 

65. Stents are aware of classroom rules. 

wS. A secure, attractive environment is provided where tte enphasis 
is on achievement. 

67. - An orderly, productive working atmosphere Is generally maintained 
and time spent on classroom management is minimal. • 



Should Astnally 
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VII* TE2£BESi VAUDE5 &Mj 

68. Program teachers focus student attention on lesson objectives by 
stating them plainly and referring to them frequently. 

69. teachers set and maintain a brisk instructional pace, 

70. Teachers commnicate effectively. 

71. teachers explain and demonstrate rather Chan just assign seat Nork. 
72* Teache rs emphasize active student participation in their classes. 

73. teachers teach at the correct level of difficulty to promote stu- 
dent learning. 

74. teachers work on accomplishing the instructional ->als and 
objectives with students. 

75. teachers knew which skills are of highest priority and the pre- 
requisites needed by students to learn r 1 ^ skills. 

76. Learning tasks are matched to lesson content so student success 
rate is high. 

77. Regular, focused reviews of key concepts 3nd skills check on and 
strengthen student retention. 

78. Feedback from instructional 'observations emphasizes Improving 
instruction and boosting stixlent achievement. 

79. feedback to students is tied to learning objectives* 

80. lb check understanding, teachers ask clear, open-ended questions 
and make sure all students have a good chance to respond. 

81. Classroom routines are smooth and efficient. 

82. teachers have assignments or activities rea > when students arrive. 

83. Very little time is spent on non-learning activities. 

84. teachers knew currlavLun policies and priorities. 



Should Actually 
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85. Teachers are responsive to the st; Kent's point of view. 

86. Tfeachers are competent In student counseling services. 

87. Teachers function more like facilitators than directors In their 
approaches to the students' course work. 

VDL STUFF EEVELQMNr 

88. Within the program, emphasis is given to staff development and 
teacher skill building. 

89. Staff development programs are effectively coordinated. 

90. The gifted and talented program has an effective inservice train- 
ing prograa for Improving teaching skills. 

91. The inservices provide valuable teaching tools or information. 

92. Content In staff development sessions addresses instructional 
Issues and priorities. 

93. Staff development and training are supported with tine and other 
necessary resources. 

94. The teachers and students have access to consultants and to the 
most recent advances within each area. 

95. Administrators are Involved is sora type of professional develop- 
ment prograa. 

96. The administration supports career enhancement poss ibili ties for 
the staff members. 

97. Teaching excellence In the program is recognized. 

98. Staff development learning goals and objectives are developed by 
teachers. 

99. There is scheduled time for discussion and deliberation of gifted/ 
talented issues at staff meetings. 
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33. PAEEHEAL INTOLVEMOT AH) CXMflZMOT 

100. Procedures for parental involvement In the program are clear ly 
cammicated to parents and used consistently, 

101. Barents have options for becoming Involved in activities that 
support the gifted and talented instructional program. 

102. The programs staff members provide parents with information and 
techniques for helping students develop their giftedness or 
talents. 

103. There is frequent two-nay ccramnication between parents arri the 
gifted and talented program's staff. 

104. brents are aware of their responsibilities for telping students 
develop their giftedness or talerxs. 

105* Barents realize the vocational value of all of the gifted aal 
talented program's courses. 

106. Barents of gifted and talented students support the progran. 

107. Parents who supported their children's involveient in the Center 
at the junior Wgh level also support it as strongly at the senior 
high level. 

108. Teachers encourage parents to keep trade of student progress. 

109. Most parents are aware of the gifted and talented progran goals. 

110. Ehcouraging parental involvement is an integral part of the pro- 
gram's plans. 



X. AFIXTLTAIff SUPPORT AND STAFF 

111. Effective £iidance and counseling are readily available to each 
student in the gifted aixi talented program. 

112. The gifted and talented program's guidance progran helps students 
acquire an understanding of vocational trends. 
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113. Helping the student to explore career possibilities is an important 
part of the total gifted and r^gnrH program 

11 A. The guidance program helps students to realize the connection 
bed*en their course work and their career goals, 

115. The librarians at the Center and Handle/ ask for teacher sugges- 
tions tfien selecting new materials for the library. 

116. '&& library personnel keep the building staff up-to-date regarding 
avail sole materials. 

117. feterials found in the library are appropriate to the students 
served. 

118. Aidio visual materials are available for classroom use. 

119. Mequate tira in the library is provided to students to select 
materials. 

120. The library collection adequately serves the needs of staff and 
students. 



H. IZ/:7 7 RSHEP El PRUdEAL 

121. The principals at the Center and at Haniley believe that all 
students can learn. 

122. The princi p als have a clear understanding of the program's goals 
and are able to clearly articulate them. 

123. The principals are tte instructional leaders. 

124. The principals make frequent classman observations to monitor 
instruction. 

125. The principals initiate organized acid systematic Improvement 
procedures. 

126. The principals promote methods that are known to create effec- 
tive schools. 

127. The principals carefully monitor new practices. 
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128. 



129. 



130. 



131. 



The gifted aad calented principals are viewed by teacters as hav- 
ing relevant Instructional expertise as well as management skills. 

The principals actively encourage comprehensive programs indudiig 
nultiplenaechods of Identification, staff development, picgran 
ev a luatio n and revision, and support system such as counseling. 

The principals use principles of supervision and feedback to ccnr- 
nmicate with teachers regarding their instructional netfcxfe in 
gifted/talented programs. 

The principals are active parsers in long- and start-range plan- 
ning. 



132. The principals provide an encouraging climate for innovation and 
exploration by teachers and students. 

The principals' use suggestions from their staff, teachers, and 
fran the canmnitjrat-large to assist in planniig and decision 
map" 1 £. 



133. 



xee. (XHnmxnctEfpmic relahocb 

134. The gifted and talented program conducts business in a manner that 
inspires public confidence. 

135.. The program administration provides die general public 'iith accu- 
rate reports on its performance. 

136. Important information relevant to the pcogran and/or its students 
Is prty idert In a ticely and Intelligible fashion to parents, 
staff and students. 

137. rents, are told about student successes. 

138. The principals vm "x> gain canmnity support for the gifted 3rd 
talented pcogran. 

139. The principals provide the conmnity with information about the 
effectiveness of the program. 

140. Achievement results are shared with parents. 
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141. Achievement results are shared with students. . 

142. The student progress reporting procedure gives parents a clear 
understandii^ of their child's progress. 

143. The principals serve as a canairdcation liik between the Board, 
the parents, and the ccanmity concerning the program* 
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ELEMENTARY PROFESSIONAL STAFF (EPS) 
A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM 

01987 

Saginaw Public Schools Instrument Code 



This questionnaire has been developed in order to get reactions 
from teachers, administrators, students and parents about: 1) 
the way the gifted and talented program is currently operating, 
and 2) the way it should operate in the future. Thus, the goal 
of this survey is to obtain district-wide data about the general 
operation of the gifted and talented program for future planning 
purposes . & 

The statements included in the survey relate to the gifted and 
talented program's services as provided by the school district. 
In some cases, you may not have complete information about a 
statement, or you may feel that some statements are less impor- 
tant to you than others. However, please respond to the state- 
ments in either of two ways--a) as a member of your school unit 
(building, department, etc.) or b) as a member of the broader 
public with feelings, perceptions and beliefs relating to this 
program. In other words, your reactions in certain areas may not 
re?ult from direct involvement or knowledge but these reactions 
are still valid and should be noted. 

For example, you will find statements like this: "Gifted and 
talented program teachers know how their instructional objec- 
tives fit with the regular curriculum." You may not know have 
knowledge about all the program's teachers, but you may have 
knowledge of some of them. Therefore - , you can respond to this 
statement on the basis of the knowledge you have. If you have no 
information at all about an item, simply mark your response "Do 
not know.-' * 

Your input is vitally important if this survey is to have any 
meaningful bearing on the plans and operations of the gifted and 
talented program. Questionnaires have been sent to administra- 
tors, program teachers, the students in the program and their 
parents. Please take .the time to provide che administration and 
the school board with a sincere assessment of the needs of the 
program from your viewpoint. 
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INSTRUCTIONS 

Each item on this questionnaire makes a statement about the gifted and 
talented program* Please read each stateiaent carefully. You are being asked 
to respond, as follows: 

(A) In your opinion, to what extent should the stated condition exist? 

(B) From your knowledge, to what extent does the stated condition actually 
exist? 1 

A) Should 

Exist ? 1 2 3 4 5 

Do Not To a To a To a fairly To a very 

not at slight moderate large large 

know all extent extent extent extent 

B) Actually ? 1 2 3 4 5 

Exists 



Should 
Exist 



Actually 
Exists 



EXAMPLE : The gifted and talented program J$ 3 

does a good job of teaching basic *" ~ 

safety skills. 

Be sure to write a 1 >sponse to both "should exist" and "actually exists" for 
each statement. Use "?" only if you feel you do not have any information 
allowing you to make a judgment. Thank you for your cooperation. 

The following is a more detailed explanation of the above responses. 



SHOULD EXIST 

? Do not know the extent to which 
the stated condition should exist. 

1 Stated condition should not exist 
at all. 

2 Stated condition should exist to a 
-slight extent. 

3 Stated condition should exist to a 
moderate extent. 

4 Stated condition should exist to a 
fairly large extent. 

5 Stated condition should exist to a 
very large extent. 



ACTUALLY EXISTS 

? Do not know the extent to which 
Che stated .condition exists. 

1 Stated condition does not exist 
at all. 

2 Stated condition exists to a 
slight extent. 

3 Stated condition exists to a 
moderate extent. • 

4 Stated condition exists tc a 
fairly large extent. 

5 Stated condition exists to a very 
large extent. 
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1. .Planning is a contimous process in the gifted and talented program. 

2> The program's budget allows for allocation of resources to achieve 
high priority objectives. 

3. Research findings are used in planning and improving educational 
programs. 

4. Instructional program evaluation is accomplished by canparirg actual 
results with the goals and objectives of cte program. 

5. Program Improvement efforts are periodically reviewed; progress is 
noted and the Improvement focus is renewed and redirected. 

6. Tfest results, grade reports, attendance records and other nethods 
are used to spot potential piohlens. 

. 7. Students are well served by a gifted and talented program situated 
in one location. 

8. The school buildings provide a safe environment for staff and stu- 
dents. 

9. Assessment results are used by teachers for instructional diagnosis 
and to evaluate their cm teaching methods and check student 
progress. 

10. The major goals of the gifted and talented program are set with 
respect to the students' needs. 



Should Actually 
Exist Exists 



11. Students are nominated through a variety of sources including, 
parent, teacher, administrator, and test score referrals. 

12. The identification of gifted and talented students is an orgoirg 
process, not an annual event. 

13. identification occurs as early in the students' lives as is 
possible. 
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14. The identification process includes measures of student raoti-* 
vation, interests, and maturity. 

15. Bnphasis is given to identifying gifted/talented students in 

culturally disadvantaged groups. 

16. All the teachers in the district participate in inservices on 

how to identify gifted/talented students. ~ 

17. The currently used method of Identifying gifted and talented 

students adequately identifies those students who would rocst 

benefit from participation in the gifted and talented program. 

18. The currently used method of identifying gifted/talented stu- 
dents adequately screens out those students who should not • 
participate in the gifted and talented program. 



III. CHLKEAUZ DERIVED SICEENIS 

19. Female students are offered chances to consider careers in math 
and science fields. 

20. Students are counseled toward all careers in which they have an 
interest, regardless of how disproportionate in minority repre- 
sentatives a career might be. 

21. Efemale and minority students are provided with positive role 
models in many varying careers. 

22. Tfeachers treat minority and f scale students with regard to t heir 
aptitudes and abilities, not with regard to stereotyped images. 

23. teth and science teachers encourage attendance and participa- 
tion by female students in their classes. 

24. Examples and methods of teaching used in the classrocm relate 
to minority and/or female perspectives as well as to majority 
perspectives. 
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25. A value system emphasizing academic achievement is shared by the 
gifted and tale nte d staff, students and parents/conmunity. 

26. learning goals and objectives are clearly defined. 

27. Standards for learning are both challenge and attainable. 

28. Students are challenged at the elementary level by attending Handley. 

29. Promotion at Handley is based on achievement rather than tine spent 
in the classroom* 

30. Handley does a good job preparing students for their next level of 
education. 

31. Elementary homework is regularly assigned and checked. 

32. Children haw opportunities to write. 

33. A special effort Is made at Handley to challenge nore able elemen- 
tary students. 

34. Elementary coirses of instruction are modified frequently enough to 
keep them current. 

35. Handley does a good job of teaching reading, writing, and arithmetic, 

36. Handley teachers explain to students the objectives of their lessons, 
so that students realize what knowledge and skills they will be 
expected to learn. 

37. Handlers curriculum is congruent with the regular elementary cur- 
riculum. 

38. The Handley staff coordinates instruction grade-to-graie and plans 
the curriculum sequentially. 

39. Given the resources available, the public is satisfied with academic 
achievement at HarxHey. 

40. feny of the coirses provide "hands on" experience. 
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41. Co-currlcular activities are available for students who wish to 

participate in thee — 

42* Teachers at Handley do a good job of teaching health education (which 
Inc l u d es a component on sex education) • 

43, Information on drug education at Handley is offered at the appro- 
priate level, 

44, Student achievement levels determine future academic plannirg. 

45, learning activities at Handley take place at a more appropriate pace 

than in the regular classroom for academically talented students. " " 

V, EEBSONAL EEVELCH4EOT CP THE STUDENT 

46, Students have opportunities to practice leadership skills, 

47, The progran teaches students problem solving techniques, 

48, Students have opportunities to work with other students of similar 

and dissimilar abilities and interests, " 

49, Students are encoiraged and assisted in developing career plans, 

50, The visual and performing art classes at the Center have career 
establishing components as do academic courses, * 

51, Helping the student to explore career possibilities is an important 
part of the school progran, 

52, Students are expected to complete their work and meet recognized 
standards of quality, ~"~ 

53, Students have the opportunity to develop a sense of responsibility 

and self-reliance, 

54, Students are encouraged to be indeperdent thinkers, 

55, The gifted and talented program tries to develop an appreciation 

of learning in each student, 

56, Students are encouraged to be concerned for other people and their 
personal property. 
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57. The progran provides students with exposure Co a variety of fields 
of study. 

58. The gifted and talented progran encourages students Co recognize 
and realize their aptitudes, abilities, interests, aid needs. 

59. The progran encourages students Co establish and pursue challeng- 
ing gouls. 

60. The progran fosters the development of logical and convergent 
thinking in the students. 

61. The gifted and talented progran encourages the development of 
problem solving through complex and abstract thinkirg in the 
students. 

62. The gifted and talented progran fosters the development of inde- 
pendent (self -directed) study skills and academic self-discipline 
in the students. 



VI. CLASSROOM MANAGEMQiT 

63. Barents are notified of discipline problems.' 

64. Administrators support teachers in student discipline matters. 

65. The Center and Handley have good discipline. 

66. Teachers motivate students by using rewards rather than punish- 
ments. 

67. Students are aaare of classroom rules. 

68. A secure, attractive environment is provided where the emphasis 
is on achievement. 

69. An ortlerly, productive working atmosphere is generally maintained 
and time spent on classroom management is minimal. 



98 

.103 



Siould Actually 
Exist Exists 



APPENDIX A 



.? 1 2 3 4 3 

a> Mot To a To a lb a fairly To a very 

not at slight moderate large large 

^cw all e^tait extent extent extent 



VII. TEMEER VALUES AND APPROACHES 

70. Progran teachers focus student attention on lesson objectives by 
stating theta plainly and referring to then frequently. 

71. Teachers set and maintain a brisk instructional pace. 

72. Teachers communicate effectively. 

73. Teachers explain and demonstrate rather than just assign seat work. 

74. Teachers emphasize active student participation In their classes. 

75. Tfeachers teach at the correct level of difficulty to promote stu- 
dent learning. 

76. Teachers work on accomplishing the instructional goals and 
objectives with students. 

77. Tfeachers knew which skills are of highest priority and the pre- 
requisites n ee ded by students to learn the skills. 

78. teaming tasks are matched to lesson content so student success 
rate is high. 

79. Regular, focused reviews of key concepts and skills check on and 
strengthen student retention. 

80. Feedback from instructional observations emphasizes improvirg 
instruction and boosting student achievement. 

81. Feedback to students is tied to learning objectives. 

82. lb check understanding, teachers ask clear, open-ended questions 
and make sure all students have a good chance to respom. 

83. Classroom routines are smooth and efficient. 

84. Tfeachers have assignments or activities ready when students arrive. 

85. Very little time is spent on rorr-learning activities. 

86. Tfeachers knew curriculum policies and priorities. 
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87. Teachers are responsive to the student's point of view* 

88. Teachers are coupe tent in student counseling services. 

89. Teachers function more like facilitators than directors in their 
approaches to the students' course work. 



Vm. STAFF IEVELQRCNF 

90. Within the program, emphasis is given to staff development and 
teacher skill building. 

91. Staff development prograns are effectively coordinated. 

92. The gifted and talented progran has an effective inservics train- 
ing program for Improving teaching skills. 

93. The inservices provide valuable, teaching tools or information. 

94. Cbntent in staff development sessions addresses instructional 
issues and priorities. 

95. Staff development and training are supported with time and otter 
necessary resources. 

96. The teachers and students have access to consultants and to the 
most recent advances within each area. 

97. Administrators are involved in some type of professional develop- 
nsnt program. 

98. The administration supports career enhancement possibilities for 
the staff members. 

99. Teaching excellence in the progran is recognized. 

100. Staff development learning goals and objectives am developed by 
teachers. 

101. There is scheduled time for discussion and deliberation of gifted/ 
talented issues at staff meetings. 
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DC EABEKEftL INflXVEHEOT AM) OMffMOT 

102. Procedures for parental involvement in the program are clearly 
camunicated to parents and used consistently. 

103. Barents have options for becoming involved in activities that 
support the gifted and talented instructional program, 

104. The programs staff members provide parents with information and 
techniques for helping students develop their glf tedness or ~ 
talents. 

105. There is frequent twy-way caaainication between parents and the 
gifted and talented program's staff, ~ 

106. Barents are aware of their responsibilities for helping students 
develop their giftedness or talents. 

107. Barents realize the vocational value of all of the gifted and 

talented program's courses. *" 

108. E&rents of gifted and talented students support the progran. 

109. Barents who supported their children's involvement in the Center 
at the junior high level also support it as strongly at the senior 
high level. 

110. Teachers encairage parents to keep track of student progress. 

111. Most parents are aware of the gifted and talented progran goals. 

112. Encouraging parental involvement is an integral part of the pro- 
gram's plans. — — — 



X. AnXTTJAK? SDEP0BT AND STAFF 

113. Effective guidance and counseling are readily available to each 
student in the gifted and talented program. 

114. The gifted and talented progran's guidance program helps students 
acquire an understanding of vocational trends. 
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115. Helping die student to explore career possibilities is an Important 
part of the total gifted and talented pcogran. 

116. The guidance program helps students to realize the connection 
betwen their course work and their career goals, 

117. The librarians at the Center and Harriley ask for teacher sugges- 
tions vhen selecting new materials for the library, 

113. The library personnel keep the building staff up-to-date regardii^ 
available materials. 

119. Materials found in the library are appropriate to the students 
served. 

120. Audio visual materials are available for classrocm use. 

121. Adequate time in the library is provided to students to select 
materials. 

122. The library collection adequately serves the reeds of staff and 
students. 



XT. I£AUBSan?>B* HONCXPAL 

123. The principals at the Center and at Hartley believe that all 
students can learn. 

124. The principals have a clear understanding of the program's goals 
and are able to clearly articulate them. 

125. The principals are the instructional leaders. 

126. The principals make frequent classroom observations to monitor 
instruction. 

127. The principals initiate organized and systematic Improvement 
procedures. 

128. The principals promote methods tiiat are known to create effec- 
tive schools. 

129. The principals carefully monitor us/ practices. 
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130. The gifted and talented principals are viewed by teachers as hav- 
ing relevant instructional expertise as well as management skills. 

131. The principals actively encourage comprehensive programs including 
multiple-methods of identification, staff development, prpgran 
evaluation and revision, and support systea such as counseling. 

The principals use principles of supervision and feedback to coir 
muxiicate with teachers regarding their instructional methods in 
gifted/talented programs. 



132. 



133. The principals are active partners in long- and short-range plan- 
ning. 

134. The principals provide an encouraging climate for innovation and 
exploration by teachers and students. 

135. The principals use suggestions fraa tlieir staff, teachers, and 
fran the camunity-at-lar^ to assist in planning and decision 
making. 
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136. The gifted and talented program conducts business in a manner that 

inspires public confidence. 

137. The pcogran administration provides the general public with accu- 
rate reports on its performance. 

138. Important information relevant to the progran and/or its students 
Is provided in a timaly and intelligible fashion to parents, 
staff and students. 

139. Barents are told about student successes. 

140. The principals wrk to gain community support for the gifted and 
t ale n ted program. 

141. The principals provide the canmnity with information about the 
effectiveness of the program. 

142* Achievement results are shared with parents. 
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143. Achievement results are shared with. students. 

144. The student progress reporting procedure 'gives parents a clear 
understanding of their child's progress. 

145. The principals serve as a cenmmication link between the Board, 
the parents, and the cotmunity concerning the program. 
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TABLE B.l. GROUPS SURVEYED AND RETURN RATES FOR THE 1987 
GIFTED AND TALENTED NEEDS ASSESSMENT. 



Groups Surveyed 


Count and Description of Individuals 
in Each Population 


Returns 

# % 


Secondary Students (SS) 


All 343 students enrolled in the Center 
for the Arts and Sciences (CAS) during 
the second semester of the 1986-87 
school year. 


291 


84.8 


Elementary Professional 
Staff (EPS) 


All 21^ teachers and administrators at 
the Program for the Gifted and Talented 
(PCAT) employed during the second semes- 
ter of the 1986-87 school year. 


13 


61.9 


Secondary Professional 
Staff (SPS) 


All J£ teachers, administrators, and 
counselor employed at the CAS during the 
second semester of 1986-87 school year. 


16 


100.0 


Elementary Parents (EP) 


All 310 elementary parents who had 
students enrolled in PCAT during the 
1986-87 school year. 


91 


29.4 


Secondary Parents (SP) 


Al 314 secondary parents who had stu- 
dents enrolled in CAS during the 1986-87 
school year.* 


70 


22.2 



*If a parent had both an elementary and secondary student, the parent was only 
requested to compete a secondary parent instrument. 
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DISTRICT-WIDE TOTAL (T): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES 
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING 
TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED 
INDEX— SPRING, 1987* 



FUNCTION 








Need 


Priority 


Rank 


Desired 


Actual 


Index 


Need Index 


Identification of Gifted/Talented Students 


1 


4.J8 


3.42 


1.16 


5.33 


Auxiliary Support and Staff 


2 


4.72 


3.61 


1.11 


5.22 


Parental Involvement and Commitment 


3 


4.76 


3.73 


1.04 


4.93 


Staff Development 


4 


4.80 


3.85 


0.95 


4.57 


Leadership by Principal 


5 


4.63 


3.75 


0.88 


4.09 


jLaucauionai Jrrograms"oeconaary 


0 


/ CO 

4. 58 


3.74 


0.83 


3.82 


General Administration 


7 


4.70 


3.89 


0.81 


3.79 


Communications/Public Relations 


8 


4.76 


3.98 


0.78 


3,72 


Personal Development of the Student 


9 


4.75 


4.16 


0.59 


2.81 


Teacher Values and Approaches 


10.5 


4.70 


4.11 


0.58 


2.74 


Classroom Management 


10.5 


4.75 


4.17 


0.58 


2.74 


Culturally Deprived Students 


12 


4.71 


4.18 


0.53 


2.48 


Educational Programs — Elementary 


13 


4.77 


4.35 


0.42 


2.02 
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DISTRICT-WIDE TOTAL (T) 
AVERAGE "DESIRED" AND AVERAGE "ACTUAL"' RESPONSES TO THE GIFTED AND TALENTED 
NEEDS ASSESSMENT BY FUNCTION AND QUESTION 
SPRING, 1987. 



Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


I. 


GENERAL ADMINISTRATION 


4.70 


3. 89 


0.81 


3.79 


1. 


Planning is a continuous process 
in the gifted and talented program. 


4.89 


4.16 


0.73 


3.58 


2. 


The program's budget allows for 
allocation of resources to achieve 
high priority objectives. 


4.77 


3.48 


1.29 


6.14 


3. 


Research findings are used in planning 
and improving educational programs. 


'•-.53 


3.52 


1.01 


4.59 


4. 


Instructional program evaluation is 
accomplished by comparing actual 
results with the goals and objectives 
of the program. 


4.52 


3.73 

• 


0.80 


3.61 


5. 


Program improvement efforts are 
periodically reviewed; progress is 
noted and the improvement focus is 
renewed and redirected. 


4.58 


3.67 


0.91 


4.18 


6. 


Test results, grade reports, atten- 
dance records and other methods are 
used to spot potential problems. 


4.66 


4.18 


0.48 


2.24 


7. 


Students are well served by a gifted 
and talented program situated in one 
location. 


4.68 


4.20 


0.47 


2.20 


8. 


The school buildings provide a safe 
environment for staff and students. 


4.89 


4.19 


0.70 


3.41 


9. 


Assessment results are used by teachers 
for instructional diagnosis and to 
evaluate their own teaching methods and 
check student progress. 


4.63 


3.77 


0.85 


3.94 


10. 


The major goals of the gifted and 
talented program are set with respect 
to the students' needs. " 


4.82 


3.99 


0.83 


3.98 
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Questions by Function 



Desired 



Actual 



Need 
Index 



Priority 
Need Index 



II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 



4.58 



3.42 



1.16 



5.53 



11. Students are nominated through a variety 
of sources including parent, teacher, 
administrator, and test score referrals. 

12. The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 

13. Identification occurs as early in the 
students' lives as is possible. 

14. The identification process includes 
measures of student motivation, 
interests, and maturity. 

15. Emphasis is given to identifying gifted/ 
talented students in culturally dis- 
advantaged groups. 

16. All the teachers in the district partic- 
ipate in inservices on how to identify 
gifted/talented students. 

17. The currently used method of identifying 
gifted and talented students adequately 
identifies those students who would most 
benefit from participation in the gifted 
and talented program. 

18. The currently used method of identifying 
gifted/talented students adequately 
screens out those students who should 
not participate in the gifted and 
talented program. 



4.77 



4.73 



4.55 



4 U 58 



4.26 



4.60 



4.65 



4.52 



4.18 



3.62 



3.56 



3.46 



3.38 



2.71 



3.29 



3.15 



0.58 



1.11 



1.00 



1.12 



0.88 



1.89 



1.36 



1.37 



2.78 



5.26 



4.54 



5.11 



3.73 



8.67 



6.33 



6.19 
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Questions by Function 



III. CULTURALLY DEPRIVED STUDENTS 



Desired Actual 



Need 
Index 



4.71 



4.18 



0.53 



Priority 
Need Index 



2.48 



19. Female students are offered chances to 
consider careers in math and science 
fields. 

20. Students are counseled toward all careers 
in which they have an interest, regard- 
less of how disproportionate in minority 
representatives a career might be. 

21. Female and minority students are provided 
with positive role models in many varying 
careers. 

22. Teachers treat minority and female stu- 
dents with regard to their aptitudes and 
abilities, not with regard to stereotyped 
images . 

23. Hath and science teachers encourage 
attendance and participation by female ■ 
students in their classes. 

24. Examples and methods of teaching used 

in the classroom relate to minority and/ 
or female prespectives as well as to 
majority perspectives. 



4.78 



4.68 



4.64 



4.77 



4.75 



4.62 



IV. EDUCATIONAL PROGRAMS - SECONDARY 



4.58 



25. A value system emphasizing achievement 
is shared by the gifted and talented 
staff, students, and parents/community. 

26. Learning goals and objectives are 
clearly defined. 

27. Secondary students benefit from spending 
a half day with their same age peers. 

28. The public is satisfied vlth achievement 
at the Cenrer for the Arts and Sciences, 



4.65 



4.65 



4.11 



4.75 



4.50 



3.75 



0.28 



0.93 



3.80 



4.32 



0.84 



0.44 



4.53 



4.17 



0.22 



0.45 



3.74 



0.83 



3.73 



3.78 



4.04 



3.64 



0.92 



0.87 



0.07 



1.11 



1.33 



4.36 



3.90 



2.11 



1.05 



2.10 



3.82 



4.28 



4.05 



0.29 



5.25 
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Need Priority 
Desired Actual Index Need Index 



2S. The courses of instruction are modified 
frequently to keep them current, 

30. The course work illustrates the inter- 
relatedness of the various disciplines, 

31. The schedules and/or courses allow for 
students who are working in different 
disciplines to work together to see 
what their respective areas have in 
common. 

32. Many of the courses provide "hands on" 
experience. 

33. Special attention is focused on building 
good continuity across grade levels and 
programs. 

34. Provisions are outlined for coordination 
between teachers in the Center and in 
the home school classrooms. 

35. Collaborative curriculum planning and 
decision making are typical. 

36. Students attend the Center to take 
courses in subjects at a more advanced 
level than is offered at their home 
school. 

37. The Honors' programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 

38. Information on drug education at the 
Center is offered at the appropriate 
level. 

39. Student achievement levels assist in 
future curricular planning. 

40. Curricular plans on a given topic allow 
students to select a sub-topic for in- 
depth, independent study. 



4.65 



4.53 



4,75 



4.50 



4.43 



4.74 



3.96 0.69 



3.67 0.86 



4.47 3.28 1.19 



4.37 0.38 



4.65 3.71 0.94 



2.58 1.92 



3.29 1.14 



4.72 4.46^ 0.25 



4.25 2.99 1.26 



4.52 3.45 0.76 



3.98 0.74 



4.47 3.73 0.74 



3.21 



3.88 



5.32 



1.79 



4.37 



8.62 



5.06 



1.19 



5.35 



4.82 



3.60 



3.32 
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Desired 


Actual 


Need 
Index 


Priority 
Need Tndex 


41. 


Teachers at the Center integrate basic 
and higher level thinking skills into 
the curriculum. 


4.77 


4.20 


0.57 


2.73 


42. 


The course work helps to develop students' 
skills in research methods. 


4.67 


3.98 


0.69 


3.22 


43. 


Learning activities at the Center take 
place at a more appropriate pace than 
in the home school classroom. 


4.71 


4.27 


0.44 


2.06 


V. 


EDUCATIONAL PROGRAMS - ELEMENTARY 


4.77 


4.35 


0.42 


2.02 


44. 


A value system emphasizing academic 
achievement is shared by the gifted 
and talented staff, students and 
parents/ community. 


4.76 


4.19 


0.57 


2.69 


45. 


Learning goals and objectives are 
clearly defined. 


4. 10 


3.88 


0.89 


4.21 


46. 


Standards for learning are both chal- 
lenging and attainable. 


4.84 


4.34 


0.50 


2.39 


47. 


Students are challenged at the elemen- 
tary level by attending Handley. 


4.87 


4.74 


0.13 


0.61 


Aft 


Promotion at Handley is based on 
achievement rather than time spent 
in the classroom. 


4.72 


4.40 


0.31 


1.46 


49. 


Handley does a good job preparing 
students for their next level of 
education. 


4. 9j 


4.81 


0.l5 


0.72 


50. 


Elementary homework is regularly 
assigned and checked. 


4.60 


4.39 


0.22 


0.99 


51. 


Children have opportunities to write. 


4.89 


4.68 


0.21 


1.03 


52. 


A special effort is made at Handley to 
challenge more able elementary stude ,ts. 


4.91 


4.63 


0.29 


1.40 
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53. Elementary courses of instruction are 
modified frequently enough to keep them 
current. 

54. Handley does a good job of teaching 
reading, writing, and arithmetic. 

55. Handley teachers explain to students 
the objectives of their lessons, so 
that students realize what knowledge 
and skills they will be expected to 
learn. 

56. Handley' s curriculum is congruent with 
the regular elementary curriculum. 

57. The Handley staff coordinates instruction 
grade-to-grade and plans the curriculum 
sequentially. 

58. Given the resources available, the public 
is satified with academic achievement 

at Handley. 

59. Many of the courses provide "hands on 11 
experience. 

60. Co-curricular activities are available 
for students who wish to participate 
in them. 

61. Teachers at Handley do a good job of 
teaching health education (which includes 
a component on sex education).- 

62. Information on drug education at Handley 
is offered at the appropriate level. 

63. Student achievement levels determine 
future academic planning. 

64. Learning activities at Handley take 
place at a more appropriate pace than 
in the regular classroom for academi- 
cally talented stvdents. 



Need Priority 

Desired Actual Index Need Index 

4.82 4.35 0.47 2.27 

4.93 4.45 0.48 2.34 

4.89 4.31 0.58 2.84 

4.28 4.17 0.12 0.49 

4.70 4.18 0.52 2.47 

4.78 4.40 0.37 1.77 

4.78 4.31 0.47 2.25 

4.81 4.56 0.25 1.20 

4.58 3.81 0.78 3.55 

4.74 3.90 0.84 3.89 

4.68 4.11 0.58 2.69 

4.89 4.69 0.20 0.95 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VI. 


PERSONAL DEVELOPMENT OF THE STtPU-ST 


4.75 


4.16 


0.59 


2.81 


65. 


Students have opportunities to practice 
leadership skills. 


4.72 


4.04 


0.67 


3.18 


66. 


The program teaches students problem 
solving techniques. 


4.76 


4.21 


0.55 


2.63 


67. 


Students have opportunities to work with 
other students of similar and dissimilar 
abilities and interests. 


4.69 


4.15 


0.53 


2.50 


68. 


Students are encouraged and assisted 
in developing career Dlans • 


4.62 


3.83 


0.78 


3.62 


69. 


The visual and performing art classes 
at the Center have career establishing 

CODHDOnentS as do pcpHpitHc cntircPQ 


4.73 


4.25 


0.48 


2.27 


70. 


Helping the student to explore career 
possibilities is an imnortant nprt* nf 
the school program. 


4.62 " 


3.86 


0.76 


3.49 


71. 


Students are expected to complete their 
work and meet recognized standards of 
quality. 


4.78 


4.40 


0.38 


1.83 


72. 


Students have the opportunity to develop 
a sense of responsibility and self- 
reliance. 


4.85 


4.38 


0.47 


2.30 


73. 


Students are encouraged to be indapen- 
dent thinkers • 


4.86 


4.39 


0.47 


2.26 


74. 


The gifted and talented program tries 
to develop an appreciation of learning 
in each student. 


4.84 


4.35 


0.49 


2.35 


75. 


Students are encouraged to be concerned 
for other people and their personal 
property. 


4.83 


3.89 


0.94 


4.55 


76. 


The program provi ies students with 
exposure to a variety of fields of study. 


4.70 


4.14 


0.56 


2.63 
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Need Priority 
Desired Actual Index Need Index 



77. The gifted and talented nrogram encourages 
students to recognize and realize their 
aptitudes, abilities, interests, and needs. 

78. The program encourages students to estab- 
lish and pursue challenging goals. 

79. The program fosters the development of 
logical and convergent thinking in the 
stud ents. 

80. The gifted and talented program encourages 
the development of problem solving through 
complex and abstract thinking in the 
students. 

81. The gifted and talented program fosters 
the development of independent (self- 
directed) study skills and academic 
self-discipline in the students. 



4.80 



4.77 



4.69 



4.70 



4.21 0.59 



4.22 0.55 



4.19 0.51 



4.15 0.55 



4.75 



3.97 0.78 



2.82 



2.60 



2.38 



2.61 



3.72 



VII. CLASSROOM MANAGEMENT 



4.75 



4.17 



0.58 



2.74 



82. Parents are notified of discipline 
problems. 

83. Administrators support teachers in 
student discipline matters. 

84. The Center and Handley have good 
discipline. 

85. Teachers motivate students by using 
rewards rather than punishments. 

86. Students are aware of classroom rules. 

87. A secure, attractive environment is 
provided where the emphasis is on 
achievement. 

88. An orderly, productive working atmosphere 
is generally maintained and time spent 

on classroom management is minimal. 



4.70 

4.74 

4.82 

4.58 

4.87 
4.78 

4.73 



4.19 

4.40 

3.96 

3.83 

4.49 
4.29 

4.01 



0.51 

0.34 

0.86 

0.75 

0.38 
0.49 

0.72 



2.39 

1.59 

4.15 

3.46 

1.84 
2.33 

3.41 
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Desired 


Actual 


Need 
Index 


Priority 
Seed Index 


VIII. TEACHER VALUES AND APPROACHES 


4.70 


4.11 


0.58 


2.74 


89. 


Program teachers focus student attention 
on lesson objectives by stating them 
plainly and referring to them frequently. 


4.58 


3.98 


0.59 


2.72 


90. 


Teachers set and maintain a brisk 
instructional pace. 


4.51 


4.18 


0.33 


1.50 


91. 


Teachers communicate effectively. 


4.83 


4.07 


0.76 


3.65 


92. 


Teachers explain and demonstrate rather 
than just assign seat work. 


4.85 


4.46 


0.39 


1.88 


93. 


Teachers emphasize active student 
participation in their classes. 


4.82 


4.46 


0.37 


1.77 


94. 


Teachers teach at the correct level of 
difficulty to promote student learning. 


4.83 


4.29 


0.54 


2.59 


95. 


Teachers work on accomplishing the 
instructional goals and objectives 
with students. 


4.74 


4.33 


0.41 


1.93 


96. 


Teachers know which skills are of 
highest priority and the prerequisites 
needed by students to learn the skills. 


4.81 


4.22 


0.60 


2.87 


97. 


Learning tasks are matched to lesson 
content so student success rate is high. 


4.72 


4.08 


0.64 


3.01 


98. 


Regular, focused reviews of key concepts 
and skills check on and strengthen 
student retention. 


4.61 


3.94 


0.68 


3.12 


99. 


Feedback from instructional observations 
emphasizes improving insf Auction and 
boosting student achiev ,crt. 


4.70 


4.09 


0.62 


2.90 


100. 


Feedback to students is tied to learning 
objectives. 


4.67 


4.14 


0.53 


2.47 


101. 


To check understanding, teachers ask 
clear, open-ended questions and make 
sure all students have a good chance 
to respond. 


4.72 


4.07 


0.65 


3.05 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


102. 


Classroom routines are .smooth and 
efficient. 


4.67 


3.88 


0.80 


3.72 


103. 


Teachers have assignments or activities 
ready when students arrive. 


4.72 


4.21 


0.51 


2.39 


104. 


Very little time is spent on non- 
learning activities. 


4.63 


4.11 


0.52 


2.41 


105. 


priorities. 


4.82 


4.29 


0.53 


2.57 


106. 


point of view. 


4.72 


4.10 


0.62 


2.93 


107. 


Teachers are competent in student 
counseling services. 


4.51 


3.46 


1.05 


4.72 


108. 


Teachers function more like facilitators 
than directors in their approaches to 
the students' course work. 


4.46 


3.91 


0.55 


2.45 


IX. 


STAFF DEVELOPMENT 


4.80 


3.85 


0.95 


4.57 


109. 


'Within the program, emphasis is given 
to staff development and teacher skill 
building. 


4.74 


4.32 


0.42 


1.97 


110. 


Staff development programs are effectively 
coordinated. 


4.85 


4.15 


0.70 


3.37 


111. 


The gifted and talented program has an 
effective inservice training program 
for improving teaching skills. 


4.85 


3.75 


1.10 


5.34 


112. 


The inservices provide valuable teaching 
tools or information. 


4.82 


3.96 


0.86 


4.12 


113. 


Content in staff development sessions 
addresses instructional issues and 
priorities. 


4.85 


3.70 


1.15 


5.60 


114. 


Staff development and training are 
supported with time and other necessary 
resources. 


4.81 


3.80 


1.01 


4.86 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


115. 


The teachers and students have aCw«»ss 
to consultants and to the most rect- V. 
advances within each area. 


4. 35 


3.71 


1.14 


5.53 


• 

116. 


Administrators are involved in some 
type of professional development 
program. 


4.74 


3.99 


0.76 


3.58 


117. 


The administration supports careers 
enhancement possibilities for the 
staff members. 


4.78 


3.85 


0.93 


4.42 


118. 


Teaching excellence in the program 
is recognized. 


4.82 


3.87 


0.96 


4.63 


119. 


Staff development learning goals and 
objectives are developed by teachers. 


4.77 


3.78 


0.99 


4.72 


120. 


There is scheduled time for discussion 
and deliberation of gifted/talented 
issues at staff meetings. 


4.74 


3.31 


1.43 


6.77 


X. 


PARENTAL INVOLVEMENT AND COMMITMENT 


4.76 


3.73 


1.04 


4.93 


121. 


Procedures for parental involvement in 
the program are clearly communicated to 
parents and used consistently. 


4.77 


3.71 


1.07 


5.08 


122. 


Parents hive options for becoming 
involved .n activities that support 
the gifted and talented instructional 
program. 


4.78 


4.00 


0.79 


3.75 


123. 


The program's staff members provide 
parents with information and techniques 
for helping students develop their 
giftedness or talents. 


4.63 


3.52 


1.11 


5.12 


124. 


There is frequent two-way communication 
between parents and the gifted and 
talented program's staff. 


4.74 


3.75 


0.99 


4.68 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


125. 


Parents are aware of their responsibil- 
ities for helping students develop their 
glftedness or talents. 


4.74 


3.57 


1.16 


5.52 


126. 


Parents realize the vocational value of 
all of the gifted and talented program's 
courses. 


4.71 


3.50 


1.21 


5.68 


127. 


Parents of gifted and talented students 
support the program. 


4.89 


4.18 


0.72 


3.50 


128. 


Parents who supported their children's 
involvement in the Cenfpr af the lunlnr 
high level also support it as strongly 
at the senior high level. 


4.85 


3.51 


1.34 


6.49 


129. 


Teachers encourage parents to keep track 
of student progress. 


4.80 


3.97 


0.83 


3.98 


130. 


Most parents are aware of the gifted 
and talented program goals. 


4.81 


3.61 


1.20 


5. 75 


131. 


Encouraging parental involvement is an 
integral part of the program's plans. 


4.70 


3.71 


0.99 


4.67 


XI. 


AUXILIARY SUPPORT AND STAFF 


4.72 


3.61 


1.11 


5.22 


132. 


Effective guidance and counseling are 
readily available to each student in 
the gifted and talented program. 


4.79 


3.05 


1.74 


8.34 


133. 


The gifted and talented program's 
guidance program helps students acquire 
an understanding of vocational trends. 


4.66 


2.99 


1.67 


7.79 


134. 


Helping the student to explore career 
possibilities is an important part of 
the total gifted and talented program. 


4.61 


3.52 


1.08 


4.98 


135. 


The guidance program helps students to 
realize the connection between their 
course work and their career goals. 


4.61 


3.14 


1.47 


6.77 


136. 


The librarians at the Center and Handley 
ask for teacher suggestions when select- 
ing new materials for the library. 


4.76 


4.07 


0.69 


3.26 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


1 "37 
1 J/. 


The. library personnel keep the building 
st'.cf up-to-date regarding available 
materials. 


4.76 


4.11 


0.64 


3.06 


138. 


Materials found in the library are 
appropriate to the students served. 


A 01 
H. 0 1 


3.98 


0.83 


4.01 


139. 


Audio visual materials are available 
for classroom use. 


4.74 


4.07 


0.6/ 


3.17 


140. 


Adequate time in the library is provided 
to students to select materials. 


4.76 


3.93 


0.83 


3.93 


141. 


The library collection adequately serves 
the needs of staff and students. 


4.72 


3.28 


1.44 


6.80 


XII. 


LEADERSHIP BY PRINCIPAL 


4.63 


3.75 


0.88 


4.09 


142. 


The principals at the Center and at 
Handley believe that all students can 
learn. 


4.77 


4.45 


0.32 


1.53 


1 


The principals have a clear understanding 
of the program's goals and are able to 
clearly articulate them. 


4.81 


4.33 


0.48 


2.31 


144. 


The principals are the instructional 
leaders. 


A CO 
4* J J 


j • y o 


0.55 


2.48 


145. 


The principals make frequent classroom 
observations to monitor instruction. 


/. CI 

4. D 1 


3.16 


1.35 


6.10 


146. 


The principals initiate organized and 
systematic improvement procedures. 


/. CO 

4.52 


3.55 


0.97 


4.36 


147. 


The principals promote methods that 
are known to create effective schools. 


4.65 


3.80 


0.85 


3.97 


148. 


The principals carefully monitor new 
practices. 


4.52 


3.41 


1.11 


5.00 


149. 


The gifted and talented principals are 
viewed by teachers as having relevant 
instructional expertise as well as 
management skills. 


4.62 


3.45 


1.17 


5.41 
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Need Priority 
Desired Actual Index Need Index 



150. Tha principals actively encourage com- 
prehensive programs including multiple- 
methods of identification, s aff develop- 
ment, program evaluation and "revision, 
and support system such as counseling. 

151. The principals use principles of super- 
vision and feedback to communicate with 
teachers regarding their instructional 
methods in gifted/talented programs. 

152. The principals are active partners in 
long- and short-range planning. 

153. The principals provide a* encouraging 
climate for innovation and exploration 
by teachers and students. 

154. The principals use suggestions from 
their staff, teachers, and from the 
community-at-large to assist in 
planning and decision making. 



4.65 



3.69 0.96 



4.56 



3.49 1.08 



4.60 
4.76 

4.71 



3.79 0.82 



3.93 0.83 



3.71 1.00 



4.46 



4.92 



3.76 



3.95 



4.72 



XIII. COMMONICATIONS/PUBLIC RELATIONS 



4.76 



3.98 



0.78 



155. The gifted and talented program conducts 
business in a manner that inspires public 
confidence. 

156. The program administration provJ' s the 
general public with accurate reports on 
its performance. 

157. Important information relevant to the 
program and/or its students is provided 
in a timely and intelligible fashion 

to parents, staff, and students. 

158. Parents are told about student successes. 

159. The principals work to gain community 
support for the gifted and talented 
program . 



4.77 



4.67 



4.72 



3.97 



3.58 



4.06 



0.80 



1.09 



0.67 



4.80 
4.75 



4.21 
3.95 



0.59 
0.80 



3.72 



3.79 



5.09 



3.15 



2.82 
3.77 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


160. 


The principals provide the community 
with information about the effectiveness 
of the program. 


4.71 


3.68 


1.04 


4.89 


161. 


Achievement results are shared with 
parents. 


4.82 


4.21 


0.61 


2.93 


162. 


Achievement results are shared with 
students. 


4.77 


4.09 


0.68 


3.25 


163. 


The student progress reporting procedure 
gives parents a clear understanding of 
their child's progress. 


4.00 


4. 10 


0. 76 


3.68 


154. 


The principals serve as a communication 

link between the Board, the parents, 

and the community concerning the program. 


4.74 


3.96 


0.79 


3.73 



121 

v r 



APPENDIX E 



ELEMENTARY PROFESSIONAL STAFF (EPS): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES 
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING 
TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED 



INDEX- 


-SPRING, 


1987. 








FUNCTION ■ 








Need 


Priority 


Rank 


Desired 


Actual- 


Index 


Need Index 


Auxiliary Support and Staff 


1 


4.85 


2.93 


1.92 


9.32 


Identification of Gifted/Talented Students 


2 


4.80 


3.90 


0.90 


8.25 


Staff Development 


3 


4.89 


3.21 


1.69 


4.30 


General Administration 


4 


4.80 


4.05 


0.75 


3.60 


Parental Involvement and Commitment 


5 


4.77 


4.07 


0.70 


3.36 


Leadership by Principal 


6 


4.76 


4.15 


0.61 


2.91 


Culturally Deprived Students 


7 


4.97 


4.43 


0.55 


2.71 


Communications/Public Relations 


8 


4.90 


4.37 


0.53 


2.62 


Teacher Values and Approaches 


9 


4.79 


4.26 


0.53 


2.52 


Classroom Management 


10 


4.92 


4.44 


0.48 


2.34 


Personal Development of the Student 


11 


4.86 


4.38 


0.48 


2.33 


Educational Programs — Elementary 


12 


4.82 


4.44 


0.38 


1.83 
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ELEMENTARY PROFESSIONAL STAFF (EPS) 
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED 
NEEDS ASSESSMENT BY FUNCTION AND QUESTION 
SPRING, 1987. 



Questions by Function 


uesxrea 


ACCUaJL 


Need 
Xnd ex 


Priority 
Need Index 


I. 


GENERAL ADMINISTRATION 


A an 




U. / j 


J. OU 


1. 


Planning is a continuous process 
in the gifted and talented program. 


4.85 


4.54 


0.31 


1.50 


o 

2. 


The program's budget allows for 
allocation of resources to achieve 
high priority objectives. 


4.92 


3.00 


1.92 


9.45 


J. 


Research findings are used in planning 
and improving educational programs. 




3.62 


0.92 


4. 18 


4. 


Instructional program evaluati >n is 
accomplished by comparing actual 
results with the goals and objectives 
of the program. 


4.75 


4.00 


0.75 


3.56 


5. 


Program improvement efforts are 
periodically reviewed; progress is 
noted and the improvement focus is 
renewed and redirected. 


4.62 


3.92 


0.70 


3.23 


6. 


Test results, grade reports, atten- 
dance records and other methods are 
used to spot potential problems. 


5.00 


4.69 


0.31 


1.55 


7. 


Students are well served by a gifted 
and talented program situated in one 
location. 


4.77 


4.08 


0.69 


3.29 


8. 


The school buildings provide a safe 
environment for staff and students. 


4.85 


4.08 


0.77 


3.73 


9. 


Assessment results are used by teachers 
for instructional diagnosis and. to 
evaluate their own teaching methods and 
check student progress. 


4.77 


4.17 


0.60 


2.86 


10. 


The major goals of the gifted and 
talented program are set with respect 
to the students' needs. 


4.92 


4.38 


0.54 


2.66 
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Questions by Function 



Desired 



Need Priority 
Actual Index Need Index 



II. IDENTIFICATION OF GIFTKD/TALENTED STUDENTS 



4.89 



3.21 1.69 



8.25 



11. Students are nominated through a variety 
of sources including parent, teacher, 
administrator, and test score referrals. 

12. The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 

13. Identification occurs as early in the 
students' lives as is possible. 

14. The identification process includes 
measures of student motivation, 
interests, and maturity. 

15. Emphasis is given to identifying gifted/ 
talented students in culturally dis- 
advantaged groups. 

16. All the teachers in the district partic- 
ipate in inservices on how to identify 
gifted/talented students. 

17. The currently used method of identifying 
gifted and talented students adequately 
identifies those students who would most 
benefit from participation in the gifted 
and talented program. 

18. The currently used method of identifying 
gifted/talented students adequately 
screens out those students who should 
not participate in the gifted and 
talented program. 



5.00 



5.00 



4.92 



4.54 



4.92 



4.92 



4.92 



4.92 



4.15 0.85 



3.67 1.33 



3.62 1.30 



3.18 1.36 



2.85 2.07 



2.10 2.82 



3.08 1.84 



3.00 1.92 



4.25 



6.65 



6.40 



6.17 



10.18 



13.87 



9.05 



9.45 
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Questions by Function 



III. CULTURALLY DEPRIVED STUDENTS 



Desired 



Actual 



Need 
Index 



4.97 



4.43 



0.55 



Priority 
Need Index 



2.71 



19. Female students are offered chances to 
consider careers in math and science 
fields. 

20. Students -are counseled toward all careers 
in which they have an interest, regard- 
less of how disproportionate in minority 
representatives a career might be. 

21. Female and minority students are provided 
with positive role models in many varying 
careers. 

22. Teachers treat minority and female stu- 
dents with regard to their aptitudes and 
abilities, not with regard to stereotyped 
images. 

23. Math and science teachers encourage 
attendance and participation by female 
students in their classes* 

24. Examples and methods of teaching used 

in the classroom relate tc minority and/ 
or female prespectivcs as well as to 
majority perspectives. 



5.00 



4.92 



4.83 



3.75 



0.17 



1.17 



5.00 



5.00 



4.08 



4.62 



0.92 



0.38 



5.00 



4.92 



4.83 



4.46 



0.17 



0.46 



0.85 



5.76 



4.60 



1.90 



0.85 



2.26 



IV* EDUCATIONAL PROGRAMS - SECONDARY 



25. A value system emphasizing achievement 
is shared by the gifted and talented 
staff, students, and parents /community. 

26. Learning goals and objectives are 
clearly defined. 

27. Secondary students benefit from spending 
a half day with their same age peers. 

28. The public is satisfied with achievement 
at the Center for the Arts and Sciences. 



* a "~" indicates that the function or question wa3 not asked of this particular 
respondent group. 
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Questions by Function 



29. The courses of instruction are modified 
frequently to keep them current. 

30* The course work illustrates the inter- 
relatedness of the various disciplines. 

31. The schedules and/or courses allow for 
students who are working in different 
disciplines to work together to see 
what their respective areas have in 
common. 

32. Many of the courses provide "hands on 11 
experience. 

33. Special attention is focused on building 
good continuity across grade levels and 
programs. 

34. Provisions are outlined for coordination 
between teachers in the Center and in 
the home school classrooms. 

35. Collaborative curriculum planning and 
decision making are typical. 

36. Students attend the Center to take 
courses in subjects at a more advanced 
level than is offered at their home 
school. 

37. The Honors' programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 

38. Information on drug education at the 
Center is offered at the appropriate 
level. 

39. Student achievement levels assist in 
future curricular planning. 

40. Curricular plans on a given topic allow 
students to select a sub-topic for in- 
depth, independent study. 



Need Priority 
Desired Actual Index Need Index 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Pr iority 
Need Index 


41. 


Teachers at the Center integrate basic 
and higher level thinking skills into 
the curriculum. 




— 


— 


— 


42. 


The course work helps to develop students' 
skills in research methods. 


— 


— 


— 


— 


43. 


Learning activities at the Center take 
place at a more appropriate pace than 
in the home school classroom. 


— 


— 


— 


— 


V. 


EDUCATIONAL PROGRAMS - ELEMENTARY 


4.82 


4.44 


0.38 


1.83 


44. 


A value system emphasizing academic 
achievement is shared by the gifted 
and talented staff, students and 
parents/ community. 


4.85 


4.38 


0.47 


2.28 


45. 


Learning goals and objectives are 
clearly defined. 


4.77 


3.77 


1.00 


4.77 


46. 


Standards for learning are both chal- 
lenging and attainable. 


4.77 


4.38 


0.39 


.1.86 


47. 


Students are challenged at the elemen- 
tary level by attending Handley. 


4.92 


4.92 


0.00 


0.00 


4o. 


Promotion at Handley is based on 
achievement: father than time spent 
in the classroom. 


4.75 


4.33 


0.42 


2.00 


49. 


Handley does a good job preparing 
students for their next level of 
education. 


5.00 


5.00 


0.00 


0.00 


50. 


Elementary homework is regularly 
assigned and checked. 


4.69 


4.33 


0.36 


1.69 


51. 


Children have opportunities to write. 


4.92 


4.77 


0.15 


0.74 


52. 


A special effort is made at Handley to 
challenge more abln elementary students. 


5.00 


4.92 


0.08 


0.40 
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Questions by Function 



Need Priority 
Desired Actual Index Need Index 



53. Elementary courses of instruction are 
modified frequently enough to keep them 
current. 

54. Handley does a good job of teaching 
reading, writing, and arithmetic. 

55. Handley teachers explain to students 
the objectives of their lessons, so 
that students realize what knowledge 
and skills they will be expected to 
learn. 

56. Handley's curriculum is congruent with 
the regular elementary curriculum. 

57. The Handley staff coordinates instruction 
grade-to-grade and plans the curriculum 
sequentially. 

58. Given the resources available, the public 
is satified with academic achievement 

at Handley. 

59. Many of the courses provide "hands on" 
experience. 

60. Co-curricular activities are available 
for students who wish to participate 
in them. 

61. Teachers at Handley do a good job of 
teaching health education (which includes 
a component on sex education). 

62. Information on dr.ug education at Handley 
is offered at the appropriate level. 

63. Student achievement levels determine 
future academic planning. 

64. Learning activities at Handley take 
place at a more appropriate pace than 
in the regular classroom for academi- 
cally talented students. 



4.85 



4.92 



5.00 



4.38 0.47 



4.38 0.54 



4.58 0.42 



4.46 4.42 0.04 



4.69 4.08 0.61 



4.77 4.46 0.31 



4.85 4.23 0.62 



4.92 4.82 0.10 



4.67 4.00 0.67 



4.75 4.00 0.75 



4.83 4.27 0.56 



4.92 4.92 0.00 



2.28 



2.66 



2.10 



0.18 



2.86 



1.48 



3.01 



0.49 



3.13 



3.56 



2.70 



0.00 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VI. 


PERSONAL DEVELOPMENT OF THE STUDENT 


4.86 


4.38 


0.48 


2.33 


65. 


Students have opportunities to practice, 
leadership skills. 


4.92 


4.38 


0.54 


2.66 


66. 


The program teaches students problem 
solving techniques. 


4.92 


4.62 


0.30 


1.48 


67. 


Students have opportunities to work with 
other students of similar and dissimilar 
abilities and interests. 


4.85 


4.46 


0.39 


1.89 


68. 


Students are encouraged and assisted 
in developing career plans. 


4.75 


3.82 


0.93 


4.42 


69. 


The visual and performing art classes 
at the Center have career establishing 
components as do academic courues. 


4.91 


4.40 


0.51 


2.50 


70. 


Helping the student to explore career 
possibilities is an important part of 
the school program. 


4.58 


3.50 


1.08 


4.95 


71. 


Students are expected to complete their 
work and meet recognized standards of 
quality. 


4.92 


4.42 


0.50 


2.46 


72. 


Students have the opportunity to develop 
a sense of responsibility and self- 
reliance. 


4.92 


4.54 


0.38 


1.87 


73. 


Students are encouraged to be indepen- 
dent thinkers. 


4.92 


4.46 


0.46 


2.26 


74. 


The gifted and talented program tries 
to develop an appreciation of learning 
in each student. 


4.92 


4.58 


0.34 


1.67 


75. 


Students are encouraged to be concerned 
for other people and their personal 
property. 


4.92 


4.15 


0.77 


3.79 


76. 


The program orovides students with 
exposure to a variety of fields of study. 


4.92 


4.42 


0.50 


2.46 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


77. 


The gifted and talented program encourages 
students to recognize and realize their 
aptitudes, abilities, interests, and needs. 


4.85 


4.46 


0.39 


1.89 


78. 


The program encourages students to estab- 
lish and pursue challenging goals. 


4.85 


4.62 


0.23 


1.12 


79. 


The program fosters the development of 
logical ana convergent cninxing in the 
students. 


4.83 


4.58 


0.25 


1.21 


80. 


The gifted and talented program encourages 
the development of problem so7 Ing through 
complex and abstract thinking in the 
students . 


4.83 


4.83 


0.00 


0.00 


81. 


The gifted and talented program fosters 
the development of. independent (self- 
directed) study skills and academic 
self-diseipline in the students. 


4.83 


4.25 


0.58 


2.80 


VII. CLASSROOM MANAGEMENT 


4.92 


4.44 


0.48 


2.34 


82. 


Parents are notified of discipline 
problems. 


4.92 


4.58 


0.34 


1.67 


83. 


Administrators support teachers in 
student discipline matters. 


5.00 


^.92 


0.08 


0.40 


84. 


The Center and Handley have good 
discipline. 


5.00 


3.92 


1.08 


5.40 


85. 


Teachers motivate students by using 
rewards rather than punishments. 


4.92 


4.18 


0.74 


3.64 


86. 


Students are aware of classroom rules. 


4.92 


4.91 


0.01 


0.05 


87. 


A secure, attractive environment is 
provided where the emphasis is on 
achievement. 


4.83 


4.58 


0.25 


1.21 


88. 


An orderly, productive working atmosphere 
is generally maintained and time spent 
on classroom management is minimal. 


4.83 


4.00 


0.83 


4.01 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VIII. TEACHER VALUES AND APPROACHES 


4.79 


4.26 


0.53 


2.52 


89. 


Program teachers focus student attention 
on lesson objectives by stating them 
plainly and referring to them frequently. 


4.75 


4.09 


0.66 


3.14 


90-. 


Teachers set and maintain a brisk' 
instructional pace. 


4.75 


4.73 


0.02 


0. 10 


91. 


Teachers communicate effectively. 


4.83 


4.33 


0.50 


2.41 


92. 


Teachers explain and demonstrate rather 
than just assign seat work. 


4.83 


4.25 


0.58 


2.80 


93. 


Teachers emphasize active student 
participation in their classes. 


4.83 


4.50 


0.33 


1.59 


94. 


Teachers teach at the correct level of 
difficulty to promote student learning. 


4.83 


4.33 


0.50 


2.41 


95. 


Teachers work on, accomplishing the 
instructional goals and objectives 
with students. 


4.83 


4.58 


0.25 


1.21 


96. 


T.achers know which skills are of 
highest priority and the prerequisites 
needed by students to learn the skills. 


4.91 


4.45 


0.46 


2.26 


97. 


Learning tasks are matched to lesson 
content so student success rate is high. 


4.83 


4.17 


0.66 


3.19 


98. 


Regular, focused reviews of key concepts 
and skills check on and strengthen 
student retention. 


4.67 


4.08 


0.59 


2.76 


99. 


Feedback from instructional observations 
emphasizes improving instruction and 
boosting student achievement. 


4.83 


4.33 


0.50 


2.41 


100. 


Feedback to students is tied to learning 
objectives. 


4.83 


4.42 


0.41 


1.98 


101. 


To check understanding, teachers ask 
clear, open-ended questions and make 
sure all students have a good chance 
to respond. 


4.83 


4.17 


0.66 


3.19 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


102. 


Classroom routines are smooth and 
efficient. 


4.75 


4.08 


0.67 


3.18 


103. 


Teachers have assignments or activities 
ready when students arrive. 


4.83 


4.42 


0.41 


1.98 


104. 


Very little time is spent on non- 
learning activities. 


4.92 


4.25 


0.67 


3.30 


105. 


Teachers know curriculum policies and 
priorities. 


5.00 


4.50 


0.50 


2.50 


10b. 


Teachers are responsive to the student's 
point of view. 


4.58 


4.25 


0.-33 


1.51 


107. 


Teachers are competent in student 
counseling services. 


4.58 


3.18 


1.40 


6.41 


108. 


Teachers function more like facilitators 
than directors in their approaches to 
the students' course work. 


4.58 


4.17 


0.41 


1.88 


IX. 


STAFF DEVELOPMENT 


4.80 


3.90 


0.90 


4.30 


109. 


Within the program, emphasis is given 
to staff development and teacher skill 
building e 


4.75 


4.58 


0.17 


0.81 


110. 


Staff development programs are effectively 
coordinated. 


4.83 


4.17 


0.66 


3.19 


111. 


The gifted and talented program has an 
effective inservice training program 
for improving teaching skills. 


4.83 


3.83 


1.00 


4.83 


112. 


The inservices provide valuable teaching 
tools or information. 


4.83 


3.92 


0.91 


4.40 


113. 


Content in staff development sessions 
addresses instructional issues and 
priorities. 


4.83 


• 3.92 


0.91 


4.40 


114. 


Staff development and training are 
supported with time and other necessary 
resources. 


4.75 


3.67 


1.08 


5.13 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


115. 


The; teachers and students have access 
to consultants and to the most recent 
advances within each area. 


4.83 


3.42 


1.41 


6.81 


116. 


Administrators are involved in some 
type of professional development 
program. 


4.75 


3.80 


0.95 


4.51 


117. 


The administration supports careers 
enhancement possibilities for the 
staff members. 


4.75 


3.83 


0.92 


4.37 


118. 


Teaching excellence in the program 
is recognized. 


4.92 


4.00 


0.92 


4.53 


119. 


Staff development learning goals and 
objectives are developed by teachers. 


4.83 


3.92 


0.91 


4.40 


120. 


There is scheduled time for discussion 
and deliberation of gifted/talented 
issues at staff meetings. 


4.67 


3.75 


0.92 


4.30 


X. 


PARENTAL INVOLVEMENT AND COMMITMENT 


4.77 


4.07 


0.70 


3.36 


121. 


Procedures for parental involvement in 
the program are clearly communicated to 
parents and used consistently. 


4.83 


4.17 


0.66 


3.19 


122. 


Parents have options for becoming 
involved in activities that support 
the gifted and talented instructional 
program. 


4.83 


4.25 


0.58 


2.80 


123. 


The program's staff' members provide 
parents with information and techniques 
for helping students develop their 
giftedness or talents. 


4.67 


4.00 


0.67 


3.13 


124. 


There is frequent two-way communication 
between parents and the gifted and 
talented program's staff. 


4.75 


4.25 


0.50 


2.38 
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Desired 


Actual 


Need 
Index 


Priority. 
Need Index 


125. 


Parents are aware of their responsibil- 
ities for helping students develop their 
giftedness or talents. 


4.67 


3.75 


0.92 


4.30 


126. 


Parents realize the vocational value of 
all of the gifted and talented program's 
courses. 


4.67 


3.73 


0.94 


4.39 


127. 


Parents of gifted and talented students 
support the program. 


4.83 


4.58 


0.25 


1.21 


128. 


Parents who supported their children's 

involvement in t"hp Pon tar at* t-ha ^tm'tni* 

..ii* i#^TwuH.uk Luc viculcl cil uiic junio r 
high level also support it as strongly 
at the senior high level. 


4.91 


3.33 


K58 


7.76 


129. 


Teachers encourage parents to keep track 
of student progress. 


4.83 


4.33 






130. 


Most parents are aware of the gifted 
and talented program goals. 


4.83 


4.09 


0. 74 


j . j 1 


131. 


Encouraging parental involvement is an 
integral part of the program's plans. 


4.67 


4.27 


0.40 


1.87 


XI. 


AUXILIARY SUPPORT AND STAFF 


4.85 


2.93 


1.92 


9.32 


132. 


Effective guidance and counseling are 
readily available to each student in 
the gifted and talented program. 


5.00 


1.08 


3.92 


19.60 


133. 


The gifted and talenced program's 
guidance program helps students acquire 
an understanding of vocational trends. 


5.00 


1.73 


3.27 


16.35 


134. 


Helping the student to explore career 
possibilities is an important' part of 
the total gifted and talented program. 


4.50 


3.00 


1.50 


6.75 


135. 


The guidance program helps students to 
realize the connection between their 
course work and their career goals. 


4.58 


1.89 


2.69 


12.32 


136. 


The librarians at the Center and Handley 
ask for teacher suggestions when select- 
ing new materials for the library. 


4.92 


3.67 


1.25 


6.15 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


137. 


me jLiuidLjf pcLouiiiicjL ivccp cne DuxJLaxng 
staff up-to-date regarding available 
materials. 


4.83 


3.58 


1.25 


6.04 


138. 


Materials found in the library are 
appropriate to the students served. 


4.92 


^ 67 


1 9 S 


& 1 ^ 

0. 1 J 


139. 


Audio visual materials are available 
for classroom use. 


4.92 


3.50 


1.42 


6.99 


140. 


Adequate time in the library is provided 
to students to select materials. 


4.92 


3.92 


1.00 


4.92 


141. 


The library collection adequately serves 
the needs of staff and students. 


4.92 


3.25 


1.67 


8.22 


XII. 


LEADERSHIP BY PRINCIPAL 


4.76 


4.15 


0.61 


2.91 


142. 


The principals at the Center and at 
nduuitiy oejLieve cnac an SLuae^LS can 
learn. 


4.92 


4.83 


0.09 


0.44 


143. 


nie pLxiiuxpciJLb nave a ciear understanding 
of the program's goals and are able to 
clearly articulate them. 


4.92 


4.83 


0.09 


0.44 


144. 


The principals are tha instructional 
leaders. 


4.75 


L. 7S 


U. D u 


Jo 


145. 


The principals make frequent classroom 
observations to monitor instruction. 


4.75 


J. 1 / 


1 

l.JO 


"7 CI 

7.51 


146. 


The principals initiate organized and 
systematic improvement procedures. 


4. SO 




fi A 7 
U. 0 / 


J. UZ 


147. 


The principals promote methods that 
are known to create effective schools. 


4.67 


4.17 


0.50 


2.34 


148, 


The principals carefully monitor new 
practices. 


/. CO 

4. Do 


3.56 


1.02 


4.67 


149. 


The gifted and talented principals are 
viewed by teachers as having relevant 
instructional expertise as well as 
management skills. 


4.83 


3.83 


1.00 


4.83 
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Questions by Function 



150. The principals actively encourage com- 
prehensive programs including multiple- 
methods of identification, staff develop- 
ment, program evaluation and revision, 
and support system such as counseling, 

151* The principals use principles of super- 
vision and feedback to communicate with 
teachers regarding their instructional 
methods in gifted/talented programs* 

152. The principals are active partners in 
long- and short-range planning. 

153. The principals provide an encouraging 
climate for innovation and exploration 
by teachers and students. 

154. The principals use suggestions from 
their staff, teachers, and from the 
community-at-large to assist in 
planning and decision making. 



XIII. COMMDNICATIONS/PUBLIC RELATIONS 



155. The gifted and talented program conducts 
business in a manner that inspires public 
confidence. 

156. The program administration provides the 
general public with accurate reports on 
its performance. 

157. Important information relevant to the 
program and/or its students is provided 
in a timely and intelligible fashion 

to parents, staff, and students. 

158. Parents are told about student successes. 

159. The principals work to gain community 
support for the gifted and talented 
program. 



Need Priority 

Desired Actual Index Need Index 

4.75 4.08 0.67 3.18 

4.67 3.83 0.84 3.92 

4.75 4.42 0.33 1.57 

4.92 4.67 0.25 1.23 

4.83 4.42 0.41 1.98 

4.90 4.37 0.53 2.62 

4.83 4.25 0.58 2.80 

4.83 3.83 1.00 4.83 

4.83 4.50 0.33 1.59 

4.92 4.67 0.25 1.23 

4.92 4.17 0.75 3.69 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


160. 


The principals provide the community 

T.Ti t* n i n i t* Ml nf*ion o K/Mit* V* ^ ^ ^ t ^ t s\ /~% o t> 
WXLil JLUJ.U L lUoL J-UU oDOUl L 116 6II6CulV6n6SS 

of the program. 


4.83 


3.83 


1.00 


4.83 


161. 


Achievement results are shared with 
parents • 


4.92 


4.83 


0.09 


0.44 


162. 


Achievement results are shared with 
students • 


5.00 


4.42 


0.58 


2.90 


163. 


The student progress reporting procedure 
gives parents a clear understanding of 
their child's progress. 


5.00 


4.58 


0.42 


9 1 0 

£. • 1U 


164. 


The principals serve as a communication 

link between the Board, the parents, 

and the community concerning the program. 


4.92 


4.58 


0.34 


1.67 
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ELEMENTARY PARENTS (EP): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES 
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING 
TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED 
INDEX—SPRING, 1987. 



T7TTMPTTON 








Need 


Priority 


Kantc 


Desired 


Actual 


Index 


Need Index 


Auxiliary Support and Staff 


i 


4.67 


3.76 


0.91 


4.24 


Identification of Gifted/Talented Students 


2 


4.55 


3.63 


0.92 


4.20 


General Administration 


3.5 


4.63 


3.85 


0.78 


3.63 


Parental Involvement, and Commltaent 


3.5 


4.79 


4.03 


0.76 


3.63 


Personal Development of the Student 


5 


4.74 


4.13 


0.61 


2.88 


Communications/Public Relations 


6 


4.78 


4.21 


0.57 


2.73 


Educational Programs — Elementary 


7 


4.72 


4.25 


0.47 


2.20 


Classroom Management 


8 


4.86 


4.44 


0.42 


2.05 


Culturally Deprived Students 


9 


4.63 


4.22 


0.41 


1.88 


Leadership by Principal 


10 


4.79 


4.41 


0.38 


1.81 
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ELEMENTARY PARENTS (EP) 
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED 
NEEDS ASSESSMENT BY FUNCTION AND QUESTION 
SPRING, 1987. 



Questions by Function 



Need Priority 
Desired Actual Index Need Index 



I. GENERAL ADMINISTRATION 



1. Planning is a continuous process 
in the gifted and talented program. 

2. The program's budget allows for 
allocation of resources to achieve 
high priority objectives* 

3. Research findings are used in planning 
and improving educational programs. 

4. Instructional program evaluation is 
accomplished by comparing actual 
results with the goals and objectives 
of the program. 

5. Program improvement efforts are 
periodically reviewed; progress is 
noted and the improvement focus is 
renewed and redirected. 

6. Test results, grade reports, atten- 
dance records and other methods are 
used to spot potential problems. 

7. Students are well served by a gifted 
and talented program situated in one 
location. 

8. The school buildings provide a safe 
environment for staff and students. 

9. Assessment results are used by teachers 
for instructional diagnosis and to 
evaluate their own teaching methods and 
check student progress. 

10. The major goals of the gifted and 

talented program are set with respect 
to the students" needs. 



4.63 3.85 0.78 



4.85 ' 4.10 0.75 



4.62 3.11 1.51 



4.43 3.71 0.72 



4.48 3.86 0.62 



4.63 3.68 0.95 



4.61 



4.86 



4.09 0.52 



4.52 4.33 0.19 



3.96 0.90 



4.60 3.82 0.78 



4.72 3.83 0.89 



3.68 



3.64 



6.98 



3.19 



2.78 



4.40 



2.40 



0.86 



4.37 



3.59 



4.20 
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Questions by Function 



Need Priority 
Desired Actual Index Need Index 



II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 4.55 



11. Students are nominated through a variety 
of sources including parent, teacher, 
administrator, and test score referrals, 

12. The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 

13. Identification occurs as early in the 
students' lives as is possible. 

14. The identification process includes 
measures of student motivation, 
interests, and maturity. 

15. Emphasis is given to identifying gifted/ 
talented students in culturally dis- 
advantaged groups. 

16. All the teachers in the district partic- 
ipate in inservices on how to identify 
gifted/talented students. 

17. The currently used method of identifying 
gifted ana talented students adequately 
identifies those students who would most 
benefit from participation in the gifted 
and talented program. 

18. The currently used method of identifying 
gifted/talented student3 adequately 
screens out those students who should 
not participate in the gifted and 
talented program. 



3.63 0.92 



4.77 4.36 0.41 



4.74 3.74 1.00 



4.60 3.72 0.88 



4.57 3.76 0.81 



4.12 3.80 0.32 



4.71 2.98 1.73 



4.52 3.46 1.06 



4.40 3.23 1.17 



4.20 



1.96 



4.74 



4.05 



3.70 



1.32 



8.15 



4.79 



5.15 
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Questions by Function 



III. CULTURALLY DEPRIVED STUDENTS 



Desired 



Actual 



Need 
Index 



4.63 4.22 0.41 



Priority 
Need Index 



1.88 



19. Female students are offered chances to 
consider careers in math and science 
fields. 

20. Students are counseled toward all careers 
in which they have an interest, regard- 
less of how disproportionate in minority 
representatives a career might be. 

21. Female and minority students are provided 
with positive role models in many varying 
careers. 

22. Teachers treat minority and female stu- 
dents with regard to their aptitudes and 
abilities, not with regard to stereotyped 
images • 

23. Math and science teachers encourage 
attendance and participation by female 
students in their classes. 

24. Examples and methods of teaching used 

in the classroom relate to minority and/ 
or female p^espeetives as well as to 
majority perspectives* 



IV* EDUCATIONAL PROGRAMS - SECONDARY 



25. A value system emphasizing achievement 
is shared by the gifted and talented 
staff, students, and parents/community. 

26. Learning goals and objectives are 
clearly defined. 

27. Secondary students benefit from spending 
a half day with their same age peers. 

28. The public is satisfied with achievement 
at the Center for the Arts and Sciences. 



4.69 



4.52 



4.71 



4.71 



4*56 



4.37 0.32 



4.58 4.07 0.51 



3.81 



4.37 



0.71 



0.34 



4.53 



4.18 



0.18 



0.38 



1.50 



2.34 



3.2i 



1.60 



0.85 



1.73 



1 — 1 indicates that the function or question was not asked of this particular" 
respondent group. 
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Questions by Function 



Desired 



Actual 



Need 
Index 



Priority 
Need Index 



29. The courses of instruction are modified 
frequently to keep them current, 

30. The course work illustrates the inter- 
relatedness of the various disciplines. 

31. The schedules and/or courses allow for 
students who are working in different 
disciplines to work together to see 
what their respective areas have in 
common* 



32. Many of the courses provide "hands on 11 
experience. 

33. Special attention is focused on building 
good continuity across grade levels and 
-programs. 

34. Provisions are outlined for coordination 
between teachers in the Center and in 
the home school classrooms. 

35. Collaborative curriculum planning and 
decision making are typical. 

36. Students attend the Center to take 
courses in subjects at a more advanced 
level than is offered at their home 
school. 



37. The Honors' programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 

38. Information on drug education at the 
Center is offered at the appropriate 
level. 



39. Student achievement levels assist in 
future curricular planning. 

40. Curricular plans on a given topic allow 
students to select a sub-topic for in- 
depth, independent study. 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


41. 


Teachers at the Center integrate basic 
and higher level thinking skills into 
the curriculum. 


— 


— 


— 


— 


42. 


The course work helps to develop students'" 
skills in research methods. 


— 


— 


— 


— 




Learning activities at the Center take 
place at a more appropriate pace than 
in the home school classroom. 




— — 


— — 


— 


V. 


EDUCATIONAL PROGRAMS - ELEMENTARY 


4.72 


4.25 


0.47 


2.20 


44. 


A value system emphasizing academic 
achievement is shared by the gifted 
and talented staff, students and 
parents/ community. 


4.67 


4.01 


0.66 


3.08 


A C 


Learning goals and objectives are 
clearly defined. 


A 7 ^ 


^ Oft 


n 7 7 
U. / / 


3.6o 


46. 


Standards for learning are both chal- 
lenging and attainable. 


4.90 


4.30 


0.60 


2.94 


47. 


Students are challenged at the elemen- 
tary level by attending Handley. 


4.82 


4.57 


0.25 


1.20 


Aft 

40. 


Promotion at Handley is based on 
achievement rather than time spent 
in the classroom. 


4.68 


4.48 


0.20 


0.94 


49. 


Handley does a good job preparing 
students for their next level of 
education. 


A Q 1 


A A 9 


Pi 9 0 


1 AO 

1.42 


50. 


Elementary homework is regularly 
assigned and chacked. 


4.51 


4.44 


0.07 


0.32 


51. 


Children have opportunities to write. 


4.85 


4.58 


0.27 


1.31 


52. 


A special effort is made at Handley to 
challenge more able elementary students. 


4.83 


4.34 


0.49 


2.37 
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53. Elementary courses of instruction are 
modified frequently enough to ke.ep them 
current. 

54. Handley does a good job of teaching 
reading, writing, and arithmetic. 

55. Handley teachers explain to students 
the objectives of their lessons, so 
that students realize what knowledge 
and skills they will be expected to 
learn. 

56. Handley"s curriculum is congruent with 
the regular elementary curriculum. 

57. The Handley staff coordinates instruction 
grade-to-grade and plans the curriculum 
sequentially. 

58. Given the resources available, the public 
is satified with academic achievement 

at Handley. 

59. Many of the courses provide "hands on 11 
experience. 

60. Co-curricular activities are available 
for students who wish to participate 
in them. 

61. Teachers at Handley do a good job of 
teaching health education (which includes 
a component on sex education) . 

62. Information on drug education at Handley 
is offered at the appropriate level. 

63. Student achievement levels determine 
future academic planning. 

64. Learning activities at Handley take 
place at a more appropriate pace than 
in the regular classroom tor academi- 
cally talented students. 



Need Priority 
Desired Actual Index Need Index 



4.79 



4.93 



4.78 



4.11 



4.71 



4.73 



4.32 0.47 



4.52 0.41 



4.04 0.74 



3.92 0.19 



4.72 4.28 0.44 



4.78 4,35 0.43 



4.39 0.32 



4.70 4.30 0.40 



4.49 3.61 0.88 



3.80 0.93 



4.53 3.94 0.59 



4.85 4.46 0.39 



2.25 



2.02 



3.54 



0.78 



2.08 



2.06 



1.51 



1.88 



3.95 



4.40 



2.67 



1.89 
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Desired 


Actual 


Need 
Ind ex 


Priority 
Need Index 


VI. 


PERSONAL DEVELOPMENT OF THR ^TTIDKNT 


4.74 


4.13 


0.61 


2.88 


65. 


Students have opportunities to practice 
leadership skills. 


4.65 


4.08 


0.57 


2.65 


66. 


The program teaches students problem 
solving techniques • 


4.85 


4.23 


0.62 


3.01 


67. 


Students have opportunities to work with 
other students of similar and dissimilar 
abilities and interests. 


4.66 


4.07 


0.59 


2.75 


68. 


Students are encouraged and assisted 
in developing career plans. 


4.38 


3.57 


0.81 


3.55 


69. 


The visual and performing art classes 
at the Center have career establishing 
components as do academic courses. 


4.58 


4.11 


0.47 


2.15 


70. 


Helping the student to explore career 
possibilities is an important part of 

t"hp <3f*hnOl nrncrrani- 
t. 1 1'— ouiiu tr o cim • 


4.39 


3.69 


0.70 


3.07 


71. 


Students are expected to complete their 
work and meet recognized standards of 
quality. 


4.85 


4.57 


0.28 


1.36 


72. 


Students have the opportunity to develop 
a sense of responsibility and self- 
reliance. 


4.88 


4.43 


0.45 


2.20 


/ J. 


Students are encouraged to be indepen- 
dent thinkers. i 


4.85 


4.46 


0.39 


1.89 


74. 


The gifted and talented program tries 
to develop an appreciation of learning 
in each student. 


4.89 


4.38 


0.51 


2.49 


75. 


Students are encouraged to be concerned 
for other people and their personal 
property. 


4.91 


3.84 


1.07 


5.25 


76. 


The program provides students with 


4.73 


4.25 


0.48 


' :7 



exposure to a /ariety of fields of study. 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


77. 


The gifted and talented program encourages 
students to recognize and realize their 
aptitudes, abilities, interests, and needs. 


4.76 


4.05 


0.71 


3.38 


78. 


The program encourages students to estab- 
lish and pursue challenging goals. 


4.70 


4.11 


0.59 


2.77 


79. 


The program fosters the development of 
logical and convergent thinking in the 
students. 


4.78 


4.23 


0.55 


2.63 


80. 


The gifted and talented program encour ges 
the development of problem solving through 
complex and abstract thinking in the 
students. 


4.80 


4.05 


0.75 


3.60 


81. 


The gifted and talented program fosters 
the development of independent (self- 
directed) study skills and academic 
self-discipline in the students. 


4.84 


4.03 


0.81 


3.92 


VII. CLASSROOM MANAGEMENT 


4.86 


4.44 


0.42 


2.05 


82. 


Parents are notified of discipline 
problems . 


4.91 


4.52 


0.39 


1.91 


83. 


Administrators support teachers in 
student discipline matters. 


4.86 


4.55 


0.31 


1.51 


84. 


The Center and Handley have good 
discipline. 


4.94 


4.19 


0.75 


3.71 


85. 


Teachers motivate students by using 
rewards rather than punishments. 


4.75 


4.37 


0.38 


1.81 


86. 


Students are aware of classroom rules. 


4.97 


4.84 


0.13 


0.65 


87. 


A secure, attractive environment is 
provided where the emphasis is on 
achievement. 


4.80 


4.36 


0.44 


2.11 


88. 


An orderly, productive working atmosphere 
is generally maintained and time spent 
on classroom management is minimal. 


4.78 


4.22 


0.56 


2.68 
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VIII. TEACHER VALUES AND APPROACHES 



Desired 



Actual 



Need 
Index 



Priority 
Need Index 



89. Program teachers focus student attention 
on lesson objectives by stating them 
plainly and referring to them frequently. 

90. Teachers set and maintain a brisk 
instructional pace. 

91. Teachers communicate effectively. 

92. Teachers explain and demonstrate rather 
than just assign seat work. 

93. Teachers emphasize active student 
participation in their classes. 

94. Teachers teach at the correct level of 
difficulty to promote student learning. 

95. Teachers work on accomplishing the 
instructional goals and objectives 
with students. 

96. Teachers know which skills are of 
highest priority and the prerequisites 
needed by students to learn the skills. 

97. Learning tasks are matched to lesson 
content so sfcrient success rate is high. 

98. Regular, focused reviews of key concepts 
and skills check on and strengthen 
student retention. 

99. Feedback from instructional observations 
emphasizes improving instruction and 
boosting student achievement. 

100. Feedback to students is tied to learning 
objectives. 

101 • To check understanding, teachers ask 
clear, open-ended questions and make 
sure all students have a good chance 
to respond. 
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102. Classroom routines are smooth and 
efficient • 

103. Teachers have assignments or activities 
ready when students arrive, 

104. Very little time is spent on non- 
learning activities, 

105. Teachers know curriculum policies and 
priorities, 

106. Teachers are responsive to the student's 
point of view. 

107. Teachers are competent in student 
counseling services, 

108. Teachers function more like facilitators 
than directors in their approaches to 
the students' course work. 



IXo STAFF DEVELOPMENT 



109. Within the program, emphasis is given 
to staff development and teacher skill 
building • 

110. 

Ml. The gifted and talented program has an 
effective inservice training program 
for improving teaching skills. 

112. The inservices provide valuable teaching 
tools or information, 

113. Content in staff development sessions 
addresses instructional issues and 
priorities. 

114. Staff development and training are 
supported with time and other necessary 
resources. 



Need Priority 
Desired Actual Index Need Index 



Staff development programs are effectively 
coordinated. 
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Desired 



Actual 



Need 
Index 



Priority 
Need Index 



The teachers and students have access 
to consultants and to the most recent 
advances within each area. 

Administrators are involved in some 
type of professional development 
program. 

117. The administration supports careers 
enhancement possibilities for the 
staff members. 

118. Teaching excellence in the program 
is recognized. 

119. Staff development learning goals and 
objectives are developed by teachers. 

120. There is scheduled time for discussion 
and deliberation of gifted/talented 
issues at staff meetings. 



X* PARENTAL INVOLVEMENT AND COMMITMENT 



4.79 



4.03 



0.76 



3.63 



121. Procedures for parental involvement in 
the program are clearly communicated to 
parents and used consistently. 

122. Parents have options for becoming 
involved in activities that support 
the gifted and talented instructional 
program. 

123. The program's staff members provide 
parents with information and techniques 
for helping students develop their 
giftedness or talents. 

124. There is frequent two-way communication 
between parents and the gifted and 
talented program's staff. 



4.75 



4.83 



4.80 



4.73 



4.03 



4.37 



3.95 



3.93 



0.72 



0.46 



0.85 



0.80 



3.42 



2.22 



4.08 



3.78 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


125. 


Parents are aware of their responsibil- 
ities for helping students develop their 
giftedness or talents. 


4.78 


4.03 


0.75 


3.59 


126. 


Parents realize the vocational value of 
all of the gifted and talented program's 
courses. 


4.67 


3.80 


0.87 


4.06 


127. 


Parents of gifted and talented students 
support the program. 


4.90 


4.38 


0.52 


2.55 


128. 


Parents who supported their children's 
involvement in the Center at the junior 
high level also support it as strongly 
at the senior high level. 


4.80 


3.87 


0.93 


4.46 


129. 


Teachers encourage parents to keep track 
of student progress. 


4.85 


4.16 


0.69 


3.35 


130. 


Most parents are aware of the gifted 
and talented program goals. 


4.82 


3.81 


1.01 


4.87 


131. 


Encouraging parental involvement is an 
integral part of the program's plans. 


4.72 


3.97 


0.75 


3.54 


XI. 


AUXILIARY SUPPORT AND STAFF 


4.67 


3.76 


0.91 


4.24 


132. 


Effective guidance and counseling are 
readily available to each student in 
the gifted and talented program. 


4.73 


3.12 


1.61 


7.62 


133. 


The gifted and talented program's 
guidance program helps students acquire 
an understanding of vocational trends. 


4.55 


3.23 


1.32 


6.01 


134. 


Helping the student to explore career 
possibilities is an important part of 
the total gifted and talented program. 


4.38 


3.59 


0.79 


3.46 


135. 


The guidance program helps students to 
realize the connection between their 
course work and their career goals. 


4.46 


3.48 


0.98 


4.37 


136. 


The librarians at the Center and Handley 
ask for teacher suggestions whan select- 
ing new materials for the library. 


4.7A 


4.12 


0.62 


2.94 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


137. 


AllW XXULaLJf pcLouiiiicJL keep u lie UUXJLQJLllg 

staff up-to-date regarding available 
materials. 


4.79 


4.12 


0.67 


3.21 


138. 


Materials found in the library are 
appropriate to the students served. 


4.80 


3.96 


0.84 




139. 


Audio visual materials are available 
for classroom use. 


4.71 


4.27 


0.44 


2.07 


140. 


Adequate time in the library is provided 

to Qt*IIfipnt*Q t*n c^loi^t" m a t* o T* "f o 1 o 
ouuucuuo uu oclcUU UlcL L "L XdXo . 


4.71 


4.06 


0.65 


3.06 


141. 


The library collection adequately serves 
the needs of staff and students. 


4.80 


3.63 


1.17 


5.62 


XII. 


LEADERSHIP BY PRINCIPAL 


4.79 


4.41 


0.38 


1.81 


142. 


The principals at the Center and at 
ncuuic/ ueiieve tnat axx stuQents can 
learn. 


4.91 


4.76 


0.15 


0.74 


143. 


The DrinciD^llS h^VP P pi oar unHor'ot'an/^ - ? nrr 

of ttu, program's goals and are able to 
clearly articulate them. 


4.93 


4.71 


0.22 


1.08 


144. 


The principals are the instructional 
leaders . 


4.66 


4.43 




1 f)7 


145. 


The principals make frequent classroom 
observations to monitor instruction. 


4.70 






0 Q£ 

Z. 70 


146. 


The principals initiate organized and 
systematic improvement procedures. 


4.76 


4.?fi 


u • JU 


Z. jo 


147. 


The principals promote methods that 
are known to create effective schools. 


4.82 . 


4.45 


0.37 


1.78 


148. 


The principals carefully monitor new 
practices. 


H . OJ 


A 


n u 
U. 40 


2.23 


149. 


The gifted and talented principals are 
viewed by teachers as having relevant 
instructional expertise as well as 
management skills. 


4.71 


4.44 


0.27 


1.27 
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Questions by Function 



Need Priority 
Desired Actual Index Need Index 



150. The principals actively encourage com- 
prehensive programs including multiple- 
methods of identification, staff develop- 
ment, program evaluation and revision, 
and support system such as counseling. 

151. The principals use principles of super- 
vision and feedback to communicate with 
teachers regarding eheir instructional 
methods in gifted/talented programs. 

152. The principals are active partners in 
long- and short-range planning. 

153. The principals provide an encouraging 
climate for innovation and exploration 
by teachers and students. 

154. The principals use suggestions from 
their staff, teachers, and from the 
community-at-large to assist in 
planning and decision making. 



4.76 



4.27 0.49 



4.76 



4.37 0.39 



4.80 



4.83 



4.80 



4.44 0c36 



4.43 0.40 



4.37 0.43 



2.33 



1.86 



1.73 



1.93 



2.06 



XIII. COMMUNICATIONS/PUBLIC RELATIONS 



4.78 



4.21 



0.57 



155. The gifted and talented program conducts 
business in a manner that inspires public 
confidence. 

156. The program administration provides the 
general public with accurate reports on 
its performance. 

157. Important information relevant to the 
program and/or its students is provided 
in a timely and intelligible fashion 

to parents, staff, and students. 

158. Parents are told about student successes. 

159. The principals work to gain community 
support for the gifted and talented 
program. 



4.77 



4.72 



4.83 



4.13 



3.86 



4.22 



0.64 



0.86 



0.61 



4.85 
4.76 



4.33 
4.35 



0.52 
0.41 



2.73 



3.05 



4.06 



2.95 



2.52 
1.95 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


160. 


The principals provide the community 

WJLLIl XIIX.U LUla uXUll aDOUU LilS ST TSC L XVSIlSS S 

of the program. 


4.66 


3.94 


0.72 


3.36 


161. 


Achievement results are shared with 
parents. 


4.84 


4.49 


0.35 


1.69 


162. 


Achievement results are shared with 
students. 


4.75 


4.36 


0.39 


1.85 


163. 


The student progress reporting procedure 
gives parents a clear understanding of 
their child's progress. 




4 I Q 




A 9 
j»*f i 


164. 


The principals serve as a communication 

link between the Board, the parents, 

and the community concerning the program. 


4.78 


4.27 


0.51 


2.44 
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SECONDARY PROFESSIONAL STAFF (SPS): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES 
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING 
TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED 



INDEX- 


-SPRING, 


1987. 








FUNCTION 








Need 


Priority 


Rank 


Desired 


Actual 


Index 


Need Index 


Identification of Gifted/Talented Students 


1.5 


4.80 


3.32 


1.48 


7.09 


Parental Involvement and Commitment 


1.5 


4.83 


3.36 


1.47 


7.09 


Staff Development 


3 


4.80 


3.80 


1.01 


4.84 


Educational Programs — Secondary 


4 


4.69 


3.74 


0.95 


4.46 


Communications/Public Relations 


5 


4.97 


4.12 


0.85 


4.23 


Auxiliary Support and Staff 


6 


4.86 


4.02 


0.84 


4,09 


General Administration 


7 


4.75 


3.91 


0.84 


3.97 


Culturally Deprived Students 


8 


4.86 


4.19 


0.67 


3.25 


Personal Development of the Student 


9 


4.83 


4.22 


0.61 


2.94 


Classroom Management 


10 


*.81 


4.22 


0.59 


2.86 


Teacher Values and Approaches 


11 


4.80 


4.21 


0.58 


2.80 


Leadership by Principal 


12 


4.81 


4.27 


0.54 


2.59 
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SECONDARY PROFESSIONAL STAFF (SPS) 
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED 
NEEDS ASSESSMENT BY FUNCTION AND QUESTION 
SPRING, 1987. 



Questions by Function 


Uco ILcQ 


rlCuUdJL 


Need 
Index 


Priority 
weea index 


I. 


GENERAL ADMINISTRATION 


4.75 


J . -7 1 


U. OH 


■j •)/ / 


1. 


Planning is a continuous process 
in the gifted and talented program. 


5.00 


4.00 


1.00 


5.00 


I* 


The program's budget allows for 
allocation of resources to achieve 
high priority objectives. 


4.94 


4.31 


0.63 


3.11 


Q 

■J • 


Kesearcn rxna.\ngs are used. j.n pianp ng 
and improving educational programs. 






I . jII 


o. yj 


4. 


Instructional program evaluation is 
accomplished by comparing actual 
results with the goals and objectives 
of the program. 


4.44 


3.60 


0.84 


3.73 


5. 


Program improvement efforts are 
periodically reviewed; progress is 
noted and the improvement focus is 
renewed and redirected. 


H. 0 j 


J. DO 


1.07 


4.95 


6. 


Test results, grade reports, atten- 
dance records and other methods are 
used to spot potential problems. 


4.50 


4.20 


0.30 


- .1.35 


7. 


Students are well served by a gifted 
and talented program situated in one 
location. 


4.94 


4.19 


0.75 


3.71 


8. 


The school buildings provide a safe 
environment for staff and students. 


5.00 


4.50 


0.50 


2.50 


9. 


Assessment results are used by teachers 
for instructional diagnosis and to 
evaluate their own teaching methods and 
check student progress. 


4.53 


3.57 


'0.96 


4.35 


10. 


The major goals of the gifted and 
talented program are set with respect 
to the students' needs, 
i 


4.88 


4.06 


0.82 


4.00 
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Questions by Function 



Need Priority 
Desired Actual Index Need Index 



II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 



11. Students are nominated through a variety 
of sources including parent, teacher, 
administrator, and test score referrals. 

12. The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 

13. Identification occurs as early in the 
students' lives as is possible. 

14. The identification process includes 
measures of student motivation, 
interests, and maturity. 

15. Emphasis is given to identifying gifted/ 
talented students in culturally dis- 
advantaged groups. 

16. All the teachers in the district partic- 
ipate in inservices on how to identify 
gifted/talented students. 

17. The currently used method of identifying 
gifted and talented students adequately 
identifies those students who would most 
benefit from participation in the gifted 
and talented program. 

18. The currently us^d method of identifying 
gifted/talented students adequately 
screens out those students who should 
not participate in the gifted and 
talented program. 



4.80 



5.00 



4.88 



4.63 



4.88 



4.63 



4.63 



4.94 



4.81 



3.32 1.48 



4.53 



3.60 



3.58 



3.27 



3.33 



2.00 



3.00 



3.27 



0.47 

1.28 

1.05 
1.61 

1.30 

2.63 

1.94 



1.54 



7.09 



2.35 



6.25 



4.86 



7.86 



6.02 



12.18 



9.58 



7.41 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


III. CULTURALLY DEPRIVED STUDENTS 


4.86 


4.19 


0.67 


3.25 


19. 


Female students are offered chances to 
consider careers in math and science 
tields . 


q on 
j •UU 


4.71 


f\ oft 

0.29 


1.45 


20. 


Students are counseled toward all careers 
in which they have an interest, regard- 
less of how disproportionate in minority 
representatives a career might be. 


/• Q Q 

H.OO 


3.67 


1.21 


5.90 


21. 


Female and minority students are provided 
with positive role models in many varying 
careers. 

• 


H . / 3 


0 c ft 


1 0 c 

1.25 


c ft / 

5.94 


22. 


Teachers treat minority and female stu- 
dents with regard to their aptitudes and 
abilities, not with regard to stereotyped 
images • 


c ft ft 

5.00 


4.64 


0.36 


1.80 


23. 


Math and science teachers encourage 
attendance and participation by female 
students in their classes. 


4.88 


4.73 


0.15 


0.73 




Examples and methods of teaching used 
in the classroom relate to minority and/ 
or female prespectives as well as to 
majority perspectives. 


4.63 


3.87 


0.76 


3.52 


IV* 


EDUCATIONAL PROGRAMS - SECONDARY 


4.69 


3.74 


0.95 


4.46 


25. 


A value system emphasizing achievement 
is shared by the gifted and Calented 
staff, students, and parents /community. 


4.81 


3.56 


1.25 


6.01 


26. 


Learning gocds and objectives are 
clearly defined. 


4.63 


3.75 


0.88 


4.07 


27. 


Secondary students benefit from spending 
a half day with their same age peers. 


4.00 


4.27 


- 0.27 


- 1.08 


28. 


The public is satisfied with achievement 
at the Center for the Arts and Sciences. 


4.94 


3.43 


1.51 


7.46 
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Questions by Function 



29. The courses of instruction are modified 
frequently to keep them current. 

30. The course work illustrates the inter- 
relatedness of the various disciplines. 

31. The schedules and/or courses allow for 
students who are working in different 
disciplines to work together to see 
what their respective areas have in 
common. 

32. Many of the courses provide "hands on" 
experience. 

33. Special attention is focused on building 
good continuity across grade levels and 
programs • 

34. Provisions are outlined for coordination 
between teachers in the Center and in 
the home school classrooms. 

35. Collaborative curriculum planning and 
decision making are typical. 

36. Students attend the Center to take 
courses in subjects at a more advanced 
level than is offered at their home 
school. 

37. The Honors' programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 

38. Information on drug education at the 
Center is offered at the appropriate 
level. 

39. Student achievement levels assist in 
future curricular planning. 

40. Curricular plans on a given topic allow 
students to select a sub-topic for in- 
depth, independent study. 



Need Priority 

Desired Actual Index Need Index 

4.81 4.20 0.61 2.93 

4.88 3.75 1.13 5.51 

4.56 3.19 1.37 6.25 

4.88 4,50 0.38 1.85 

4.88 3.75 1.13 5.51 

4.60 2.31 2 ; 29 10.53 

4.53 3.21 1.32 5.98 

4.67 4.53 0.14 0.65 

4.15 2.82 1.33 5.52 

4.53 3.46 1.07 4.85 

4.93 4.07 0.86 4.24 

4.60 3.79 0.81 3.73 
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Questions by Function 


Desired 


Actual 


Need Priority 
Index Need Index 


41. 


Teachers at the Center integrate basic 
and higher level thinking skills into 
the curriculum. 


5.00 


4.27 


0.73 3.65 


42. 


The course work helps to develop students' 
skills in research methods. 


4.87 


3.93 


0.94 4.58 


A** 


Learning activities at tne oenter tatce 
place at a more appropriate pace than 
in the home school classroom. 


4.93 


4.36 


0.57 2.81 


V. 


EDUCATIONAL PROGRAMS - ELEMENTARY 


— * 


— 


— — 


44. 


A value system emphasizing* academic 
acnievemenc is snared, Dy tne girted 
and talented staff, students and 
parents/community. 




— 


— — 




Learning goals and objectives are 
clearly defined. 








46. 


Standards for learning are both chal- 
lenging and attainable. 




_ 




47. 


Students are challenged at the eleraen- 
tary level oy attending Handley. 


— 


— 





Aft 


Promotion at Handley is based on 
achievement rather than time spent 
in the classroom. 


— 


— 





49. 


Handley does a good job preparing 
students for their next level of 
education. 








50. 


Elementary homework is regularly 
assigned and checked. 






MM ■ ' 


51. 


Children have opportunities to write. 








52. 


A special effort is made at Handley to 
challenge more able elementary students. 










11 — 11 indicates that the function or questio 
respondent group. 


n was not 


asked of this 


particular 
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Questions by Function 



53. Elementary courses of instruction are 
modified frequently enough to keep them 
current. 

54. Handley does a good job of teaching 
reading, writing, and arithmetic. 

55. Handley teachers explain to students 
the objectives of their lessons, so 
that students realize what knowledge 
and skills they will be expected to 
learn. 

56. Handley's curriculum is congruent with 
the regular elementary curriculum. 

57. The Handley staff coordinates instruction 
grade-to-grade and plans the curriculum 
sequentially. 

58. Given the resources available, the public 
is satified with academic achievement 

at Handley. 

59. Many of the courses provide "hands on 11 
experience, 

60. Co-curricular activities are available 
for students who wish to participate 
in them. 

61. Teachers at Handley do a good job of 
teaching health education (which includes 
a component on sex education). 

62. Information on drug education at Handley 
is offered at the appropriate level. 

63. Student achievement levels determine 
future academic planning. 

64. Learning activities at Handley take 
place at a more appropriate pace than 
in the regular classroom for academi- 
cally talented students. 



Need Priority 
Desired Actual Index Need Index 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VI. 


PERSONAL DEVELOPMENT OF THE STUDENT 


4.83 


4.22 


0.61 


2.94 


65. 


Students have opportunities to practice 
leadership skills. 


4.87 


4.00 


0.87 


4.24 


66. 


The program teaches students problem 
solving techniques. 


4.87 


4.20 


0.67 


3.26 


67. 


Students have opportunities to work with 
other students of similar and dissimilar 
abilities and interests. 


4.80 


4.13 


0.67 


3.22 


68. 


Students are encouraged and assisted 
in developing career plans. 


4.67 


4.07 


0.60 


2.80 


69. 


The visual and performing art classes 
at the Center have career establishing 
components as do academic courses. 


4.87 


4.53 


0.34 


1.66 


70. 


Helping the student to explore career 
possibilities is an important part of 
the school program. 


4.80 


4.47 


0.33 


3.07 


71. 


Students are expected to complete their 
work and meet recognized standards of 
quality. 


4.80 


4.40 


0.40 


1.36 


72. 


Students have the opportunity to develop 
a sense of responsibility and self- 
reliance. 


4.93 


4.33 


0.60 


2.20 


73. 


Students are encouraged to be indepen- 
dent thinkers. 


5.00 


4.47 


0.53 


1.89 


74. 


The gifted and talented program tries 
to develop an appreciation of learning 
in each student. 


4.93 


4.53 


0.40 


2.49 


75. 


Students are encouraged to be concerned 
for other people and their personal 
property. 


5.00 


4.13 


0.87 


5.25 


76. 


The program provides students with 
exposure to a variety of fields of study. 


4.53 


4.20 


0.33 


2.27 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


77. 


The gifted and talented program encourages 
students to recognize and realize their 
aptitudes, abilities, interests, and needs. 


4.87 


4.33 


0.54 


2.63 


78. 


The program encourages students to estab- 
lish and pursue challenging goals. 


4.87 


4.20 


0.67 


3.26 


79. 


The program fosters the development of 
logical and convergent thinking in the 
students. 


4.73 


4.20 


0.53 


2.51 


80. 


The gifted and talented program encourages 
the development of problem solving through 
complex and abstract thinking in the 
students • 


4.73 


3.87 


0.86 


4.07 


81. 


The gifted and talented program fosters 
the development of independent (self- 
directed) study skills and academic 
self-discipline in the students. 


4.87 


3.73 


1.14 


5.55 


VII. CLASSROOM MANAGEMENT 


4.81 


4.22 


0.59 


2.86 


82. 


Parents are notified of discipline 
problems • 


4.67 


4.21 


0.46 


2.15 


83. 


Administrators support teacher*, in 
student discipline matters. 


4.80 


4.60 


0.20 


0.96 


84. 


The Center and Handley have good 
discipline. 


4.93 


4.14 


0.79 


3.89 


85. 


Teachers motivate students by using 
rewards rather than punishments. 


4.57 


3.77 


0.80 


3.66 


86. 


Students am aware of classroom rules. 


4.93 


4.33 


0.60 


2.96 


87. 


A secure, attractive envix % onment is 
provided where the eirphasis is on 
achievement. 


4.93 


4.36 


0.57 


2.81 


88. 


An orderly, productive working atmosphere 
is generally maintained and time spent 
on classroom management is minimal. 


4.87 


4.13 


0.74 


3.60 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VIII. TEACHER VALUES AND APPROACHES 


4.80 


4.21 


0.58 


2.80 


39. 


Program teachers focus student attention 
on lesson objectives by stating them 
plainly and referring to them frequently. 


4.60 


4,07 


0.53 


2.44 


90. 


Teachers set and maintain a brisk 
instructional pace. 


4.47 


4.07 


0.40 


1.79 


91. 


Teachers communicate effectively. 


4.93 


4.00 


0.93 


4.58 


92. 


Teachers explain and demonstrate rather 
than just assign seat work. 


5.00 


4.87 


0.13 


0.65 


93. 


Teachers emphasize active student 
participation in their classes. 


5.00 


4.67 


0.33 


1.65 


94. 


Teachers teach at the correct level of 
difficulty to promote student learning. 


5.00 


4.50 


0.50 


2.50 


95. 


Teachers work on accomplishing the 
instructional goals and objectives 
with students. 


4.87 


4.57 


0.30 


1.46 


96. 


Teachers know which skills are of 
highest priority and the prerequisites 
needed by students to learn the skills. 


4.93 


4.33 


0.60 


2.96 


97. 


Learning tasks are matched to lesson 
content so student success rate is high. 


4.79 


4.21 


0.58 


2.78 


98. 


Regular, focused reviews of key concepts 
and skills check bn and strengthen 
student retention. 


4.71 


4.00 


0.71 


3.34 


99. 


Feedback from instructional observations 
emphasizes improving instruction and 
boosting student achievement. 


4.86 


4.07 


0.79 


3.84 


lu,. 


Feedback to students is tied ta learning 
objectives. 


4.71 


4.14 


0.57 


2.68 


101. 


To check understanding, teachers ask 
clear, open-ended questions and make 
sure all students have a good chance 
to respond. 


4.73 


4.20 


0.53 


2.51 
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Questions by Function 



Need Priority 
Desired Actual Index Need Index 



102. Classroom routines are smooth and 
efficient. 

103. Teachers have assignments or activities 
ready when students arrive. 

104. Very little time is spent on non- 
learning activities. 

105. Teachers know curriculum policies and 
priorities. 

106. Teachers are responsive to the student's 
point of view. 

107. Teachers are competent in student 
counseling services. 

108. Teachers function more like facilitators 
than directors in their approaches to 
the students' course work. 



4.73 



3.93 0.80 



4.93 4.33 0.60 



4.86 4.36 0.50 



IX. STAFF DEVELOPMENT 



109. Within the program, emphasis is given 
to staff development and teacher skill 
building. 

110. Staff development programs are effectively 
coordinated. 

111. The gifted and talented program has an 
effective inserv.ice training program 
tor improving teaching skills. 

112. The inservices provide valuable teaching 
Cools or information. 

113. Content in staff development sessions 
addresses instructional issues and 
priorities. 

114. Staff development and training are 
supported with time and other necessary 
resources. 



4.93 



4.14 0.79 



4.87 4.33 0.54 



4.40 3.60 0.80 



4.60 3.86 0.74 



4.80 



3.80 1.00 



4.73 



4.87 



4.87 



4. ,80 

v 



4.07 0.66 



4.14 0.73 



3.67 1.20 



4.00 C.80 



4.87 3.47 1.40 



4.87 



3.93 0.94 



3.78 
2.96 
2.43 
3.89 
2.63 
3.52 
3.40 



4.84 



3.12 



3.56 



5.84 



3.84 



6.82 



4.58 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


115. 


The teachers and students have access 
to consultants and to the most recent 

advances wft*h*fr» pach area. 

ou»«nwg WJLUilJLlL Cd^ll died. 


4.87 


4.00 


0.87 


4.24 


116. 


Administrators are involved in some 
tVDe of brofessional dpv<*l nnmpnt* 
program. 


4.73 


4.17 


0.56 


2.65 


117. 


The administration st;. orts careers 
enhancement possibilities for the 
staff members. 


4.80 


3.87 


0.93 


4.46 


118. 


Teaching excellence in the program 
is recognized. 


4.73 


3.73 


1.00 


4.73 


119. 


Staff development learning goals and 
objectives are developed by teachers. 


4.71 


3.6-'. 


1.07 


5.04 


120. 


There is scheduled time for discussion 
and deliberation of gifted/talented 
issues at staff meetings. 


4.80 


2.86 


1.94 


9.31 


X. 


PARENTAL INVOLVEMENT AND COMMITMENT 


4.83 


3.36 


1.47 


7.09 


121. 


Procedures for parental involvement in 

t"hp DT*OCTT*aiTl arp cIpptIv r»nmmnn *f r* a t* o rl fn 

UHC u 6 <~uu CLL. C UXCoi. XJr V»UlUUIUllX^.Cl L CU UU 

parents and used consistently. 


4.80 


3.20 


1.60 


7.68 


122. 


Parents have options for becoming 
involved in activities that support 
the gifted and talented instructional 
program. 


4.87 


3.64 


1.23 


5.99 


123. 


The program's staff members provide 
parents with information and techniques 
for helping students develop their 
giftedness or talents. 


4.47 


2.92 


1.55 


6.93 


124. 


There is frequent two-way communication 
between parents and the gifted and 
talented program's staff. 


4.87 


3.6* 


1.23 . 


5.99 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


125. 


Parents are aware of their responsibil- 
ities for helping students develop their 
giftedness or talents. 


4.80 


3.17 


1.63 


7.82 


126. 


Parents realize the vocational value of 
all of the gifted and talented program's 
courses. 


4.80 


2.92 


1.88 


9.02 


127. 


Parents of gifted and talented students 
support the program. 


5.00 


3.67 


1.33 


6.65 


128. 


Parents who supported their children's 

xuvuxvcuicuu Ail uilc Uiuuci at CUc JUnXO 

high level also support it as strongly 
at the senior high level. 


5.00 


3.25 


1.75 


8.75 


129. 


Teachers encourage parents to keep track 
of student progress. 


4.80 


3.93 


0.87 


U 1 8 

Hi 1U 


130. 


Most parents are aware of the gifted 
and talented program goals. 


4i80 


3. 15 


1 .65 


7 Q9 


131. 


Encouraging parental involvement is an 
integral part df the program's plans. 


4.87 


3.43 


1.44 


7.01 


XI. 


AUXILIARY SUPPORT AND STAFF 


4.86 


4.02 


0.84 


4.09 


132. 


Effective guidance and counseling are 
readily available to each student in 
the gifted and talented program. 


4.87 


4.00 


0.87 


4.24 


133. 


The gifted and talented program's 
guidance program helps students acnuire 
an understanding of vocational trends. 


4.60 


3.15 


1.45 


6.67 


134. 


Helping the student to explore career 
possibilities is &a important part of 
the total gifted and talented program. 


4.87 


3.80 


1.07 


5.21 


135. 


The guidance program helps students to 
realize the connection between their 
course wor v and their career goals. 


4.80 


3.15 


1.65 


7.92 


136. 


The librarians at the Center and Handley 
ask for teacher suggestions when select- 
ing new materials for the library. 


4.93 


4.60 


0.33 


1.63 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


137. 


The library personnel keep the building 
staff up-to-date regarding available 
materials. 


4.87 


4.87 


0.00 


0.00 


136. 


Materials found in the library are 
appropriate to the students served. 


4.93 


4.36 


0.57 


2.81 


1 oft 

139. 


Audio visual materials are available 
for classroom use. 


4.87 


4.33 


0.54 


2.63 


140. 


Adequate time in the library is provided 
to students to select materials. 


4.93 


4.20 


0.73 


3.60 


141. 


The library collection adequately serves 
the needs of staff and students. 


4.93 


3.73 


1.20 


5.92 


XII. 


LEADERSHIP BY PRINCIPAL 


4.81 


4.27 


0.54 


2.59 


142. 


The principals at the Center and at 
Hand ley believe that all students can 
learn. 


5.00 


4.86 


0.14 


0.70 


143. 


The principals have a clear understanding 
of the program's goals and are able to 
clearly articulate them. 


4.93 


4.60 


0.33 


1.63 


144. 


The principals are tha instructional 
leaders • 


4.60 


4.33 


0.27 


1.24 


145. 


The principals make frequent classroom 
observations to monitor instruction. 


4.60 


3.87 


0.73 


3. 36 


146. 


The principals initiate organized and 
systematic improvement procedures. 


4.67 


4.33 


0.34 


1.59 


147. 


The principals promote methods that 
are known to create effective schools. 


4.87 


4.40 


0.47 


2.29 


148. 


The principals carefully monitor new 
practices. 


4 fin 


l nn 


C\ CL<\ 

u. ou 


2. /o 


149. 


The gifted and talented principals are 
viewed by teachers as having relevant 
instructional expertise as well as 
management skills. 


4.93 


4.00 


0.93 


4.58 
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JJc oil cQ 




Need 
ind ex 


Priority 
Need Index 


150* The principals actively encourage com- 
prehensive programs including multiple- 
methods of identification, staff develop- 
ment, program evaluation and revision, 
and support system such as counseling. 


4.93 


4.33 


0.60 


2.96 


151. The principals use principles of super- 
vision and feedback to communicate with 
teachers regarding their instructional 
methods in sifted /talented nrocrram<? 


4.73 


4.07 


0.66 


3.12 


152. The principals are active partners in 
long- and short-range planning. 


4.73 


4.47 


0.26 


1.23 


153. The principals provide an encouraging 
climate for innovation and exploration 
by teachers and students* 


5.00 


4.13 


0.87 


4.35 


134. The principals use suggestions from 
their staff, teachers, and from the 
community-at-large to assist in 
planning and decision making. 


4.93 


4.14 


0.79 


3.89 


hit:, commonications/public relations 


4.97 


4.12 


0,85 


4.23 


155. The gifted and talented program conducts 
business in a manner that inspires public 
confidence. 


5.00 


4.13 


0.87 


4.35 


156. The program administration nrovidp*? fho 
general public with accurate reports on 
its performance. 


D . uu 


O JO 
5: »3 


1.07 


5.35 


157. Important information relevant to the 
program and/or its students is provided 
in a timely and intelligible fashion 
to parents, staff, and students. 


5.00 


4.29 


0.71 


3.55 


158.. Parents are told about student successes. 


4.93 


4.21 


0.72 


3.55 


159. The principals work to gain community 
support for the gifted and talented 
program. 


5.00 


4.20 


0.80 


4.00 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


160. 


The principals provide the community 
with information about the effectiveness 
of the program. 


5.00 


4.00 


1.00 


5.00 


161. 


Achievement results are shared with 
parents . 


5.00 


4.00 


1.0C 


5.00 


162. 


Achievement results are shared with 
students . 


4.93 


4.13 


0.80 


3.94 


163. 


The student progress reporting procedure 
gives parents a clear understanding of 
their child's progress. 


4.93 


4.13 


0.80 


3.94 


164. 


The principals serve as a communication 

link between the Board, the oarents, 

and the community concerning the program. 


4.93 


4.20 


0.73 


3.60 
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SECONDARY PARENTS (SP): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES 
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING 
TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED 
INDEX — SPRING, 1987. 



FUNCTION 


Rank 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


Leadership by Principal . 


1 


4.17 


2.16 


2.01 ' 


8.37 


Parental Involvement and Commitment 


2 


4.67 


3.46 


1.21 


5.65 


Auxiliary support and Starr 


3 


4.67 


3.53 


1.15 


5.36 


Communications/Public Relations 


4 


4.38 


3.22 


1.17 


5.12 


Identification of Gifted/Talented Students 


5 


4.41 


3.51 


0.90 


3.97 


General Administration 


6 


4.61 


3.75 


0.86 


3.95 


Educational Programs — Secondary 


7 


4.59 


3.77 


0.81 


3.72 


Personal Development of the Student 


8 


4.74 


4.07 


0.67 


3.19 


Classroom Management 


9 


4.71 


4.04 


0.67 


3.15 


Culturally Deprived Students 


10 


4.60 


4.09 


0.51 


2.34 
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SECONDARY PARENTS (SP) 
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED 
NEEDS ASSESSMENT BY FUNCTION AND QUESTION 
SPRING, 1987. 



Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


I. 


GENERAL ADMINISTRATION 


4.61 


3.75 


0.86 


3.95 


1. 


Planning is a continuous process 
in the gifted and talented program. 


4.87 


4.00 


0.87 


4.24 


2. 


The program's budget allows for 
allocation of resources to achieve 
high priority objectives. 


4.60 


3.51 


1.09 


5.01 


3. 


Research findings are used in planning 
and improving educational programs. 


t CO 

4.53 


3.62 


0.91 


4.12 


4. 


Instructional program evaluation is 
accomplished by comparing actual 
results with the goals and objectives 
of the program* 


4.42 


3.44 


0.98 


4.33 


5. 


Program improvement efforts are 
periodically reviewed; progress is 
noted and the improvement focus is 
renewed and redirected. 


4.44 


3.51 


0.93 


4.13 


6. 


Test results, grade reports, atten- 
dance records and other methods are 
used to spot potential problems. 


4.54 


3.75 


0.79 


3.59 


7. 


Scudents are well served by a gifted 
and talented program situated in one 
location. 


A. 47 


4.22 


0.25 


1.12 


8. 


The school buildings provide a safe 
environment for staff and students. 


4.84 


4.22 


0.62 


3.00 


9. 


Assessment results are used by teachers 
for instructional diagnosis and to 
evaluate their own teaching methods and 
check student progress. 


4.60 


3.53 


1.07 


4.92 


10. 


The major goals of the gifted and 
talented program are set with respect 
to the students'" needs. ■ 


4.74 


3.68 


1.06 


5.02 
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Questions by Function 



II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 



Need Priority 
Desired Actual Index Need Index 



11. Students are nominated through a variety 
of sources including parent, teacher, 
administrator, and test score referrals, 

12. The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 

13. Identification occurs as early in the 
students' lives as is possible. 

14. The identification process includes 
measures of student motivation, 
interests, and maturity. 

15. Emphasis is given to identifying gifted/ 
talented students in culturally dis- 
advantaged groups. 

16. All the teachers in the district partic- 
ipate in inservices on how to identify 
gifted/talented students. 

17. The currently used method of identifying 
gifted and talented students adequately 
identifies those students who would most 
benefit from participation in the gifted 
and talented program. 

18. The currently used method of identifying 
gifted/talented students adequately 
screens out those students who should 
not participate in the gifted and 
talented program. 



4.41 



4.71 



4.65 



4.42 



4.55 



3.87 



4.40 



4.39 



4.31 



3.51 0.90 



3.98 0.73 



3.61 1.04 



3.52 0.90 



3.52 1.03 



3.79 0.08 



3.16 1.24 



3.35 1.04 



3.18 1.13 



3.97 



3.A4 



4.84 



3.98 



4.69 



0.31 



5.46 



4.57 



4.87 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


III. CULTURALLY DEPRIVED STUDENTS 


4.60 


4.09 


0.51 


2.34 


19. 


Female students are offered chances to 
consider caveers in mat! and science 
cieJLas. 


H . 00 


H .JO 


n o ft 


1.30 


20. 


Students are counseled toward all careers 
in which they have an interest, regard- 
less of how disproportionate in minority 
representatives a career might be. * 


/• 7 
4. J / 


J. DU 


f\ Q "7 


4.43 


21. 


Female and minority students are provided 
with positive role models in many varying 
careers. 


L 5 A 
H . JH 


*X ft 1 

j. ox 


U. / J 


J. Jl 


22. 


Teachers treat minority and female stu- 
dents with regard to their aptitudes and 
abilities, not with regard to stereotyped 
images . 


4. JO 


A 11 


0.47 


2.15 


23. 


Math and science teachers encourage 
attendance and participation by female 
students in their classes. 


4.68 


4.38 


0.30 


1.40 




Examples and methods of teaching used 
in the classroom relate to minority and/ 
or female prespectives as well as to 
raaj o rity pers pect ives • 


4.56 


4.26 


0.30 


1.37 


IV. 


EDUCATIONAL PROGRAMS - SECONDARY 


4.59 


3.77 


0.81 


3.72 


25. 


A value system emphasizing achievement 
is shared by the gifted and talented 
staff, students, and parents /community • 


4.63 


3.97 


0.66 


3.06 


26. 


Learning goals and objectives are 
clearly defined. 


4.65 


3.82 


0.83 


3.86 


27. 


Secondary students benefit rom spending 
a half day with their same age peers. 


4.25 


4.09 


0.16 


0.68 


28. 


The public is satisfied with achievement 
at the Center for the Arts and Sciences. 


4.60 


3.79 


0.81 


■3.73 
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29. The courses of instruction are modified 
frequently to keep them current. 

30* The course work ilxustrates the inter- 
relatedness of the various disciplines. 

31. The schedules and/or courses allow for 
students who are working in different 
disciplines to work together to see 
what their respective areas have in 
common* 

32* Many of the courses provide "hands on" 
experience* 

33. Special attention is focused on building 
good continuity across grade levels and 
programs* 

34* Provisions are outlined for coordination 
between teachers in the Center and in 
the home school classrooms* 

35. Collaborative curriculum planning and 
decision making are typical* 

36* Students attend the Center to take 

courses in subjects at a more advanced 
level than is offered at their home 
school* 

37* The Honors' programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 

38* Information on drug education at the 
Ctnter is offered at the appropriate 
level. 

39. Student achievement levels assist in 
future curricular planning. 

40. Curricular plans on a given topic allow 
students to select a sub-topic for in- 
depth, independent study. 



4.59 3.82 0.77 



4.52 3.69 0.83 



4.51 3.43 1.08 



4.66 4.41 0.25 



4.70 3.76 0.94 



4.60 2.59 2.01 



4.53 3.24 1.29 



4.72 4.33 0.39 



4.16 3.02 1.14 



4.74 3.63 1.11 



4.71 



4.00 0.71 



4.49 3.89 0.60 



Priority 
Need Index 



3.53 



3.75 



4.87 



1.17 



4.42 



9.25 



5.84 



1.84 



4.74 



5.26 



3.34 



1.69 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


41. 


Teachers at the Center integrate basic 
and higher level thinking skills into 
the curriculum. 


4.71 


4.09 


0.62 


2.92 


42. 


The course work helps to develop students' 
skills in research methods. 


4.73 


3.97 


0.76 


3.59 


43. 


Learning activities at the Center take 
place at a more appropriate pace than 
in the home school classroom. 


4.63 


4.18 


0.45 


2.08 


V. 


EDUCATIONAL PROGRAMS - ELEMENTARY 


— * 


— 


— 


— 


44. 


A value system emphasizing academic 
achievement is shared by the gifted 
and talented staff, students and 
parents/ community. 


— 


— 


— 


— 


45. 


Learning goals and objectives are 
clearly defined. 










46. 


Standards for learning are both chal- 
lenging and attainable. 










47. 


Students are challenged at the elemen- 
tary level by attending Handley. 


— 


— 


— 


— 


48. 


Promotion at Handley is based on 
achievement rather than time spent 
in the classroom. 


— 


— 


— 


— 


49.' 


Handley does a good job preparing 
students for their next level of 
education. 










50. 


Elementary homework is regularly 
assigned and checked. 










51. 


Children have opportunities to write. 










52. 


A special effort is made at Handley to 
challenge more able elementary students. 











' indicates that the function or question was not asked of this particular 
respondent group. 
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Questions by Function 



Desired 



Actual 



Need 
Index 



Priority 
Need Index 



53. Elementary courses of instruction are 
modified frequently enough to keep them 
current. 

54. Handley does a good job of teaching 
reading, writing, and arithmetic. 



55. Handley teachers explain to students 
the objectives of their lessons, so 
that students realize what knowledge 
and skills they will be expected to 
learn* 



56. Handler's curriculum is congruent with 
the regular elementary curriculum. 

57. The Handley staff coordinates instruction 
grade-to-grade and plans the curriculum 
sequentially. 

58. Given r.he resources available, the public 
is satified with academic achievement 

at Handley. 

59. - Many of he courses provide "hands on" 

experience. 

60. Co-curricular activities are available 
for students who w"<?h to participata 
in them. 

61. Teachers at Handley do a good job of 
teaching health education (which includes 
a component on sax education) • 

62. Information on drug education at Handley 
is offered at the appropriate level. 

63. Student achievement levels determine 
future academic planning. 

64. Learning activities at Handley take 
place at a more appropriate pace than 
in the regular classroom for academi- 
cally talented students. 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


If 1 


r£RbUNAii DEVELOPMENT OF THE STUDENT 


4.74 


4.07 


0.67 


3.19 


65. 


Students have opportunities to practice 
leadership skills * 


4.67 


3.97 


0.70 


3.27 


66. 


The program teaches students problem 
solving technique s • 


4.69 


4.09 


0.60 


2.81 


67. 


Students have opportunities to work with 
other students of similar and dissimilar 
abilities and interests. 


4.62 


4.15 


0.47 


2.17 


68. 


Students are encouraged and assisted 
in developing career plans. 


4.70 


3.92 


0.78 


3.67 


69. 


The visual and performing art classes 
at the Center have career establishing 
components as do academic courses. 


4.73 


4.07 


0.66 


3.12 


70. 


Helping the student to explore career 
possibilities is an important part of 
the school program. 


4.69 


3.84 


P. 55 


3.99 


71. 


Students are expected to complete their 
work and meet recognized standards of 
quality. 


4.85 


4.37 


0.48 


2.. 33 


72. 


Students have the opportunity to develop 
a sense of responsibility and self- 
reliance. 


4.85 


4.34 


0.51 


2.47 


73. 


Students are encouraged to be indepen- 
dent thinkers. 


4.83 


4.31 


0.52 


2.51 


74. 


The gifted and talented program tries 
to develop an appreciation of learning 
in each student. 


4.78 


4,17 


0.61 


2.92 


75. 


Students are encouraged to be concerned 
for other people and their personal 
property. 


4.77 


3.75 


1.02 


4.87 


76. 


The program provides students with 
exposure to a variety of fields of study. 


4.77 


3.97 


0.80 


3.82 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


77. 


The gifted and talented program encourages 
students to recognize and realize their 
aptitudes, abilities, interests, and needs. 


4.82 


4.11 


0.71 


3.42 


78. 


The program encourages students to estab- 
lish and pursue challenging goals. 


4.74 


4.08 


0.66 


3.13 


79. 


The program fosters the development of 
logical and convergent thinking in the 
students. 


4.65 


4.03 


0.62 


2.88 


80. 


The gifted and talented program encourages 
the development of problem solving through 
complex and abstract thinking in the 
students. 


4.69 


4.03 


0.61 


2.86 


81. 


The gifted and talented program fosters 
the development of independent (self- 
directed) study skills and academic 
self-discipline in the students. 


4.73 


3.90 


0.83 


3.93 


VII. CLASSROOM MANAGEMENT 


4. / 1 


4.04 


0.67 


3.15 


82. 


Parents are notified of discipline 
problems. 


4./3 


3.98 


0.77 


3.66 


83. 


Administrators support teachers in 
student discipline matters. 


t. C ft 

4.69 


4.06 


0.63 


2.95 


84. 


The Center and Handley have good 
discipline. 


4.74 


3.91 


0.83 


3.93 


85. 


Teachers motivate students by using 
rewards rather than punishments. 


4.60 


3.76 


0.84 


3.86 


86. 


Students are aware of classroom rules. 


4.86 


4.36 


0.50 


2.43 


87. 


A secure, attractive environment is 
provided where the emphasis is on 
achievement. 


4.71 


4.26 


0.45 


2.12 


88. 


An orderly, productive working atmosphere 
is generally maintained and time spent 
on classroom management is minimal. 


4.64 


3.98 


0.66 


3.06 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VIII. TEACHER VALUES AND APPROACHES 


— 


— 






89. 


Program teachers focus student attention 
on lesson objectives by stating them 
plainly and referring to them frequently. ■ 










90. 


Teachers set and maintain a brisk 
instructional pace. 


— 


— 


— 


— 


91. 


Teachers communicate effectively. 


— 


— 


— 


— • 


92. 


Teachers explain and demonstrate rather 
than just assign seat work. 










93. 


Teachers emphasize active student 
participation in their classes. 










94. 


Teachers teach at the correct level of 
difficulty to nromote student learning. 


— 


— 


— 


— 


95. 


Teachers work on accomplishing the 
instructional goals and objectives 
with students. 


— 


— 


— 




96. 


Teachers know which skills are of 
highest priority and the prerequisites 
needed by students to learn the skills. 


— 


— 


— 


— 


97. 


Learning tasks are matched to lesson 
content so student success rate is high. 


— 


— 


— 


— 


98. 


Regular- focused reviews of key concepts 
and skills check on and strengthen 
student retention. 


— 


— 


— 


— 


99. 


Feedback from instrut "ional observations 
emphasizes improving instruction and 
boosting student achievement. 


— 


— 


— 


— 


100. 


Feedback to students is tied to learning 
objectives. 










101. 


To check understanding, teachers ask 
clear, open-ended questions and make 
sure all students have a good chance 
to respond. 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


1(T 


Classroom routines are smooth and 
efficient. 


— 


— 


— 


— 


103. 


Teacher j have assignments or activities 
ready when students arrive. 


— 


— 


— 


— 


104. 


Very little time is spent on non- 
learning activities. 


— 


— 


— 


— 


105. 


Teachers know curriculum policies and 
priorities. 


— 


— 


— 


— 


106. 


Teachers are responsive to the student's 
point of view. 










107. 


Teachers are competent in student 
counseling services - 










108. 


Teachers function more like facilitators 
than directors in their approaches to 
the students' course work. 


— 


— 


— 


— 


IX. 


STAFF DEVELOPMENT 










109. 


Within the program, emphasis is given 
to staff development and teacher skill 
building. 


, 








110. 


Staff development programs are effectively 
coordinated. 










111. 


The gifted and talented program has an 
effective ins er vice training nrooraw 
for improving teaching skills. 










112. 


The inservices provide valuable teaching 
tocls or information. 


— 


mmmm 







113. 


Content in staff development sessions 
addresses instructional issues and 
priorities. 










114. 


Staff development and training are 
supported with time and other necessary 
resourcesc 
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Desired 


Actual 


Need 
Index* 


Priority 
Need Index 


115. 


The teachers and students have access 
to consult <f>ts and to the most recent 
aavcLucca wxunxn eacn area* 






~*~* 




116. 


Administrators are involved in some 

t" VHP O i nrnrooc 1 /"^t*i o 1 /4 a^t a 1 r\ nmo ti f* 
l-Jr Ul pLUlcbolUUdX Q cV^lOpiDcn L 

program. 


— 


— 





— 


117. 


The. administration supports careers 
enhancement possibilities for the 
staff members. 


— 


— 





— 


118. 


Teaching excellence in the program 
is recognized. 


— 


— 





— 


119. 


Staff development learning goals and 
objectives are developed by teachers. 


— 


— 





— 


120. 


There is scheduled time for discussion 
and deliberation of gifted/talented 
issues at staff meetings. 


— 


— 





— 


X. 


PARENTAL INVOLVEMENT AND COMMITMENT 


4.67 


3.46 


1.21 


5.65 


121. 


Procedures for parental involvement in 
cne program are clear xy communicated to 
parents and used consistently. 


4.70 




1 Oft 


o.uz 


122. 


Parents have options for becoming 
involved in activities that support 
the gifted and talented instructional 
program. 


4.59 


3.72 


0.87 


3.99 


123. 


The program's staff members provide 
parents with information and techniques 
for helping students develop their 
giftedness or talents. 


4.57 


3.21 


1.36 


6.22 


124. 


There is frequent two-way communication 
between parents and the gifted and 
talented program's staff. 


4.60 


3.18 


1.42 


6.53 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


125. 


Parents are aware of their responsibil- 
ities for helping students develop their 
giftedness or talents. 


4.70 


3;34 


1.36 


6.39 


126. 


Parents realize the vocational value of 
all of the gifted and talented program's 
courses. 


4.69 


3.55 


1.14 


5.35 


127. 


Parents of gifted and talented students 
support the program. 


4.84 


-4.08 


0.76 


3.68 


128. 


Parents who supported their children's 
involvement in the Center at the junior 
nigh level also support it as strongly 
at the senior high level. 


4.69 


3.60 


1.09 


5.11 


12b. 


Teachers ancourage parents to keep track 
of student progress. 


4.70 


3. .44 


1.26 


5.92 


130. 


Most parents are aware of the gifted 
and talented program goals. 


4.77 


3.38 


1.39 


6.63 


131. 


Encouraging parental involvement is an 
integral part of the program's plans. 


4.55 


3.17 


1.38 


6.28 


XI. 


AUXILIARY SUPPORT AND STAFF 


4.67 


3.53 


1.14 


5.36 


132. 


Effective guidance and counseling are 
readily available to each student in 
the gifted and talented program. 


4.67 


3.32 


1.45 


6.85 


133. 


The gifted and talented program's 
guidance program helps students acquire 
an understanding of vocational trends. 


4.74 


3.31 


1.43 


6.78 


134. 


Hp Id it 1 £T f hp Qfn^Pnf r\ ovn 1 r\ to r% o -*• 
ncA^ii.jc LUC OLUUCUL Lsl CApiUiC Caiccr 

possib: ._cies is an important part of 
the total gifted and talented program. 


4.71 


3.39 


1.32 


6.22 


135* 


The guidance program helps students to 
realize the connection between their 
course work and their career goals. 




1 AO 


1 1 "7 

1.2/ 


5.96 


136. 


The librarians at the Center and Handley 
ask for teacher suggestions when select- 
ing new materials for the library. 


4.70 


4.04 


0.66 


3.10 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


137. 


The library personnel keep the building 
staff up-to-date regarding available 
materials. 


4.71 


4.00 


0.71 


3.34 


138. 


Materials found in the library are 
appropriate to the students served. 


4.77 


3.86 


O.Vl 


4.34 


139. 


Audio visual materials are available 
for classroom use. 


4.67 


4.14 


0.53 


2.48 


140. 


Adequate time in the library is provided 
to students to select materials. 


4.71 


3.9o 


0.81 


3.82 


141. 


The library collection adequately serves 
the needs of staff and students. 


4.27 


1.89 


2.38 


10.16 


XII. 


LEADERSHIP BY PRINCIPAL 


4.17 


2.16 


2.01 


8.37 


142. 


The principals at the Canter and at 
Handley believe that all students can 
Isarn. 


4.24 


3.34 


0.90 


3.82 


1 /. O 


The principals have a cl^ar understanding 
of the program's goals and are able to 
clearly articulate them. 


4.47 


3.19 


1.28 


5.72 


144. 


The principals are the instructional 
leaders • 


4. 10 


2.91 


1.19 


4.88 


145. 


The principals make frequent classroom 
observations to monitor instruction. 


4.00 


1.53 


2.47 


9.88 


146. 


The principals initiate organized and 
systematic improvement procedures. 


4. 14 


1.79 


2.35 


9.73 


147. 


The principals promote methods that 
are known to create effective schools. 


4.26 


2.19 


2.07 


8.82 


148. 


The principals carefully mon ,,iU or new 
practices. 


4.04 


1.69 


2.35 


9.49 


149. 


The gifted and talented principals are 
viewed by teachers as having relevant 
instructional expertise as well as 
management skills. 


4.01 


1.53 


2.48 


9.94 
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150. The principals actively encourage com- 
prehensive programs including multiple- 
methods of identification, staff develop- 
ment, program evaluation and revision, 
and support system such as counseling. 

151 • The principals use principles of super- 
vision and feedback to communicate with 
teachers regarding their instructional 
methods in gif ted/t ilented programs. 

152. The principals are active partners in 
long- and short-range planning. 

153. The principals provide an encouraging 
climate for innovation and exploration 
by teachers and students. 

154. The principals use suggestions from 
their staff, teachers, and from the 
community-at-large to assist in 
planning and decision making. 



XIII. COMMUNICATIONS/PUBLIC RELATIONS 



Desired 



Actual 



Need 
Index 



4.14 



2.06 



2.08 



4.09 



1.67 2.42 



*.13 
4.30 

4.27 



1.81 2.32 



2.50 1.80 



1.89 2.38 



4.38 



3.22 1.17 



Priority 
Need Index 



8.61 



9.90 



9.58 



7.74 



10.16 



5.12 



155. The gifted and talented program conducts 
business in a manner that inspires public 
confidence. 

156. The program administration provides the 
general publir with accurate reports on 
its performance. 

157. Important information relevant to the 
program and/or its students is provided 
in a timely and intelligible fashion 

to , arents, staff, and students. 

158. Parents are told about student successes. 

159. The principals work to gain community 
support for the gifted and talented 
program. 



4.46 



4.13 



4.23 



3.37 1.09 



2.70 1.43 



3.21 1.02 



4.49 
4.31 



3.63 0.86 
3.09 1.22 



4.86 



5.91 



4.31 



3.86 
5.26 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


160, 


The principals provide the community 
wjllii xni.oriuaLXon 3Doul une errecciveness 
of the program. 


4.36 


2.93 


1.43 


6.23 


161. 


Achievement results are shared with 
parents. 


4.50 


3.51 


0.99 


4.45 


162. 


Achievement results are shared with 
students. 


4.41 


3.46 


0.95 


4.19 


163. 


The student progress reporting procedure 
gives parents a clear understanding of 
their child's progress. 


4.61 


^ SO 


X . I X 




164. 


The prif.ipals serve as a communication 

link betWv<»n the Board, the parents, 

and the community concerning the program. 


4.34 


2.77 


1.57 


6.81 
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SECONDARY STUDENTS (SS): AVERAGE "DESIRED" AND "ACTUAL 3 ' RESPONSES 
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT BANKED ACCORDING 
TO FUNCTION FT<OM HIGHEST TO LOWEST PRIORITY NEED 
INDEX— SPRING, 1987. 



FUNCTION 


Rank 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


Identification of Gifted/Talented Students 


1 


4.25 


. 3.42 


0.83 


3.52 


Educational Programs — Secondary 


2 


4.45 


3.71 


0.74 


3.31 


Auxiliary Support and Staff 


3 


4.55 


3.84 


0.71 


3.25 


Classroom Management 


4 


4.42 


3.69 


0.73 


3.23 


Teacher Values and Approaches 


5 


4.50 


3.86 


0.64 


2.88 


Personal Development of the Student 


6 


4.57 


3.98 


0.59 


2.71 


Culturally Deprived Students 


7 


4.47 


3.97 


0.51 


2.27 
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SECONDARY STUDENTS (SS) 
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED 
NEEDS ASSESSMENT BY FUNCTION AND QUESTION 
SPRING, 1987. 



Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


I. 


GENERAL ADMINISTRATION 


— — 








1. 


Planting is a continuous process 
in the gifted and talented program 










2. 


The program's budget allows for 
alloc* :ion of resources to achieve 
high priority objectives. 










3. 


Research findings are used in planning 
and improving educational programs. 










.4. 


Instructional program evaluation is 











accomplished by comparing actual 
results with the goals and objectives 
of the program. 



5. Program improvement efforts are 
periodically reviewed; progress is 
noted and the Improvement focus is 
renewed and redirected. 



6. Test results, grade reports, atten- 
dance records and other methods are 
used to spot potential problems. 

7. Students are well served by a giftea 
and talented program situated in one 
location. 

3. The school buildings provide a safe 
environment for staff and students. 



9. Assessment results are used by teachers 
for instructional diagnosis and to 
evaluate their own te"-hi k ig methods and 
check student progr' , 



10 



>• The major goals of the gifted and 



to the students' needs. 




* » 11 — 11 indicates that the function or quest! 


.on was not asked of this p 



respondeat group. 
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II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 



11. Students are nominated through a variety 
of sources including parent, teacher, 
administrator, and test score referrals, 

12. The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 

13. Identification occurs as early in the 
students" lives as is possible. 

14. The identification process includes 
measures of student motivation, 
interests, and maturity. 

15. Emphasis is given to identifying gifted/ 
talented students in culturally dis- 
advantaged groups, 

16. All the teachers in the district partic- 
ipate in inservices on how to identify 
gifted/talented students. 

17. The currently used method of identifying 
gifted and talented students adequately 
identifies those students who would most 
benefit from participation in the gifted 
and talented program. 

18. The currently used method of identifying 
gifted /talented students adequately 
screens out those students who should 
not participate in the gifted and 
talented program. 



Need Priority 
Desired Actual Index Need Index 



4.25 



4.35 



3.42 0.83 



3.89 0.46 



4.37 3.46 0.S1 



4.20 3.34 0.86 



4.35 3.58 0.77 



3.76 3.15 0.61 



4.33 3.32 1.01 



4.49 3.57 0.92 



4.14 3.05 1.09 



3.52 



2.00 



3.98 



3.61 



3.35 



2.29 



4.37 



4.13 



4.51 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


III. CULTURALLY DEPRIVED STUDENTS 


4.47 


3.97 


0.51 


2.27 


19. 


Female students are offered chances to 
consider careers in math and science 
fields. 


4.54 


4.21 


0.33 


1.50 


20. 


Students are counseled toward all careers 
in which they have an interest, regard- 
less of how disproportionate in minority 
representatives a career might be. 


4.46 


3.66 


0,80 


3.57 


21. 


Female and minority students are provided 
with positive role models in many varying 
Careers* 


4.39 


3.80 


0.59 


2.59 


22. 


Teachers treat minority and female stu- 
aents wiun regara co nneir aptitudes and 
abilities, not with regard to stereotyped 
images • 


4.54 


3.88 


0.66 


3.00 


23. 


Math and science teachers encourage 
attendance and participation by female 
students in their classes. 


4 48 


L 1 8 

t . 1 o 


U. JU 


1 "XL 


24. 


Examples and methods of teaching used 
in the classroom relate to minority and/ 
or female prespectives as well as to 
majority perspectives. 


4.43 


4.06 


0.37 


1.64 


IV. 


EDUCATIONAL, PROGRAMS - SECONDARY 


4.45 


3.71 


0.74 


3.31 


25. 


A value system emphasizing achievement 
is shared by the gifted and talented 
staff, students, and parents/community. 


4.51 


3.66 


0.85 


3.83 


26. 


Learning goals and objectives are 
clearly defined. 


4.67 


3.77 


0.90 


4.20 


27. 


Secondary students benefit from spending 
a half day with their same age peers. 


4.08 


3.76 


0.32 


1.31 


28. 


The public is satisfied with achievement 
at the Center for the Arts and Sciences. 


4.70 


3.70 


1.00 


4.70 
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29. The courses of instruction are modified 
frequently to keep them current* 

30. The course work illustrates the inter- 
relatedness of the various disciplines. 

31. The schedules and/or courses allow for 
students who are working in different 
disciplines to work together to see 
what their respective areas have in 
common. 

32. Many of the courses provide "hands on 11 
experience. 

33. Special attention is focused on building 
good continuity across grade levels and 
programs. 

34. Provisions are outlined for coordination 
between teachers in the Center and in 
the home school classrooms. 

35. Collaborative curriculum planning and 
decision making are typical. 

36. Students attend the Center to take 
courses in subjects at a more advanced 
level than is offered at their home 
school. 

37. The Honors' programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 

38. Information on drug education at the 
Center is offered at the appropriate 
level. 

39« Student achievement levels assist in 
future curricular planning. 

40. Curricular plans on a given topic allow 
students to select a sub-topic for in- 
depth, independent study. 



Need Priority 
Desired Actual Index Need Index 



4.54 



4.19 



4.35 



4.70 



4,76 



4.43 



3.85 0.69 



3.58 0.61 



3.23 1.12 



4.20 0.50 



4.38 3.63 0.75 



4.29 2.84 1.45 



4.23 3.41 0.82 



4.53 0.23 



3.12 1.31 



4.28 3.26 1.02 



4.58 3.37 0.71 



4.32 3.50 0.82 



3.13 



2.56 



4.87 



2.35 



3.29 



6.22 



3.47 



1.09 



5.80 



4.37 



3.25 



3.54 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


41. 


Teachers at the Center integrate basic 
and higher level thinking skills into 
the curriculum. 


4.60 


4.23 


0.37 


1.70 


42. 


The course work helps to develop students' 
skills in research methods.. 


4.41 


4.04 


0.37 


1.63 


H J. 


Learning activities at the Center take 
place at a more appropriate pace than 
in the home school classroom. 


4.56 


4,27 


0.29 


1.32 


V. 


EDUCATIONAL PROGRAMS - ELEMENTARY 


— 


— 


— 


— 


44. 


A value system emphasizing academic 
achievement is shared by the gifted 
and talented staff, students and 
parents/ community. 


— 


— 


— 


— 


45. 


Learning goals and objectives are 
clearly defined. 










46. 


Standards for learning are both chal- 
lenging and attainable. 










47. 


Students are challenged at the elemen- 
tary level by attending Handley. 


— 


— 


— 


— 


4o. 


Promotion at Handley is based on 
achievement rather than time spent 
in the classroom. 


— 


— 


— 


— 


49. 


Handley does a good job preparing 
students for their next level of 
education. 










50. 


Elementary homework is regularly 
assigned 'and checked. 










51. 


Children have opportunities to write. 










52. 


A special effort is made at Handley to 
challenge more able elementary students. 
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53. Elementary courses of instruction are 
modified frequently enough to keep tbem 
current. 

54. Handley does a good job of teaching 
reading, writing, and arithmetic. 

55. Handley teachers explain to students 
the objectives of their lessons, so 
that students realize what knowledge 
and skills they will be expected to 
learn. 

56. Handley's curriculum is congruent with 
the regular elementary curriculum, 

57. The Handley staff coordinates instruction 
grade-to-grade and plans the curriculum 
sequentially. 

58. Given the resources available, the public 
is satified with academic achievement 

at Handley, 

59. Many of the courses provide "hands on 11 
experience . 

60. Co-curricular activities are available 
for students who wish to participate 
in them* 

61. Teachers at Handley do a good job of 
teaching health education (which includes 
a component on sex education), 

62. Information on drug education at Handley 
is offered at the appropriate level. 

63. Student achievement levels determine 
future academic planning. 

64. Learning activities at Handley take 
place at a more appropriate ^ace than 
in the regular classroom for academi- 
cally talented students. 



Desired 



Actual 



Need 
Index 



Priority 
Need Index 
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Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VI, 


PERSONAL DEVELOPMENT OF THE STUDENT 


/• Q 7 


o no 

J. 98 


0.59 


2.71 


65. 


Students have opportunities to practice 
leadership skills. 


4.48 


3.79 


0.69 


3.09 


66. 


The program teaches students problem 
solving techniques. 


4.49 


3.92 


0.57 


2.56 


67. 


Students have opportunities to work with 
other students of similar and dissimilar 
abilities and interests. 


4.51 


3.96 


0.55 


2.48 


68. 


Students are encouraged and assisted 
in developing career plans. 


4.58 


3.78 


0.80 


3.66 


69. 


The visual and performing art classes 
at the Center have career establishing 
components as do academic courses. 


4.56 


4.14 


0.42 


1.92 


70. 


Helping the student to explore career 
possibilities is an important part of 
the school program. 


4.64 


3.82 


0.82 


3.80 


71. 


Students are expected to complete their 
work and meet recognized standards of 
quality. 


4.49 


4.24 


0.25 


1.12 


72. 


Students have the opportunity to develop 
a sense of responsibility and self- 
reliance. 


4.68 


4.25 


0.43 


2.01 


73. 


Students are encouraged to be indepen- 
dent thinkers • 


4.70 


4.27 


0.43 


2.02 


74. 


The gifted and talented program tries 
to develop an appreciation of learning 
in each student. 


4.67 


4.10 


0.57 


2.66 


75. 


Students are encouraged to be concerned 
for other people and their personal 
property. 


4.55 


3.57 


0.98 


4.46 


76. 


The program provides students with 
exposure to a variety of fields of study. 


4.56 


3.87 


0.69 


3.15 
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Desired 


Actual 


Need 
Index 


Pt lority 
Need Index 


77. 


The gifted and talented program encourages 
students to recognize and realize their 
aptitudes, abilities, interests, and needs. 


4.69 


4.10 


0.59 


2.77 


78. 


The program encourages students to estab- 
lish and' pursue challenging goals. 


4.68 


4.10 


0.58 


2.71 


79. 


The program fosters the development of 
iugj.tai cilia uun*'C£gciii. uniuKing in tne 
students. 


4.48 


3.89 


0.59 


2.64 


80. 


The gifted and talented program encourages 
the development of problem solving through 
complex and abstract thinking in the 
students. 


4.47 


3.92 


0.55 


2.46 


81. 


The gifted and talented program fosters 
the development of independent (self- 
directed) study skills and academic 
self-discipline in the students. 


4.49 


4.34 


0.55 


2.47 


VII. CLASSROOM MANAGEMENT 


4.42 


3.65 


0.73 


3.23 


82. 


Parents are notified of discipline 
problems. 


4.23 


3.64 


0.59 


2.50 


83. 


Administrators support teachers in 
student discipline matters. 


4.33 


3.87 


0.46 


1.99 


84. 


The Center and Handley have good 
discipline. 


" 4.49 


3.63 


0.86 


3.86 


85. 


Teachers motivate students by using 
rewards rather than punishments. 


4.08 


3.07 


1.01 


4.12 


86. 


Students are aware of classroom rules. 


4.67 


4.02 


0.65 


3.04 


87. 


A secure, attractive environment is 
provided where the emphasis is on 
achievement. 


4.63 


3.90 


0.73 


3.38 


88. 


An orderly, productive working atmosphere 
is generally maintained and time spent 


4.54 


3.73 


0.81 


3.68 



on classroom management is minimal. 



0 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


VIII. TEACHER VALUES AND APPROACHES 


4.50 


3.86 


0.64 


2.88 


89. 


Program teachers focus student attention 
on lesson objectives by stating them 
plainly and referring to them frequently. 


4.38 


3.79 


0,59 


2.58 


90. 


Teachers set and maintain a brisk 
instructional pace. 


4.31 


3.73 


0.58 


2.50 


91. 


Teachers communicate effectively. 


4.72 


3.88 


0.84 


3.96 


92. 


Teachers explain and demonstrate rather 
than just assign seat work. 


4.72 


4.27 


0.45 


2.12 


93. 


Teachers emphasize active student 
participation in their classes. 


4.64 


4.20 

• 


0.44 


2.04 


94. 


Teachers teach at the correct level of 
difficulty to promote student learning. 


4.66 


4.05 


0.51 


2.C4 


95. 


Teachers work on accomplishing the 
instructional goals and objectives 
with students. 


4.51 


3.84 


0.67 


3.02 


96. 


Teachers know which skills are of 
highest priority and the prerequisites 
needed by students to learn the skills. 


4.60 


3.87 


0.73 


3.36 


97. 


Learning tasks are matched to lesson 
content so student success rate is high. 


4.54 


3.87 


0.67 


3.04 


98. 


Regular, focused reviews of key concepts 
and skills check on and strengthen 
student retention. 


4.46 


3.73 


0.73 


3.26 


99. 


Feedback from instructional observations 
emphasizes improving instruction and 
boosting student achievement. 


4.42 


3.86 


0.56 


2.48 


100. 


Feedback to students is. tied to learning 
objectives. 


A A £ 


o o e 

J.OJ 


0.61 


2.72 


101. 


To check understanding, teachers ask 
clear, open-ended questions and make 
sure all students have a good chance 
to respond. 


4.59 


3.84 


0.75 


3.44 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Pr iority 
Need Index 


102. 


Classroom routines are smooth and 
efficient. 


A. 54 


3.62 


0.92 


4.18 


103. 


Teachers have assignments or activities 
ready when students arrive. 


4.40 


3.89 


0.51 


2.24 


104. 


Very little time is spent on non- 
learning activities. 


4.10 


3.71 


0.39 


1.60 


105. 


Teachers know curriculum t>olieip<5 and 
priorities . 


4.53 


4.22 


0.31 


1.40 


106. 


Teachers are responsive to the student's 
point of view. 


4.72 


3.73 


0.99 


4.67 


107. 


Teachers are competent in student 
counseling services. 


4.54 


3.60 


0.94 


4.27 


108. 


Teachers function more like facilitators 
than directors in their approaches to 
the students'* course work. 


4.21 


3.71 


0.50 


2.11 


IX. 


STAFF DEVELOPMENT 




109. 


Within the program, emphasis is given 
to staff development and teacher skill 
building. 










110. 


Staff development programs are effectively 
coordinated. 










111. 


The gifted and talented program has an 
effective inservice training program 
for improving teaching skills. 










112. 


The inservices provide valuable teaching 
tools or information. 










113. 


Content in staff development sessions 
addresses instructional issues and 
priorities. 










114. 


Staff development and training are 
supported with time and other necessary 
resources. 
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Questions by Function 



Desired 



Actual 



Need 
Index 



Priority 
Need Index 



1 15* The teachers and students have access 
to consultants and to the most recent 
advances within each area? 

116. Administrators are involved in some 
type of professional development 
program. 

1 17* The administration supports careers 
enhancement possibilities for the 
staff members. 

118. Teaching excellence in the program 
is recognized. 

119. Staff development learning goals and 
objectives ara developed by teachers. 

120. There is scheduled time for discussion 
and deliberation of gifted/talented 
issues at staff meetings. 



X. PARENTAL INVOLVEMENT AND COMMITMENT 



121. Procedures for parental involvement in 
the program are clearly communicated to 
parents and used consistently. 

122. Parents have options for becoming 
involved in activities that support 
the gifted and talented instructional 
program. 

123. The program's staff members provide 
parents with information and techniques 
for helping students develop their 
giftedness or talents. 

124. There is frequent two-way communication 
between parents and the gifted and 
talented program's staff. 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


125. 


Parents are aware of their responsibil- 
ities for helping students develop their 
giftedness or talents. 


— 


— 


— 


— 


126. 


Parents realize the vocational value of 
all of the gifted and talented program's 
courses . 


— 


— 


— 


— 


127. 


Parents of gifted and talented students 
support the program. 


— 


— 


— 


— 


128. 


Parents who supported their children's 
involvement in the Center at the junior 
high level also support it as strongly 
at the senior high level. 


— 


— 


— 


— 


129. 


Teachers encourage parents to keep track 
of student progress. 










130. 


Most parents are aware of the gifted 
and talented program goals. 










131. 


Encouraging parental involvement is an 
integral part of the program's plans. 


— 


— 


— 


— 


XI. 


AUXILIARY SUPPORT AND STAFF 


4.55 


3.84 


0.71 


3.25 


132. 


Effective guidance and counseling are 
readily available to each student in 
the gifted and talented program. 


4.60 


3.74 


0.86 


3.96 


133. 


The gifted and talented program's 
guidance program helps students acquire 
an understanding of vocational trends. 


4.43 


3.55 


0.88 


3.90 


1 Q/. 

1 Jh. 


Helping the student to explore career 
possibilities is an important part of 
the total gifted and talented program. 


4.57 


3.84 


0.73 


3.34 


135. 


The guidance program helps students to 
realize the connection between their 
course work and their career goals. 


4.50 


3.74 


0.76 


3.42 


136. 


The librarians at the Center and Handley 
ask for teacher suggestions when select- 
ing new materials for the library. 


4.49 


3.92 


0.57 


2.56 
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Questions by Function 




Actual 


Need 
Index 


Priority 
Need Index 


137. 


The library personnel keep the building 
staff up-to-date regarding available 
materials. 


A C Q 
4. JO 


1 ft ft 


r\ tz ft 

0.59 


2.70 


138. 


Materials found in the library are 
appropriate to the students served. 


4.64 


4.04 


0.60 


2.78 


139. 


Audio visual materials are available 
for classroom use. 


4.54 


4.13 


0.41 


1.86 


140* 


Adequate time in the library is provided 
to students to select materials. 


4.51 


3.57 


0.94 


4.24 


141. 


The library collection adequately serves 
the needs of staff and students. 


4.67 


3.88 


0.79 


3.69 


XII* 


LEADERSHIP BY PRINCIPAL 






_ 




1 A 1 

142* 


The principals at the Center and at 
Handley believe that all students can 
learn. 





— 





— 


143. 


The principals have a clear understanding 
of the program's go*. ,s and are able to 
clearly articulate them. 










144. 


The principals are the instructional 
leaders < 





— 








145. 


The principals make frequent classroom 
observations to monitor instruction. 





— 








146. 


The principals initiate organized and 
systematic improvement procedures. 










147. 


The principals promote methods that 
are known to create effective schools. 





— 








148. 


The principals carefully monitor new 
practices. 










149. 


The gifted and talented principals are 
viewed by teachers as having relevant 
instructional expertise as well as 
management skills. 
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Questions by Function 



Desired 



Actual 



Need 
Index 



Priority 
Need Index 



150. The principals actively encourage com- 
prehensive programs including multiple- 
methods of identification, staff develop- 
ment, program evaluation and revision, 
and support system such as counseling. 

15 1. The principals use principles of super- 
vision and feedback to communicate with 
teachers regarding their instructional 
methods in gifted/talented programs. 

152. The principals are active partners in 
long- and short-range planning. 

153. The principals provide an encouraging 
climate for innovation and exploration 
by teachers and students. 

154. The principals use suggestions from 
their staff, teachers, and from the 
community-at-large to assist in 
planning and decision making. 



XIII* COMMDNICATIONS/PDBLIC RELATIONS 



155. The gifted and talented program conducts 
business in a nianner that inspires public 
confidence. 

156. The program administration provides the 
general public with accurate reports on 
its performance. 

157. Important information relevant to the 
program and/or its students is provided 
in a timely and intelligible fashion 

to parents, staff, and students. 

158. Parents are told about student successes. 

159. The principals work to gain community 
support for the gifted and talented 
program. 
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Questions by Function 


Desired 


Actual 


Need 
Index 


Priority 
Need Index 


160, 


The principals provide the community 
with information about the effectiveness 
of the program. 










161. 


Achievement results are shared with 
parents. 










162. 


Achievement results are shared with 
students. 


— 


— 


— 





163. 


The student progress reporting procedure 
gives parents a clear understanding of 
their child's progress. 










164. 


The principals serve as a communication 

link between the Board, the parents, 

and the community concerning the program. 
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0.1. of high priority needs as edkeeed bt hhh frkkoy iced 3ncex 

hhcdqons aid questions for the total and each bespcment group. 



FUNCTION 


Total 


ciienentary 
Prof Staff 
qeps; 


Elementary 
Parents 
CEP) 


Secondary 
Prof Staff 
(SPS) 


Secondary 
Parents 
(SP) 


Secondary 
Students 
(SS) 


Identification of Gifted/Talented Students 


Rl 


Fq 


Fq 


Fq 


F 


Fq 


Auxiliary Support and Staff 


Fq 


Fq 


Fq 


q 


Fq 


Fq 


Parental Involvement and CamrLtment 


Fq 


Fq 


Fq 


Fq 


Fq 


* 


Staff Development 


Fq 


Fq 


* 


Fq 


* 


* 


leadership by Principal 


Rl 


q 






Fq 


* 


Fducational Prograus — Secondary 


q 


* 


* 


Fq 


q 


Fq 


General Administration 


q 


fq 


Fq 


q 






Cooranications/Public Relations 


q 


q 


q 


Fq 


Fq 


* 


Personal Development of the Student 




q 


Fq 


q 




q 


Teacher Values and Approaches 


q 


q 


* 


q 


* 


Fq 


Classroom ifenageraent 




q 


q 






Fq 


Culturally Deprived Students 




q 




q 






Educational Prograns— Elenentary 




q 


q 


* 




* 



F = functions identified as one of top five function areas. 

q = functions for vMch higi need questions were identified. 

* = no questions asked of this group in this particular function. 
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HIGH PRIORITY NEED INDEX FUNCTIONS AND QUESTIONS* 
FOR INDIVIDUAL GROUPS POLLED AND TOTAL 
SPRING, 1987. 



Questions by Function 



High Priority Need Index Values 



EPS 



EP 



SPS 



SP 



ss 



I. GENERAL ADMINISTRATION 



3.60 



3.63 



*** 



1. Planning is a continuous process 

in the gifted and talented program. 

2. The program's budget allows for 
allocation of resources to achieve 
high priority objectives. 

3. Research findings are used in planning 
and improving educational programs. 

4. Instructional program evaluation is 
accomplished by comparing actual 
results with the goals and objectives 
of the program. 

5. Program improvement efforts are 
periodically reviewed; progress is 
noted and the improvement fo.cus is 
renewed and redirected. 

6. Test results, grade reports, atten- 
dance records and other methods are 
used to spot potential problems. 

7. Students are well served by a gifted 
and talented program situated in one 
location. 



6.14 



4.59 



9.45 



3.64 



6.98 



6.95 



4.40 



*High priority need index functions were defined as the top five functions for the 
particular group. High priority need index questions were defined as the highest 25% 
priority need index values for a particular group. Values are thus shown only for 
high need index functions and questions. 

**Groups Polled: T = Total of all five groups combined with equal weighting 

given to each group in the averaging process. 

EPS * Elementary Professional Staff 

EP 3 Elementary Parents 

SPS » Secondary Professional Staff 

SP » Secondary Parents 

SS =* Secondary Students 

***Questions in this function were not asked of this particular group. 
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Questions by Function 



High Priority Need Index Values 



X** 



EPS 



EP 



SPS 



SP 



SS 



8. The school buildings provide a safe 
environment for staff and students. 

9. Assessment results are used by teachers 
for instructional diagnosis and to 
evaluate their own teaching methods and 
check student progress. 

10. The major goals of the gifted and 

talented program are set with respect 
to the students' needs. 



4.37 



4.20 



II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 



5.33 



8.25 



4.20 



7.09 



3.97 



3.52 



11. Students are nominated through a variety 
of sources including parent, teacher, 
administrator, and test score referrals. 

12. The identification of gifted and talented 
students is an ongoing process, not an 
annual event. 

13. Identification occurs as early in the 
students' lives as is possible. 

14. The identification process includes 
measures of student motivation, 
interests, and maturity. 

15. Emphasis is given to identifying gifted/ 
talented students in culturally dis- 
advantaged groups. 

16. All the teachers in the district partic- 
ipate in inservices on how to identify 
gifted/talented students. 

17. The currently used method of identifying 
gifted and talented students adequately 
identifies those students who would most 
benefit from participation in the gifted 
and talented program. 

18. The currently used method of identifying 
gifted /talented students adequately 
screens out those students who should 
not participate in the gifted and 
talented program. 



5.26 



5.11 



8.67 



6.33 



6.65 



6.40 



6.17 



10.18 



13.87 



9.05 



4.74 



4.05 



3.70 



6.25 



3.98 



8.15 



4.79 



7.86 



6.02 



12.18 



9.58 



4.37 



4.13 



6.19 



9.45 



5.15 



7.41 



4.51 
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High Priority Need Index Values 



Questions by Function 


x** 


EPS 


EP 


SPS 


SP 


SS 


III. CULTURALLY DEPRIVED STUDENTS 














19. Female students are offered chances to 
consider careers in math and science 
fields • 














20. Students are counseled toward all careers 
in which they have an interest, regard- 
less of how disproportionate in minority 
representatives a career might be. 




5.76 




5.90 






21. Female and minority students are provided 
with positive role models in many varying 
careers* 




4.60 




5.94 






22o Teachers treat minori.ty and female stu- 
dents with regard to their aptitudes and 
abilities, not with regard to stereotyped 
images . 














23. Math and science teachers encourage 
attendance and participation by female 
students in their classes* 














24. Examples and methods of teaching used 
in the classroom relate to minority and/ 
or female prespectives as well as to 
majority perspectives. 














IV. EDUCATIONAL PROGRAMS - SECONDARY 




*** 


*** 


4.46 




3.31 


25. A value system emphasizing achievement 
is shared by the gifted and talented 
staff, students, and parents/community. 








6.01 




3.83 


26. Learning goals and objectives are 
clearly defined. 












4.20 


27. Secondary students benefit from spending 
a half day with their same age peers. 














28. The public is satisf\ed with achievement 
at the Center for the Arts and Sciences. 


5.25 






7.46 




4.70 
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Questions by Function 



High Priority Need Index Values 



EPS 



EP 



SPS 



SP 



SS 



29. The courses of instruction are modified 
frequently to keep them current, 

30. The course work illustrates the inter- 
relatedness of the various disciplines. 

31. The schedules and/or courses allow for 
students who are working in different 
disciplines to work- together to see 
what their respective areas have in 
common. 

32. Many of the courses provide "hands on' 1 
experience. 

33. Special attention is focused on building 
good continuity across grade levels and 
programs • 

34. Provisions are outlined for coordination 
between teachers in the Center and in 
the home school classrooms. 

35. Collaborative curriculum planning and 
decision making are typical. 

36. Students attend the Center to take 
courses in subjects at a more advanced 
level than is offered at their home 
school. 

37. The Honors'* programs in the high schools 
do a sufficient job of providing advanced 
course work to gifted students. 

38. Information on drug education at the 
Center is offered at the appropriate 
level. 

39. Student achievement levels assist in 
future curricular planning. 

40. Curricular plans on a given topic allow 
students to select a sub-topic for in- 
depth, independent study. 



5.32 



5.51 



6.25 



4.87 



8.62 



5.06 



5.35 



4.82 



5.51 



10.53 



5.98 



9.25 



6.22 



5.52 



5.80 



4.37 
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High Priority Need Index. Values 



Questions by Function 




EPS 


EP 


SPS 


SP 


ss 


41. Teachers at the Center integrate basic 
and higher level thinking skills into 
the curriculum. 

42. The course work helps to develop students' 
skills in research methods. 

43. Learning activities at the Center take 
place at a more appropriate pace than 
in the home school classroom. 














V* EDUCATIONAL PROGRAMS - ELEMENTARY 












*** 


44. A value system emphasizing academic 
achievement is shared by the gifted 
and talented staff, students and 
parents/ community. 

• 45. Learning goals and objectives are 
clearly defined. 

46. Standards for learning are both chal- 
lenging and attainable. 

47. Students are challenged at the elemen- 
tary level by attending Handley. 

48. Promotion at Handley is based on 
achievement rather than time spent 
in the classroom. 

49. Handley does a good job preparing 
students for their next level of 
education. 

50. Elementary homework is regularly 
assigned and checked. 

51. Children have opportunities to write. 

52. A special effort is made at Handley to 
challenge more able elementary students. 




4.77 


3.66 
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High Priority Need Index Values 



Questions by Function 




EPS 


EP 


SPS 


SP 


SS 


53. Elementary courses of instruction are 
modified frequently enough to keep them 
current • 

54. Handley does a good job of teaching 
reading, writing, and arithmetic, 

55. Handley teachers explain to students 
the objectives of their lessons, so 
that students realize what knowledge 
and skills they will be expected to 
learn. 

56. Handley's curriculum is congruent with 
the regular elementary curriculum. 

57. The Handley staff coordinates instruction 
grade-to-grade and plans the curriculum 
sequentially. 

58. Given the resources available, the public 
is satified with academic achievement 

at Handley. 

5 9. Many of the courses provide "hands on" 
experience. 

60. Co-curricular activities are available 
for students who wish to participate 
in them. 

61. Teachers at Handley do a good job of 
teaching health education (which includes 
a component on sex education) • 

62. Information on drug education at Handley 
is offered at the appropriate level. 

63. Student achievement levels determine 
future academic planning. 

64. Learning activities at Handley take 
place at a more appropriate pace than 
in the regular classroom for academi- 
cally talented students. 






3.95 
4.40 
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Questions by Function 


High Prio 


rity Need Index Values . 




EPS 


EP 


SPS 


SP 


SS 


VI. PERSONAL DEVELOPMENT OF THE STUDENT 






2.88 








65. Students have opportunities to practice 
leadership skills. 

66. The program teaches students problem 
solving techniques. 

67. Students have opportunities to work with 
other students of similar and dissimilar 
abilities and interests. 

68. Students are encouraged and assisted 
in developing career plans, 

69. The visual and performing art classes 
at the Center have career establishing 
components as do academic courses. 

70. Helping the student to explore career 
possibilities is an important part of 
the school program. 

71. Students are expected to complete their 
work and meet recognized standards of 
quality. 

72. Students have the opportunity to develop 
a sense of responsibility and self- 
reliance. 

73. Students are encouraged to be indepen- 
dent thinkers. 

74. The gifted and talented program tries 
to develop an appreciation of learning 
in each student. 

75. Students are encouraged to be concerned 
for other people and their personal 
property. 

76. The program provides students with 
exposure to a variety of fields of study. | 




4.42 
4.95 


5.25 






4.46 
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High Priority Need Index Values 



Questions by Function 




EPS 


EP 


SPS 


SP 


ss 


77. The gifted and talented program encourages 
students to recognize and realize their 
aptitudes, abilities, interests, and needs 

78. The program encourages students to estab- 
lish and pursue challenging goals, 

79. The program fosters the development of 
logical and convergent thinking in the 
students* 

80. The gifted and talented program encourages 
the development of problem solving through 
complex and abstract thinking in the 
students • 

81. The gifted and talented program fosters 
the development of independent (self- 
directed) study skills and academic 
self-discipline in the students. 






3.60 
3.92 


5.55 


» 




VII. CLASSROOM MANAGEMENT 












3.23 


82. Parents are notified of discipline 
problems • 

83. Administrators support teachers in 
student discipline matters. 

84. The Center and Handley have good 
discipline. 

85. Teachers motivate students by using 
rewards rather than punishments. 

86. Students are aware of classroom rules. 

87. A secure, attractive environment is 
provided where the emphasis is on 
achievement. 

88. An orderly, productive working atmosphere 
is generally maintained and time spent 

on classroom management is minimal. 

- - — - - 




5.40 


3.71 






3.86 
4.12 
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High Priority Need Index Values 



Questions by Function 




EPS 


EP 


SPS 


SP 


ss 


VIII. TEACHER VALUES AND APPROACHES 






•kick 




*** 


2.88 


89. Program teachers focus student attention 
on lesson objectives by stating them 
plainly and referring to them frequently, 

90. Teachers set and maintain a brisk 
instructional pace. 

91. Teachers communicate effectively, 

92. Teachers explain and demonstrate rather 
than just assign seat work. 

93. Teachers emphasize active student 
participation in their classes. 

94. Teachers teach at the correct level of 
difficulty to promote student learning. 

95. Teachers work on accomplishing the 
instructional goals and objectives 
with students. 

96. Teachers know which skills are of 
highest priority and the prerequisites 
needed by students to learn the skills. 

97. Learning tasks are matched to lesson 
content so student success rate is high. 

98. Regular, focused reviews of key concepts 
and skills check on and strengthen 
student retention. 

99. Feedback from instructional observations 
emphasizes improving instruction and 
boosting student achievement. 

100. Feedback to students is tied to learning 
objectives. 

101. To check understanding, teachers ask 
clear, open-ended questions and make 
sure all students have a good chance 
to respond. 












3.96 
4.27 
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High Priority Need Index Values 



Questions by Function 




EPS 


EP 


SPS 


SP 


SS 


102. Classroom routines axe smooth and 
efficient. 












4.18 


103. Teachers have assignments or activities 
ready when students arrive. 














104. Very little time is spent on non- 
learning activities. 














105. Teachers know curriculum policies and 
priorities . 














106. Teachers are responsive to the student's 
point of view. 












4.67 


107. Teachers are competent in student 
counseling services. 


4.72 


6.41 










108. Teachers function more like facilitators 
than directors in their approaches to 
the students' course work. 














IX. STAFF DEVELOPMENT 


4.57 


4.30 


*** 


4.84 


*** 




109. Within the program, emphasis is given 
to staff development and teacher skill 
building. 














110. Staff development programs are effectively 
coordinated. 














111. The gifted and talented program has an 
effective inservice training program 
for improving teaching skills. 


5.34 


4.83 




5.84 






112. The inservices provide valuable teaching 
tools or information. 














H3. Content in staff development sessions 
addresses instructional issues and 
priorities. 


5.60 






6.82 






il4# Staff development and training are 

supported with time and other necessary 
resources. 


4.86 


5.13 
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High Priority Need Index Values 



Questions by Function 




ExfS 


SP 


SPS 


3P 


SS 


115. The teachers and students have access 
to consultants and to the most recent 
advances within each area. 


5.5? 


6.81 










116. Administrators are involved in some 
type of professional development 
program. 




f..51 










117. The administration supports careers 
enhancement possibilities for the 
staff members. 












- 


118. Teaching excellence in the program 
is recognized. 


4.63 


4.53 










119. Staff development learning goals and 
objectives are developed by teachers. 


4.72 






5.04 






120. There is scheduled time for discussion 
and deliberation of gifted/talented 
issues at staff meetings. 


6.77 






9.31 






X. PARENTAL INVOLVEMENT AND COMMITMENT 


4.93 




3.36 


1 

3.63 


7.09 


5.65 


*** 


121. Procedures for parental involvement in 
the program are clearly communicated to 
parents and used consistently. 


5.08 






7.68 






122. Parents have options for becoming 
involved in activities that support 
the gifted and talented instructional 
program. 














123. The program^s staff members provide 

parents with information and techniques 
for helping students develop their 
giftedness or talents. 


5.12 




4.08 


6.93 






124. There is frequent two-way communication 
between parents and the gifted and 
talented program" s staff. 


4.68 




3.78 


5.99 
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High Priority Need Index 


Values 






Questions by Function 


x** 


EPS 


EP 


SPS 


SP 


SS 


125. 


Parents are aware of their responsibil- 
itieb for helping students develop ,their 
gir ceaness or talents. 


5.52 






7.82 






126. 


Parents realize the vocational value of 
all of the gifted and talented program's 
courses. 


5.68 




4.06 


9.02 






127. 


Parents of gifted and talented students 
support the program. 








6.65 






128. 


Parents who supported their children's 
involvement in the Center at the junior 
high level also support it as strongly 
at the senior high level. 


6.49 


7.76 


4.46 


8.75 






129. 


Teachers encourage parents to keep track 
of student progress. 














130. 


Most parents are aware of the gifted 
and talented program goals. 


5.75 




4.87 


7.92 






131. 


Encouraging parental involvement is an 
integral part of the program's plans. 


4.67 






7.01 






XI. 


AUXILIARY SUPPORT AND STAFF 


5.22 


9.32 


4.24 




5.36 


2.88 


132. 


Effective guidance and counseling are 
readily available to each student in 
the gifted and talented program. 


8.34 


19.60 


7.62 






3.96 


133. 


The gifted and talented program's 
guidance program helps students acquire 
an understanding of vocational trends. 


7.79 


16.35 


6.01 


6.67 




3.90 


134. 


Helping the student to explore career 
possibilities is an important part of 
the total gifted and talented program. 


4.98 


6.75 




5.21 






135. 


The guidance program helps students to 
realize the connection between their 
course work and their career goals. 


6.77 


12.32 


4.37 


7.92 






136. 


The librarians at the Center and Handley 
ask for teacher suggestions when select- 
ing new materials for the library. 




6.15 
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High Priority Need Index 


Values 




Questions by Function 




EPS 


EP 


SPS 


SP 


SS 


13" 


The library personnel keep the building 

f2t*2>"F"F iiiY"* t f\—A a t* o T*ocr a vA i n cr ott o ^ 1 oV*1o 
O LalJ. up LU UaLC LCgaLUJLUg civ dXXd LJ JLC 

materials. 




6.04 










1 38. 


Ma t&vi a 1 c ^niin <4 *fn t*lio 1 ^ Kra w a a 
LiaLCLXalO X>UUllU XI 1 LllC XXULcLLj aL C 

appropriate to the students served. 




6.15 


4.03 








139. 


Audio visual materials are available 
for classroom use. 




6.99 










140. 


Adequate t:ime in the library is provided 
to students to select materials. 




4.92 








4.24 


141. 


The library collection adequately serves 
the needs of staff and students. 


o.oO 


8. 22 


5.62 


5.92 


10.16 




HI. 


LEADERSHIP BY PRINCIPAL 


/ Art 

4.09 








8.37 


"kick 


142. 


The principals at the Center and at 
Handley believe that all students can 














143. 


The principals have a clear understanding 

r\£ t*Vna nT*rtcrT*atTi^ c crr\ o 1 c on/4 or>a aVI a r\ 

ui. Liic pLugLdui o gudJ-o ana are aoxe to 
clearly articulate them. 














144. 


The nrineiDals arp t*hp *f nQt"rnr»t"frt;nal 
leaders. 














145. 


TVip r»T* ^ n/*^ T>a 1 Q malro f ronnon t" /tl accrAAm 
itic px xin_xpciJ.C3 lUdtvc xlc^ucilL Lias o L kjkjUI 

observations to monitor instruction. 


6.10 


7.51 






9.88- 




146. 


Thp nrineiDals initiate nrcari'f 7pd and 

pi- «•» pCtJLO X11XLXCILC ULgQUXtiCU dllU 

systematic improvement procedures. 










9.73 




147. 


The principals promote methods that 
are known to create effective schools. 










8.82 




I/O 

148. 


The principals carefully monitor new 
practices. 


5.00 


4.67 






9.49 




149. 


The gifted and talented principals are 
viewed by teachers as having relevant 
instructional expertise as well as 
management skills. 


5.41 


4.83 






9.94 
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Questions by Function 



High Priority Need Index Values 



EPS 



EP 



SPS 



SP 



SS 



150. The principals actively encourage com- 
prehensive programs . including multiple- 
methods of identification, staff develop- 
ment, program evaluation and revision, 
and support system such as counseling. 

151. The principals use principles of super- 
vision and feedback to communicate with 
teachers regarding their instructional 
methods in gifted/talented programs. 

152. The principals are active partners in 
long- and short-range planning. 

153. The principals provide an encouraging 
climate for innovation and exploration 
by teachers and students. 

154. The principals use suggestions from 
their staff, teachers, and from the 
community-at-large to assist in 
planning and decision making. 



8.61 



4.92 



9.90 



4.72 



9.58 



7.74 



10.16 



HII. COMMUNICATIONS/PUBLIC RELATIONS 



4.23 



5.12 



•kick 



155. The gifted and talented program conducts 
business in a manner that inspires public 
confidence. 

156. The program administration m :ovides the 
general public with accurate reports on 
its performance. 

157. Important information relevant to the 
program and/or its students is provided 
in a timely and intelligible fashion 

to parents, staff, and students. 

158. Parents are told about student successes. 

159. The principals work to gain community 
support for the gifted and talented 
program. 



5.09 



4.83 



4.06 



5.35 



4.89 



4.83 
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High Priority Need Index Values 



Questions by Function 


x** 


EPS 


EP 


SPS 


SP 


SS 


160. The principals provide the community 
with information about the effectiveness 
of the program. 

161. Achievement results are shared with 
parents. 

162. Achievement results are shared with 
students. 

163. The student progress reporting procedure 
gives parents a clear understanding of 
their child's progress. 

164. The principals serve as a communication 
link between the Board, the parents, 

and the community concerning the program. 















r 
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